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Preface

A working collaboration, a friendship, and an advocacy for audiobooks brought us together almost twenty years ago. The setting was a middle school library where young adolescents would come during their lunchtime for the Teen Advisory Board (TAB) book discussion. We—Sharon (the public librarian) and Liz (the school librarian)—worked together every two weeks as the sixth, seventh, and eighth graders came during their separate lunch periods. We discovered that we both enjoyed the students and talking about our devotion to children’s and young adult literature. The increased availability of audiobooks became a topic not only with the students but also with us. Liz was a bit behind (“I can’t possibly drive while listening to an audiobook!”), whereas Sharon quickly became an audiobook devotee. And then a mini-breakthrough occurred (“I can listen to audiobooks while driving!”), and both of us found ourselves talking and advocating for the use of audiobooks in many settings, especially classrooms and in reading assignments. We rely on each other’s expertise, which comes from different library perspectives and experiences, and we have found a wonderful professional collaboration and a personal friendship. We have read and listened voraciously, written a number of professional articles, and presented at conferences and workshops on the topic that you are about to read. Welcome to Listening to Learn: Audiobooks Supporting Literacy.
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How It All Begins

Those of us who work with children and teens in school and public library settings appreciate the thrill of reading a great book. Curling up with a favorite author or genre brings enormous satisfaction to book people.

But for many of the students we serve, that love of reading and the satisfaction of a well-told story just doesn’t happen. Because we want students to participate in rich literature experiences, and because we know how critical reading is to future success, we are always looking for ways to engage them with the written word. Current audiobook productions—with their high production values, stellar narrators, and wide variety of formats—can be one avenue to reach these reluctant or struggling readers, as well as their proficient peers who are looking for more time to include reading in their busy schedules.

The Search Institute has created the 40 Developmental Assets list, which pulls together “elements in human experience that have long-term, positive consequences for young people.”1 These assets are thought to predict success and encourage students to engage in fewer risky behaviors, particularly as they move into middle and high school. Among the forty assets are the external asset of positive support from nonfamily-member adults and the internal asset of reading for pleasure. A caring teacher or librarian armed with a list of exciting audiobooks can provide both of these things to students who don’t read or to those who are reading, but rarely just for pleasure. Those of us who enjoy reading for pleasure, either with our eyes or with our ears, understand the importance of the diversion this experience provides.

Working with these students and their families also offers another opportunity for collaboration between schools and public libraries. Because public library materials budgets do not need to support textbooks and learning software, they are often able to include more audiobooks in their collections. Teachers and school librarians can form effective partnerships with their public library colleagues to make these materials available to students. Public librarians will be happy to see that collection circulate outside of vacation times and may even be willing to help booktalk titles in the classroom.

Katherine Kellgren, one of today’s foremost narrators of audiobooks for children and teens, has recorded more than 125 audiobooks, including several Odyssey Honor titles. In 2009 Kellgren won the Audie Award for Best Solo Narration (Female), and in 2010 she was named one of AudioFile magazine’s “Golden Voices.” She eloquently described to us her experience of listening as a young person herself:


I grew up listening to audiobooks, and they were vitally important to my development as a child as they made me curious to read for myself, in fact they really helped me to fall in love with literature. The first time I came into contact with a lot of my favorite authors, it was through the audio versions of their work. Listening opened up so many worlds to me in a way that was very intimate and seemed to speak directly to me. It made the work of great authors both in children’s and adult literature seem less intimidating, and excited my curiosity to pick up books in print form. I sometimes hear the argument that if children listen to audiobooks it’s somehow “cheating,” that it’s too easy and discourages them from reading for themselves. All I can say is that from my personal experience it has the exact opposite effect! That is one of the many reasons I feel so proud and so fortunate to be able to narrate books for children and young adults. It’s my great hope that I can help contribute something to the lifelong adventure that begins when a child first [says,] “Read me a story.”



The following chapters introduce some of the research linking audiobook listening and literacy development and equip readers with many titles, standards, and instructional activities to facilitate the use of audiobooks in classrooms, libraries, and homes. But first we’ll take a look at how the audiobook business started and what we need to listen for to become critical listeners, selecting the very best for the young people in our lives.

The early days of audiobooks relied on LP recordings of available print material, with early rental programs to schools and public libraries.2 In 1955, Anthony Ditlow, who was suffering from macular degeneration, founded Listening Library. Ditlow was familiar with audiobook productions for the blind and visually handicapped available from the Library of Congress, as well as the work of companies like Caedmon Audio and Spoken Arts.3 In the 1960s, Lyndon Johnson’s Great Society programs were pouring money into schools and public libraries, and Ditlow was positioned to move into children’s books, taking advantage of the booming school market.4 By focusing on the classic works that were staples of library and classroom collections, Ditlow “was pushing the educational value of audiobooks before the term literacy was used as it is today,” according to his son, Tim Ditlow, vice president of Brilliance Audio.5

Early recordings were generally read by one person, with little or no embellishments—no character creations, no musical accompaniment, and no sound effects. Today’s audiobooks are a far cry from those early days, with narrators now creating the voices of many characters or even with full-cast productions.

The most important aspect of selecting an audiobook is knowing whether the original text is something that will translate well to an aural medium. How does one choose among all those books out there the titles that will most engage listeners? Tim Ditlow, who grew up in the audiobook business at the company his parents, Anthony and Helen Ditlow, founded, had this to say to us:


One of the most frequently asked questions of anyone involved in our business is, “How do you know which books to select for an audiobook production out of the thousands of titles published annually?”

While many people wish a magic formula existed for predicting bestsellers, the fact remains that a publisher must be willing to take a gamble on what their intuition tells them is an outstanding novel.

I believe chance favors the well-read publisher. By that I mean, if you really love a certain category, whether they be books for young adults, science fiction or romance novels, and if you read deeply in your field, over time you will get better at picking top sellers.

For example, did I know a manuscript about a boy wizard would end up becoming the bestselling audiobook series in the history of the industry? No. Did I know it was a thoroughly engaging fantasy novel? Yes, but only because I had produced recordings by Lloyd Alexander, Susan Cooper, Madeleine L’Engle and Philip Pullman for the previous twenty years.

Speaking of producing, it helps if your editorial acumen is sharpened by having spent time in the studio. This way you can develop the “inner listening” wisdom to know which books will make great recordings.

Well, maybe there is a magic formula after all—read, read more and listen to your instincts!



Let’s move on to what, exactly, we might be listening to in terms of the narration of an audiobook. Here is a sampling of different vocal interpretations (be sure to look at Mary Burkey’s Audiobook Lexicon in appendix A for a more complete breakdown of what you’re hearing on an audiobook).

First and foremost, we expect clarity and consistency in audio productions. The narrator should not sound as if he or she were reading from the bottom of a well. There should be no silent gaps between thoughts or chapters, and the sound quality or volume should not vary (in other words, the listener should not be able to tell when breaks were taken in the narrating process).

Pacing is a very important element in a narrator’s tool kit. Too fast, and you can’t understand what’s being said. Too slow, and your attention wanders. Pacing should also be appropriate to the tenor of the story; it should move more quickly when there is exciting action and slow down for more contemplative scenes.

For audiobooks with one reader, here are a few ways the narration might be developed:





• A fully voiced narration, in which the narrator develops a distinct voice for each character

• A partially voiced narration, in which the reader develops a distinct voice for some characters but distinguishes others through pacing and inflection

• An unvoiced narration, in which pacing and inflection differentiate all the characters



Perhaps there is more than one reader. For example, there might be a male and a female narrator to differentiate genders, or there might be a full cast, with each member taking on an individual role in the book. In the case of full-cast recordings, attributives (e.g., “he said,” “she said”) are often removed from the text to produce a better narrative flow.

What about pronunciation? It should be clear, consistent, and correct. Proper names and place-names are particularly important. How many children knew how to pronounce the name of Harry Potter’s friend Hermione before listening to the inimitable Jim Dale’s excellent recordings of that iconic series?

In their article “Authentic Listening Experiences,” Junko Yokota and Miriam Martinez state: “The audiobook narrator plays a role similar to that of a translator of a book from one language to another. A good translator can make a big difference in the reading experience through word choice and passage interpretation; likewise, the audiobook narrator helps mediate the story for the listener by selecting what tone to take, what types of voices to give to characters, what to emphasize, and how to engage the listener.”6

With the increase in the publishing of multicultural books for children and teens, there has been a corresponding expansion of cultural diversity in audiobook production. Just as one always looks for cultural authenticity in the printed word, it is equally important to expect culturally accurate narration in an audiobook. This is true not only for cultures outside of the United States but also for cultures and localities within our borders. Just as the window to the wider world and the mirror to our children’s own part of the world is important to us when purchasing and recommending print materials to our students, so is it vitally important when purchasing and recommending audiobooks. A narrator voicing a child from South Africa should employ the speech patterns, phrasing, and accents from that region. It is equally essential that a narrator voicing individuals from Wisconsin or West Virginia or South Boston be able to emulate the speech patterns, phrasing, and accents from those regions as well.

Now, more than ever, the careful listener must also consider music and sound effects when determining the effectiveness of an audiobook. Do these elements enhance the listening experience or detract from it? As Jo Carr so succinctly put it in her 1994 article on audiobook production, excellence is created by “respect for the original book, careful editing, technically superior recording, and inspired narration.”7

Becoming a critical evaluator of audiobooks means listening and more listening—and still more listening. When new members are appointed each year to the Odyssey Award Committee, they are enjoined to carefully consider the award criteria before they begin their listening and as they continue listening throughout their year of service.8 Reading reviews of audiobooks will also help in selecting the best for school, pleasure, and family listening; in chapter 10 you will find suggestions of journals in which you can find constructive reviews. Here, Sue-Ellen Beauregard, the media editor of Booklist magazine and consultant to the Odyssey Award Committee, gave us some advice on what an audiobook review really is:


Audiobook reviews are not book reviews and while that may sound like a simple concept, it means that audiobook reviews concentrate on the overall production values of the recording. I tell reviewers that the easy part of the process is listening to the audio and taking notes. The difficulty comes with writing a cogent critique of the audio, paying particular attention to the reader’s (or readers’) performance style, including voice quality, diction, timing, pacing, inflection, accents, tone, and method of distinguishing characters. In addition to critiquing the reader, reviewers must judge the overall technical qualities of the recording (sound, pauses, background music, sound effects). Booklist audio reviews provide librarians with credible interpretations of the audio recording and are never a review of the book. And although audio production has evolved over the past years with titles now including more author interviews and other special features, including PDF files and DVDs, the overall criteria for evaluating audios has remained much the same.



An Audio Publisher’s Association survey conducted in the summer of 2010 discovered that there is “significant sharing” of audiobooks among friends and family.9 Friends were, in fact, the major source of most audiobook suggestions among 27 percent of respondents, with websites coming in second, at 22 percent.10 What you may find surprising is that a close third (21 percent) used librarians as their “leading source of recommendations.”11

We take that as a sign to start listening and to find out what this audiobook and literacy revolution is all about!

Notes


1. Search Institute, “Where the Asset Framework Comes From,” http://www.search-institute.org/research/assets/background.

2. Biman Basu, “The Saga of Audiobooks,” Anil Aggrawal’s Internet Journal of Book Reviews 7, no. 2 (July–December 2008): 1, http://www.geradts.com/anil/br/index.html.

3. Shannon Maughan, “Sounds Like Celebration,” Publisher’s Weekly, March 7, 2005, 24–25.

4. Shawnee Smith, “Listening Library Outlasts Competition,” Billboard, September 6, 1997, 85.

5. Maughan, “Sounds Like Celebration,” 24–25.

6. Junko Yokota and Miriam Martinez, “Authentic Listening Experiences: Multicultural Audiobooks,” Book Links, January 2004, p. 30.

7. Jo Carr, “Producing Audiobooks: How Do They Do It?” Horn Book Magazine, March–April 1994, p. 181.

8. Association for Library Service to Children, “ALSC/Booklist/YALSA Odyssey Award Eligibility and Criteria,” www.ala.org/ala/mgrps/divs/alsc/awardsgrants/bookmedia/odysseyaward/odysseyawardeligibilitycriteria/odysseycriteria.cfm.

9. Jim Milliot, “Profiling Audiobook Customers,” Publisher’s Weekly, November 29, 2010, 4.

10. Ibid.

11. Ibid.
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Why Listen?

People often ask, “Is listening to an audiobook cheating?” Our answer to that is a definite no! There are many proven literacy benefits to be gained from listening to a well-read audiobook, and we explore them in this chapter.

The process of reading is a complicated one. To be a fully successful reader, students must not only decode those often-incomprehensible marks on the page but also infer meaning from both literary and informational texts. For many students, this is a difficult task.

One of the most important developments for educational standards in the early twenty-first century has been the work of the Council of Chief State School Officers and the National Governors Association to create the national Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.1 For the purposes of this discussion, hereafter, we refer to these standards as the Common Core.

The foundation behind the Common Core is to “ensure that all students are college and career ready in literacy no later than the end of high school.” Research and evidence based, the Common Core is “aligned with college and work expectations” and draws on rigorous, international benchmarks to provide students with the tools to compete on a global playing field.2

The Common Core seeks to arm students with skills that will enable them to read, understand, and respond to increasingly complex texts, to acquire a wide-ranging vocabulary, to exploit technology and digital media appropriately, and to understand and appreciate other cultures and perspectives.

The Common Core also pays particular attention to instruction for English-language learners (ELLs), urging schools to provide language-rich environments that facilitate full participation in grade-level activities. The standards for ELLs also encourage modeling high-quality English language for students.

There has been a great deal of research supporting the use of audiobooks to promote vocabulary development, fluency, and comprehension. Because audiobooks remove the struggle to decode, Gene Wolfson, associate professor of education at Iona College, correctly notes that readers with special needs can gain skills in “recalling details, understanding sequence, making predictions, drawing conclusions, making inferences, and retelling,” and that their more proficient peers can develop “skills and strategies in critical and creative thinking.”3

In their seminal work Becoming a Nation of Readers, the Commission on Reading stated categorically, “The single most important activity for building the knowledge required for eventual success in reading is reading aloud to children.”4 Audiobooks can and do provide this critical activity in classrooms, automobiles, and homes across the country.

Avid readers who have regularly been read to are able to visualize a book’s action in their minds, whereas aliterate students who have no recollection of being read to are unable to imagine text scenarios in their minds. These students rarely see reading as a “pleasurable or meaningful” experience.5

A successful strategy for motivating these students comes from a teacher in California who downloads audiobooks in her school’s collection onto iPods that circulate to students who are, for a wide variety of reasons, reluctant readers. The iPods offer a “cool factor” in delivering a literature experience that allows for independent reading by increasing student motivation and confidence as well as providing access to difficult material. Students are encouraged to follow along in print editions while they listen so that “information [is] entering simultaneously through audio and visual channels.”6 Listening to literature gives students “the sense of the ‘big picture’ in a story rather than bogging them down with mechanics.”7

Playaways are another popular delivery method for cool-factor listening (for a discussion of audiobook delivery formats, see chapter 10). An additional benefit to both iPods and Playaways is that they make the audiobook available for the entire class when the iPod or Playaway is plugged into portable speakers. This allows the classroom teacher to participate as a listener and to circulate through the classroom, assisting students who may need help focusing on the task at hand.

Preston Wilson, a high school English teacher in Auburn, New York, insists that “literature was never intended to be mediated by a fleet of English teachers… nor was it meant to be an anxious or laborious chore.”8 Audiobooks give struggling readers independence and allow them to enjoy the same literature experiences as their more proficient peers.

For ELLs, audiobooks are a particularly effective tool. Ten years ago, a remarkable collaboration was formed between the Berkeley Public Library and Berkeley High School in California. Dubbed “Earphone English,” this effort to promote English-language learning through listening to audiobooks has grown to benefit hundreds of students over the years (see appendix C). From the early days when public librarian Francisca Goldsmith brought her audiobook review copies to teacher Heidi Ramirez Weber’s classroom at lunchtime, the ELL students at Berkeley High School have listened to, discussed, and critiqued a wide variety of titles that would have been difficult to impossible for them to read on their own. This lunchtime club, which began with a handful of students, has expanded to include a website and a social network on Ning, both of which the students developed themselves. As Weber states, “You can see the lights go on in the eyes of the kids who can understand spoken English. They can now get the book.”

Francisca Goldsmith, an instructor with Infopeople and a founder of Earphone English, provides a full update on the program in appendix C. Here is an important excerpt from the appendix that illuminates the benefits to the students and teachers (Heidi Ramirez Weber and Nancy Isaksen) who are part of Earphone English and sheds light on the value of school and public library collaboration:


• Earphone English Club gives teens something that is in the present rather than seeming to be part of a great plan that will reward them in the future.

• The club can be a place to share expertise with technology (e.g., the Ning designer’s), crafts (paper folding and knitting have figured into some meetings), and other skills that fall outside the specifically literary and linguistic.

• An annual trek to the public library for a movie and pizza celebration has demonstrated to library staff that the kids involved in the club have specific tastes in their movie choices, and these don’t break along staff’s expectations or assumptions. Among surprises have been the intense interest boys in the group had in Twilight and the high demand for a Holocaust film in another year.

• Because Heidi [Ramirez Weber] was first introduced to Speak as an audiobook that several of her students discovered and loved, she placed it in the ninth-grade curriculum back in 2002.

• Nancy [Isaksen] is an avid audiobook listener, while Heidi is not; Earphone English has encouraged them to discuss books between them in ways they hadn’t explored earlier in their collaborations as teachers.

• Student understanding of and commitment to the public library is built, often from the ground up, through the club, the meetings of which are regularly visited by public library staff. This experience has made such deep impressions on some that even years after high school graduation, they continue to be avid public library users.



For ELL students, listening to audiobooks improves not only vocabulary and comprehension but also their ability to communicate what they are reading with others. By acting as a scaffold that allows students to experience literature above their actual reading level, audiobooks encourage participation in class discussions with more proficient readers. Some teachers promote audiobook use in literature circles for this reason. All students, those who read well and those who do not, should be encouraged to voice their opinions, and audiobooks can definitely level the playing field.

Audiobooks offer an alternative reading delivery method to another at-risk group of students: boys. Studies show that boys lag behind girls in reading ability by as much as 10–15 percent, and they are not catching up.9 Clearly, boys need help to motivate them to read. Jon Scieszka, author and 2008 Library of Congress Ambassador for Young People’s Literature, tirelessly works to promote reading to boys. He told us: “In my Guys Read work, I’ve met all kinds of boys who are crazy for audiobooks. I think it’s partially because audiobooks appeal to a lot of guys’ love for messing around with any kind of technology. Guys also think they are getting away with something by listening instead of reading. We don’t have to tell them that they are learning vocabulary, story structure, sentence composition, and a dozen other literacy skills.”

According to Lisa Von Drasek, a librarian at the Bank Street College of Education, audiobooks can also serve as an effective classroom management tool. “One sixth-grade class who’d had trouble settling down was now policing each other so as not to miss the latest installment of Christopher Paul Curtis’[s] Bud, Not Buddy.”10

What about the audiobook experience for the avid readers who gobble up books in our schools and libraries? For them, audiobooks provide a means of extending their ability to read for pleasure and of forcing them to slow down and fully grasp the language, humor, and context in a work of literature. Listening to an audiobook means no skimming; for better or for worse, listeners hear every word the author wrote, which increases the literary connection for those speed readers.

For families, audiobooks offer a way to open discussion about serious topics. Although audiobooks for children and teens tend to circulate best during school vacation times, it really is a myth that children (especially teens) do not commute. Think of the hours spent in the car traveling to sports and other events that consume our family time. Kids may keep quiet when they plug in to DVDs, portable gaming devices, and MP3 players, but parents are missing out on a great opportunity to have a shared literature experience that can lead to some meaningful conversation with their children. Especially for parents of teens, this opportunity is not one to miss.

Bruce Coville, the author of more than ninety books for children and young teens and founder of Full Cast Audio, offered up the following observations on the benefits of shared family listening experiences:


The first time I saw an SUV with television monitors in the back, my heart sank. Here was one more wedge being driven between parents and their children. In recent years the family car had become the last place many parents spent time alone with their kids. Now, with the arrival of in-auto DVD players we’ve given up even that ground and I think it’s a tragic loss. When parents and children listen to an audiobook together they have a shared experience, something to talk about, think about, feel about. It can be a wonderful bonding experience, giving the parent a chance to talk about ideas and values at the same time that it increases an understanding of story and a love for books. But when the children are in the back seat, passively watching yet more TV, the car becomes one more place where we are not connecting with our children. Sharing an audiobook in the car brings parents and children closer in a way that they need, and that simply cannot happen when they are watching cartoons in isolation.



Families who homeschool children, and so do not participate in traditional school classrooms, also find audiobooks an effective means of promoting reading and literacy. In the spring of 2011, we met Michelle Hoffland, the mother of three boys, seven, eleven, and fourteen years old. She recalls that when one of the boys was younger, his attention span was shorter, but he was able to focus on reading by following along in the book while he was listening. She likes listening to audiobooks as a family because doing so includes everyone. One example she gave was when the family listened to The Magician’s Nephew, by C. S. Lewis. Everyone enjoyed the experience, including the second grader, who could never have read the book independently. She states that listening to audiobooks has significantly improved the boys’ vocabulary.

When the Hofflands listen to audiobooks as a family, they often pause and discuss aspects of the book, such as a different time period and how people lived in that period. For family listening, Michelle likes to choose older titles, feeling that the boys will “pick up the flashy new stuff themselves.” They listen to a lot of historical fiction, such as Where the Red Fern Grows, by Wilson Rawls, and Island of the Blue Dolphins, by Scott O’Dell, which she says the boys would never have selected themselves because it’s about a girl. The Hoffland family does much of their listening together on long car trips, at home on rainy days, or during the winter.

Eighth grader Isaiah and fifth grader Sam both are drawn to science fiction and action when making their own selections of audiobooks. They don’t listen to books for schoolwork (although their mother clearly uses family listening time for instructional purposes), but they often listen for pleasure. Isaiah says he chooses the “really thick stuff” for audiobook listening and best likes narrators who “make it sound real.” Isaiah and Sam both like listening because they can “multitask”—cleaning their room, playing games on their iPod, or “surfing the Net.”

Sam likes narrators who “do the voices, screams, and sound effects” and often likes to read along while he’s listening so he knows “how it’s supposed to sound.” Both boys say they listen before bed and always on long car trips. They get most of their audiobooks from the library, but they rip the CDs to their computer and then put them on their iPods. They wanted us to be sure to note that they always delete the books from their computers and iPods once they’re finished listening to them. They’re very honest fellows.

Isaiah very much enjoys Sync YA Listening, a summer listening program provided through AudioFile magazine (see chapter 8). The first year, he downloaded almost everything, and his favorite title of the summer was The Lottery, by Shirley Jackson. Sam, who listened along with Isaiah, was also very taken with The Lottery—a book neither boy would have selected on his own.

Now you know the answer to the question, “Why listen?” Audiobooks enhance literacy skills by building vocabulary, expanding comprehension capabilities, encouraging independence, and providing models for fluent reading. The following chapters focus on putting it all together with instructional standards and audiobook titles that showcase the rich variety of listening experiences available to promote reading for all the students we serve.

Notes


1. For more information on the Common Core, visit the website of the Common Core State Standards Initiative (www.corestandards.org).

2. Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (www.corestandards.org/the-standards/english-language-arts-standards).

3. Gene Wolfson, “Using Audiobooks to Meet the Needs of Adolescent Readers,” American Secondary Education, Spring 2008, 105–117.

4. Richard C. Anderson, Elfrieda H. Hiebert, Judith A. Scott, and Ian G. Wilkinson, with contributions from members of the Commission on Reading, Becoming a Nation of Readers: A Report of the Commission on Reading (Washington, D.C.: U.S. Department of Education, 1985), 23.

5. Kylene Beers, “Listen While You Read: Struggling Readers and Audiobooks,” School Library Journal, April 1998, 30–35.

6. Linda Bomar, “iPods as Reading Tools,” Principal, May–June 2006, 52–53.

7. Ibid.
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Audiobooks and Learning Standards

As indicated in the previous chapter, research supports the use of audiobooks to strengthen literacy skills. In selecting audiobooks as an instructional enhancement, numerous local, state, and national standards have been studied to demonstrate how audiobooks can serve as an effective tool. It has been observed that all curriculum subjects—language arts, social studies, science, mathematics, fine arts, foreign language—can connect with audiobook listening, and audiobook topics can integrate with many curriculum themes. From that foundation, the next thread to explore is learning standards and frameworks. This chapter presents and organizes some of the most relevant information and access points for local, state, and national instructional standards. We have found that the research presents a strong premise for how using audiobooks in classroom and library settings is an effective instructional tool. The discussion features various resources that provide a rationale for connecting audiobook themes with a wide range of standards, thus demonstrating that all good stories and information resources can be enhanced with listening experiences that become learning experiences.

Standards and Educational Reform Resources

The terminology for educational standards can be daunting—assessment and accountability, subject targets and themes, learning strands, curriculum mapping—the list seems endless. The path to best practices in student learning leads to exploring the instructional continuum. Teaching staff can connect and integrate regular classroom and library lessons with curriculum standards, especially when considering audiobooks and their inherent link to reading, no matter what the subject might be.




I not only require that my teacher-librarian students listen to an audiobook for their classes in children’s and YA literature, I encourage them to locate audio versions of some of the other required books. My objective, of course, is to get them listening critically (with what we called our “Odyssey ears” on that first committee) to audiobooks. What they also discover is the joy of audio which serves for them as almost a one-on-one read-aloud session. They come to understand that audiobooks can assist struggling readers in their comprehension, can assist English Language Learners (ELL) with fluency, can introduce a classic to new readers, and can provide time to read for all of us who are often looking for a chance to curl up with a good book. I hope that these new teachers-librarians will then develop audiobooks as part of any collection they supervise, be it in the classroom, the school, or the community.

—Dr. Teri Lesesne, professor, Department of Library Science, Sam Houston State University, and member of the 2008 Inaugural Odyssey Award Committee





In our work we have found it interesting to compare various learning frameworks to determine whether they are similar in targeting subject- and grade-level objectives. Teachers have many avenues to bring together concrete examples of instructional themes and standards, from local curriculum departments, state education agencies, and national associations. Many large school systems provide such guidance, and smaller and/or rural areas often rely on state and national examples. One thing that does fluctuate is what is taught at what grade level across the country. A specific subject may be targeted in grade 3 in one state and in grade 5 in another—there do not seem to be distinct recommendations of what to teach when, except for the designation of elementary, middle/intermediate, and high school. As an example, ancient Greek and Roman history is introduced from grade 2 through grade 4, depending on the state and district.

Consequently, teachers, librarians, and parents will find it beneficial to choose several access points to discover which resources work best for their educational needs. A cautionary note: Finding an online path to locate specific learning standards is, at times, challenging because it requires multiple clicks and links to actually get to the standards. An important tip for researching standards is to always look at the “last updated” date at the bottom of any website. Some web pages have not been updated for several years, and information might not be current or accurate. We hope that what we provide here will ease the search for resources and learning guidelines and how they integrate with using audiobooks. We reference national, local, and state standards, as well as the most prominent subject associations and educational reform principles. The following resources can be used to provide background information that supports instructional practice.

Common Core State Standards Initiative

As discussed in chapter 2, the Common Core State Standards Initiative (www.corestandards.org) is an important national effort to provide consistent learning guidelines and a pathway for K–12 instructional targets that represent shared goals for the nation’s students. The majority of states and the District of Columbia have formally adopted the Common Core. For this reason, many audiobook titles that we present in the following chapters are highlighted with subject- and grade-level goals that align with the Common Core and support the use of audiobooks for teaching and learning. Most of the examples that we cite focus on the English Language Arts Standards in the areas of literature and reading, even though the Common Core specifies “Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”

The English Language Arts Standards are organized along the continuum from kindergarten through grade 12, with layers and strands that feature goals for students to be prepared for college and career. Introductory information to the content standards states what the Common Core does not cover, such as the lack of specificity for ELL students and students with special needs, and makes the proviso that the Common Core leaves much to educators for the design of the curriculum. The standards also recognize the broad range of student abilities, which make it difficult to create a one-size-fits-all environment for learning. The document calls for an integrated and interdisciplinary approach to instruction.

A strength of the English Language Arts Standards is the consistent presentation pattern. From kindergarten through grade 5, the Reading Standards include the following main concepts, which appear as section titles and run throughout the Standards: “Key Ideas and Details,” “Craft and Structure,” “Integration of Knowledge and Ideas,” “Range of Reading and Level of Text Complexity.” The categories within the Reading Standards section include the following:


• Reading: Literature

• Reading: Informational Text

• Reading: Foundational Skills (e.g., skills and processes such as phonics and fluency)

• Writing

• Speaking and Listening

• Language (e.g., conventions of standard English, knowledge of language, vocabulary, spelling, grammar)



Following the K–5 English Language Arts Standards, the Common Core provides charts and tables listing text exemplars for use in those grade levels. The full list of text exemplars, including excerpts from suggested literature, is located in appendix B of the Common Core State Standards, which displays extensive grade-level examples of literature to use with students. Throughout the chapters in this book that provide annotations for specific audiobooks, we have noted a number of Common Core text exemplars.

The Common Core recognizes that there is generally a single classroom teacher for kindergarten through grade 5, whereas grades 6 through 12 distinguish content subjects such as science, social studies and history, and technical subjects. Those subject standards were developed for these secondary grade levels. Therefore, the English Language Arts Standards for grades 6–12 contain the same format as for grades K–5, with a few minor changes. There are no foundational skills at the secondary level; grades 6, 7, and 8 are represented individually; and grades 9–10 and 11–12 are banded together. Again, text exemplars are briefly listed after the standards (see appendix B of the Common Core Standards). As each grade level progresses, the scaffolding for student goals builds on those of each prior grade.

The Reading Standards for Literacy in History/Social Studies, Science, and Technical Subjects for grades 6–12 include the same sections: “Key Ideas and Details,” “Craft and Structure,” “Integration of Knowledge and Ideas,” “Range of Reading,” and “Level of Text Complexity.” The History/Social Studies Standards concentrate on topic-related skills, such as reading primary sources and evaluating multiple sources for information. The Science and Technical Subjects Standards focus on experiment evaluation and analysis of technical text. Complementing the English Language Arts Standards, the Writing Standards within the History/Social Studies Standards center on writing reports related to historical events; the Writing Standards within the Science and Technical Subjects Standards cover science experiments and hypotheses.

The Literacy in History/Social Studies, Science, and Technical Subjects Standards are abbreviated in relation to the detailed English Language Arts Standards but give guidance for incorporating and integrating them into the curriculum, as do the English Language Arts Standards.

Common Core State Standards for Mathematics

The companion to the Common Core Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects is the Common Core Standards for Mathematics (www.corestadards.org/the-standards/mathematics). The structure and presentation of the Mathematics Standards aligns with that of the English Language Arts Standards but naturally differs in content and perspective.

The Mathematics Standards are organized from kindergarten through grade 8 by grade level and then high school for specific math subjects such as algebra, geometry, and probability. The standards themselves clearly define what students should know and be able to do in mathematics. The progression begins in kindergarten with recognizing shapes and cardinal numbers and continues through the grades in a scaffold form that becomes more advanced and precise. Teachers receive detailed guidance for what student skills need to be achieved at each grade level.

For the purposes of this narrative, we give audiobooks that feature math concepts a range of grades (K–2, 3–5, 6–8, 9–12) and then suggest the type of math skill supported through the audiobook, such as number operations, proportion, and division.

As stated already, the majority of states have adopted the Common Core State Standards, but most have also created transition documents, crosswalks between the two, and are reviewing and revising their standards to align with or complement the Common Core. The full standards are available online so that all teachers, parents, librarians, and educators can follow the progression of learning expectations from kindergarten through grade 12.

When designing instructional lessons or units, the Common Core State Standards offer a national perspective for student achievement across the curriculum. And all curriculum subjects can be tied to the audiobooks featured in the upcoming chapters.

National Subject Area Professional Associations

Most curricular subject areas have a professional association that offers resources, professional development, and ongoing support for educators of that subject. The associations offer lessons, unit plans, ideas for long-term projects, conference workshops, and guidance on curriculum standards to their constituents. In the following section, we present an overview of these core curriculum associations.

National Council of Teachers of English

The National Council of Teachers of English (NCTE; www.ncte.org) publishes professional books that give educators, classroom teachers, reading specialists, librarians, and others specific materials to keep current with educational reform and trends in the field of language arts and literacy. The association’s website also offers information and materials that provide links to lessons, professional development opportunities, and other subject-related topics.

The NCTE’s publication Standards for the English Language Arts, in collaboration with the International Reading Association, gives teaching professionals substantial guidance on the subject. The English Language Arts Standards are concentrated around twelve statements that, paraphrased, feature some of the following goals:


• Students will read a wide range of fiction and nonfiction in many genres to gain understanding of their world and the human experience.

• Students will be able to analyze, interpret, and evaluate what they read.

• Students will be able to communicate in verbal and written form using their knowledge of language conventions.

• Students use various print and technology resources to complete research, evaluate data, and communicate their findings.

• Non-English-speaking students will use their first language to develop competency in the English language arts.

• Students will be able to use spoken, written, and visual language for learning, enjoyment, and to share information.



For the purpose of integrating the NCTE English Language Arts Standards with audiobook themes, it should be noted that the full standards are available online (www.ncte.org/standards). The strands of literature and literacy correlate with the inherent oral tradition that audiobooks represent, and the listings of grade-level titles in the following chapters demonstrate the connection between reading skills.

National Council for the Social Studies

Social studies offers many opportunities to connect audiobook use with instruction, including historical fiction, biography, and informational titles. The National Council for the Social Studies (NCSS; www.socialstudies.org) aims to prepare students for college, career, and citizenship. Through conferences, publications, and online resources, the NCSS gives elementary teachers and subject-specific social studies and history teachers the tools to support their professional development. The association’s website offers the National Curriculum Standards for Social Studies: The Themes of Social Studies.1 The themes and strands include the following:


• Culture

• Time, continuity, and change

• People, places, and environments

• Individual development and identity

• Individual groups and institutions

• Power, authority, and governance

• Production, distribution, and consumption

• Science, technology, and society

• Global connections

• Civic ideals and practices



The general nature of these broad topics can be integrated into lesson plans throughout the K–12 continuum and demonstrate how instructional goals connect with overarching themes.

In collaboration with the Children’s Book Council (www.cbcbooks.org), the NCSS produces the annual “Notable Social Studies Trade Books for Young People,” an annotated list that features titles representing excellence. For 2009, one of the selected titles was The Boy Who Dared: A Novel Based on the True Story of a Hitler Youth, by Susan Campbell Bartoletti. This World War II story is a fine audiobook, produced by Listening Library and narrated by David Ackroyd, that connects with several of the NCSS’s themes. Selections of other works appearing on the annual list can be found in chapters 4–7.

National Science Teachers Association

The mission of the National Science Teachers Association (NSTA; www.nsta.org) is to promote excellence and innovation in science teaching and learning for all. The support that the NSTA gives to science professionals, from elementary school through college, is extensive, from lesson plans to conferences and publications, and the association offers strong advocacy for science education.

One resource that is available on the association’s website is the NSTA Learning Center, where teachers can select a science topic, a grade level, and their state, whereupon a listing is presented that gives that state’s science standards for that grade level.

For more than thirty-five years, the NSTA and the Children’s Book Council have collaborated to select the annual Outstanding Science Trade Books for Students, K–12. The titles are grouped by science topics, such as physical science, life science, science in personal and social perspectives, science and technology, and history and nature of science. An example from the 2010 list is Almost Astronauts: 13 Women Who Dared to Dream, by Tanya Lee Stone; this is a fine audiobook, performed by Susan Ericksen and produced by Brilliance Audio.

As we will see in the following four chapters of annotated lists of audiobooks, it is easy to integrate science topics with learning standards for many suggested science lessons.

National Council of Teachers of Mathematics

The mission of the National Council of Teachers of Mathematics (NCTM; www.nctm.org), as stated on the council’s website, is “to be a public voice of mathematics education supporting teachers to ensure equitable mathematics learning of the highest quality for all students through vision, leadership, professional development and research.” The breadth of resources for mathematics educators is extensive and includes (as with the previous subject associations) conferences, publications, lessons, and professional development opportunities. The NCTM is actively supporting teachers as they plan to implement the Common Core Mathematics Standards, an indication that the effort to consolidate standards in this subject is moving forward. Mathematics concepts are present in audiobook titles that we feature, which can be used to support instructional activities and themes.

Additional National Subject Associations

There are numerous other subject area associations, such as the National Art Education Association (http://arteducators.org), the National Association for Music Education (www.menc.org), the National Association for Gifted Children (www.nagc.org), the National Association of Special Education Teachers (www.naset.org), the American Association for Health Education (www.aahperd.org/aahe/), the National Association for Sport and Physical Education (www.aahperd.org/naspe/), and the American Council on the Teaching of Foreign Language (www.actfl.org), which provide guidance and professional development resources for teaching staff. These associations’ inclusion of some subject topics that are not featured in the Common Core is helpful for educators and librarians. This is by no means an exhaustive list but an indication of how many specific curriculum topics are represented in our work to integrate audiobooks into subject-based standards.

National Associations and Educational Reform Initiatives

The Partnership for 21st Century Skills

The Partnership for 21st Century Skills (www.p21.org) represents more than forty member organizations, ranging from Apple to the American Association of School Librarians, Lego Microsoft, Sesame Street, and Verizon. The partnership has created the Framework for 21st Century Learning, which addresses the following topics: core subjects and twenty-first century themes, learning and innovation skills, information, media and technology skills, and life and career skills.2

This is an important initiative to highlight the effort of bringing learning standards to the national level and how using audiobooks addresses many instructional themes.

American Association of School Librarians

The American Association of School Librarians (www.ala.org/aasl), a division of the American Library Association, has developed and published Standards for the 21st Century Learner. Although the core of these standards centers on information literacy, the stated skills can also be correlated with listening to audiobooks. A brief example:


1—Inquire, think critically and gain knowledge:

Skills:

1.1.6 Read, view and listen for information presented in any format  (e.g., textual, visual, media, digital) in order to make inferences   and gather meaning.



These standards serve as an additional layer of student learning standards at the national level.

Formerly the Association for Supervision and Curriculum Development, ASCD (www.ascd.org) has as its mission statement: “ASCD is a membership organization that develops programs, products, and services essential to the way educators learn, teach, and lead.”3 This professional organization provides developments in the field of education, reform initiatives, and practical resources for teachers and administrators at all levels. Especially active in the advocacy of education reform, ASCD is well known for several education programs, such as Understanding by Design by Grant Wiggins and Jay McTighe, a guide for designing curriculum and instruction that has developed a wide following, with online courses, additional support publications, and conference and workshop presentations.4 Books, journals, conferences, online courses, education research, and policy positions put ASCD in a prominent position in the field of education. Its work supports effective teaching and learning nationwide by overseeing curriculum development, and we integrate its information into the use of audiobooks as an effective medium for instruction.

Principles for Learning: A Foundation for Transforming K–12 Education

A collaboration among several prestigious associations has resulted in the twelve-point “Principles for Learning.”5 The organizations include the National Council for the Social Studies, the National Council for Teachers of Mathematics, the National Science Teachers Association, the National Council of Teachers of English, the Consortium for School Networking, and the Association for Career and Technical Education. The principles are general in nature but give solid guidance for use with students. They provide interest to the topic of instructional standards because of the wide collaboration they represent and the clear goals for curriculum planning. They can be used to support many lessons and units for classrooms and libraries; for example, the first principle is “being literate is at the heart of learning in every subject area.”6 We believe that audiobooks certainly demonstrate the goal of becoming literate in every subject area.

National Center on Universal Design for Learning

The National Center on Universal Design for Learning (UDL; www.udlcenter.org) provides curricula, guidelines, and support for educators to build on serving the learning needs of all students. The UDL is a scientifically valid framework for guiding educational practice that


(A) provides flexibility in the ways information is presented, in the ways students respond or demonstrate knowledge and skills, and in the ways students are engaged; and

(B) reduces barriers in instruction, provides appropriate accommodations, supports, and challenges, and maintains high achievement expectations for all students, including students with disabilities and students who are limited English proficient.7



State Curriculum Standards

Here is a small listing (in alphabetical order) with examples of individual state learning standards, including states that have adopted the Common Core. Since the Common Core was developed and drafted in 2009–2010, many states face decisions to align with these national standards or to remain with their own. This is especially relevant for social studies, as most states have designed specific state history curriculum and grade-level standards. This brief discussion serves to highlight the breadth of resources that can assist educators in their curriculum planning. The focus here is to investigate how the standards align with the integration of audiobooks into instruction.

California

The California Department of Education (www.cde.ca.gov) has adopted the Common Core, but it also references its own content standards, thus giving educators, librarians, and parents an opportunity to compare the individual state learning standards with the Common Core. Many states face this transition, and this is an important time for student learning expectations. Here is a brief comparison of a California Standard for grade 1 and a Common Core Standard for grade 1, both of which could integrate audiobooks into instruction:


California—Grade 1—English Language Arts

1.0  Listening and Speaking Strategies

Students listen critically and respond appropriately to oral 			  communication.

Common Core State Standards—English Language Arts—K–5

Speaking and Listening—Grade 1

Ask and answer questions about key details in a text read aloud or information presented orally or through other media.



Educators, when designing specific language arts lessons, could choose either of these standards to use audiobooks with students.

Colorado

The Colorado Department of Education (www.cde.state.co.us) has adopted the Common Core. However, it has also developed documents that provide a transition from the Colorado Academic Standards to the Common Core and that demonstrate the similarities and differences between the two. The Colorado Department of Education states, “These documents represent the integration of the combined academic content of both sets of standards, maintaining the unique aspects of the CAS (Colorado Academic Standards), which include personal financial literacy, 21st century skills, school readiness competencies, postsecondary and workforce readiness competencies, and preschool expectations.”8

Florida

The Florida Department of Education (www.fldoe.org) has adopted the Common Core, but as do other states, it also continues to use its state standards during a transition time. Florida’s detailed standards for English language arts include strands for reading process, literary analysis, writing process, writing applications, communication and information, and media literacy. The Common Core English Language Arts Standards for K–5 include literature, informational text, foundational skills, writing, and speaking and listening. Comparisons between the Common Core and Florida’s standards present some challenges in topics and grade levels.9

Massachusetts

The Massachusetts Department of Elementary and Secondary Education (www.doe.mass.edu) has developed, in response to the Common Core, “The Massachusetts Framework for English Language Arts and Literacy: Incorporating the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”10 This 130-page document incorporates and correlates both sets of standards. As an example, for reading standards for literature for grade 6, both the Common Core and the “Massachusetts Framework” adopt the integration-of-knowledge standard:


7. Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading the text to what they perceive when they listen or watch.

However, in some instances, Massachusetts added a specific detail, such as knowledge of language in grade 6:

3. Use knowledge of language when writing, speaking, reading or listening

a. Vary sentence patterns for meaning, reader/listener interest and style11



The “Massachusetts Framework” also builds on the Common Core for recommended literature titles, adding the significant lists “Suggested Contemporary Authors and Illustrators” and “Suggested Authors in World Literature.” This comprehensive framework serves to highlight states’ efforts to align their learning standards with the Common Core.

New York

The New York State Education Department (www.nysed.gov) has adopted the Common Core but, like many other states, has incorporated and adapted some of its individual standards.12 As New York clearly describes: “This document includes all of the Common Core State Standards in English Language Arts and Literacy plus the New York recommended additions approved on January 10, 2011. All of the New York State additions to the Common Core are highlighted under the related strand (reading, writing, speaking and listening, and language) or standard.”13

For the K–5 Anchor Standards for Writing, New York has added an important standard to the Common Core:


Responding to Literature

11. Develop personal, cultural, textual, and thematic connections within and across genres as they respond to texts through written, digital, and oral presentations, employing a variety of media and genres.



Therefore, locating which specific standard will best serve student learning, especially when considering literacy skills, is important to the goal of audiobooks for instructional use.

Ohio

The Ohio Department of Education (www.ode.state.oh.us) has also developed transitional material to compare the K–12 Ohio Academic Content Standards with the Common Core Standards. To highlight how complicated this task is, here is a comparison of the grade 4 language arts standards for speaking and listening:


Common Core State Standard—Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

Ohio Academic Content Standard—Grade 5—Organize information in a systemic way



However, the Ohio Department of Education states this proviso:


Because benchmarks and grade-level indicators… are not equivalent to the Common Core State Standards, the alignment between the two is not perfect and should not be used to re-purpose curriculum and instructional materials. Curricular planning should not be done with the crosswalk document alone; educators also should plan to use the model curricula which will be available in the spring of 2011. The model curricula will include content elaborations that further clarify the parameters of the standard statements.14



Integrating instructional lessons with learning standards presents both opportunities and challenges for teaching staff in comparing national, state, and local guidelines for curriculum planning.

Texas

As of this writing (early 2011), the Texas Education Agency (www.tea.state.tx.us) has not adopted the Common Core, and instead uses the Texas Essential Knowledge and Skills (TEKS) for curriculum guidelines. For social studies, each grade level of TEKS presents a comprehensive structure of learning goals with topics that reflect the themes of history, geography, economics, government, citizenship, culture, science technology and society, and social studies skills.15 However, here is one example, for grade 4, that exemplifies the dilemma that individual states have with the Common Core, as the history guideline for this grade specifically focuses on Texas history:


(3) History. The student understands the importance of the Texas Revolution, the Republic of Texas, and the annexation of Texas to the United States. The student is expected to:

(A) analyze the causes, major events, and effects of the Texas Revolution, including the Battle of the Alamo, the Texas Declaration of Independence, the Runaway Scrape, and the Battle of San Jacinto.16



For English language arts and reading, the grade 2 learning standards are very detailed and explicit, building a continuum from kindergarten through grade 5 at the elementary level. In grade 2, the following standard demonstrates how audiobooks support literacy skills:


(9) Reading/Comprehension of Literary Text/Fiction. Students understand, make inferences and draw conclusions about the structure and elements of fiction and provide evidence from text to support their understanding. Students are expected to:

(A) describe similarities and differences in the plots and settings of several works by the same author; and (B) describe main characters in works of fiction, including their traits, motivations, and feelings.17



As the review of individual states continues, the variations between grade levels and subjects provide an interesting overview for educators.

Virginia

The Virginia Department of Education (www.doe.virginia.gov) is one of the states that continues to update its Standards of Learning while providing guidance about the Common Core.18 As an example, Virginia revised its English Language Arts Standards of Learning in October 2010 to provide a crosswalk between the two documents. Seeing the two sets of standards, national and state, side by side, gives both comparison and guidance to educators. As an illustration of this, the Common Core’s key ideas and details for grade 8 in reading for literature states:


3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.



In contrast, the Virginia Standard of Learning correlates and adds several detailed strands that integrate well with the features of listening to an audiobook:


8.5 The student will read and analyze a variety of fictional texts, narrative nonfiction, and poetry.

8.5 d) Understand the author’s use of conventional elements and characteristics within a variety of genres.

8.5 e) Compare and contrast the author’s use of word choice, dialogue, form, rhyme, rhythm, and voice in different texts.

8.5 f) Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.



So, it appears that the adoption of the Common Core has provided an opportunity for many states to revise, compare, and integrate individual state standards with the national effort to standardize student learning expectations in grades K–12.

Local Examples of Curriculum Standards

With the implementation and adoption of the Common Core State Standards, and many states transitioning their content standards, it is interesting to note that local school districts are developing curriculum guidelines and learning objectives for their teaching staff. The following sections provide some examples of local guidelines for instructional practice for both large and small jurisdictions.

Atlanta Public Schools, Georgia

With more than ninety schools and programs, the Atlanta Public Schools (www.atlanta.k12.ga.us) serve approximately fifty thousand students. The Common Core State Standards were adopted in 2010, and the Georgia Department of Education is transitioning standards to the Georgia Common Core Performance Standards. For the Atlanta Public Schools, this provides a number of access points to determine learning expectations at each grade level. As an example, the Atlanta Social Studies Department has a grade K–12 curriculum overview that gives a brief description of what is studied at each grade. This is very useful for librarians and parents, but teaching staff use the Georgia Department of Education guidelines, including the Common Core. This local example serves to demonstrate the current fluidity of learning standards at the national, state, and local levels.

Belchertown Public Schools, Massachusetts

The Belchertown Public Schools (www.belchertownps.org) represents a small western Massachusetts district, with one high school, one middle school, and three elementary schools, and a total of 2,700 students. Massachusetts has adopted the Common Core State Standards, and Belchertown has aligned its curriculum program guides to support the Common Core and the “Massachusetts Framework.” For grade 3 language arts, at the Swift River Elementary School, an illustration of one academic goal is “Listening Skills and Strategies: Listen for a purpose; Listen for enjoyment; Listen to a variety of media and speakers.” The development of a detailed curriculum that correlates and addresses national, state, and local academic goals is clearly demonstrated and acknowledges the breadth of learning standards.

Chicago Public Schools, Illinois

The Chicago Public Schools (www.cps.edu) is the third-largest school district in the nation, with 675 schools and more than four hundred thousand students. The Chicago Public Schools example highlights the effort to locate the correct path for district standards: the actual link to curriculum guidelines for the Chicago Public Schools is at the Office of Teaching and Learning (www.chicagoteachingandlearning.org), and there appears to be no visible link from the main Chicago site. However, perseverance prevails for researchers—all core curricular subjects are represented here: language arts, social studies, math, and science. Illinois has also adopted the Common Core, and educators in Chicago may choose the Illinois Learning Standards, the Common Core, or guidance from the Chicago Social Science Department. The focus of each subject and grade level is listed. As an example, in kindergarten, the theme is “Myself and Others.” For educators, librarians, and parents, finding the current status of learning standards for a specific grade level or subject is part of integrating instructional design with student expectations.

Madison Metropolitan School District, Wisconsin

The Madison Metropolitan School District (www.madison.k12.wi.us) includes forty-eight schools with a student population of approximately twenty-four thousand. In keeping with the target of audiobooks supporting literacy, language arts and literacy serve as the curriculum subject to illustrate local standards. Wisconsin has also adopted the Common Core, and the Madison schools have published language arts performance standards. However, as of early 2011, the website did not include references to the Common Core but provided the school district’s standards, which combine both the current Wisconsin standards and the Madison additions. One of the most interesting statements includes the following, which directly applies to the use of audiobooks in instructional settings:


Finally, although there are six State of Wisconsin Language Arts Standards, we chose to combine and integrate the language and technology standards. This reflects our belief that literacy skills connect across all academic areas. “To use media, one must read or listen. To write, one must acquire knowledge by reading, listening, and viewing. To do research, one must read. To communicate in any form, one must know how the language works.” Since all communication has content, the [Madison Metropolitan School District] Language Arts Standards are closely connected to all other content areas and technology is an integral part of all that we do in 21st century learning.19



For the purpose of linking learning standards with audiobooks, the statement recognizes that listening is a critical skill for literacy.

Montgomery County Public Schools, Maryland

The Montgomery County Public Schools (www.montgomeryschoolsmd.org) is the largest school system in Maryland and the sixteenth largest in the nation, with two hundred schools and more than 140,000 students. Maryland has adopted the Common Core, but the Montgomery school system has updated and clearly stated its position regarding local, state, and national standards with this statement from its English language arts program: “Guided by the Maryland English Language Arts Content Standards (2008) and the Common Core State Standards for English Language Arts (2010), the Pre-K-12 English Language Arts program focuses on the communication processes of reading, writing, speaking, listening, and viewing through the study of language and literature.”20 The district’s online portal provides clear links to the Common Core and to the district curriculum framework. Here is an elementary content statement for the English Language Arts Framework that connects with the use of audiobooks:


Reading and Listening—Effective readers and listeners use strategies before, during, and after reading or listening to construct and extend meaning according to the text and purpose. They access background knowledge, survey structure, predict, question, summarize, clarify, visualize, draw conclusions, validate perceptions, analyze, synthesize, and evaluate. In English Language Arts classes, students develop and apply these strategies to a variety of increasingly challenging and complex texts.21



Seattle Public Schools

The Seattle Public Schools (http://district.seattleschools.org) is the largest K–12 school system in the state of Washington, serving forty-seven thousand students in ninety-one schools. Information about academic standards is located in the “Instructional Services” section of the Seattle Public Schools’ website. The local school system has acknowledged and adapted its goals for student learning by creating a document that realigns its Language Arts Essential Reading Standards for grades 9–12 with both the College Board Standards for College Success and the Common Core Standards. (As of early 2011, Washington had not adopted the Common Core.) Here is a brief example of a grade 11 strand for language arts that demonstrates the recognition of the Common Core with local goals:


Integration of Knowledge and Ideas:

Compare and Contrast across Mediums:

Compare and contrast multiple interpretations of a drama or story (e.g., recorded or live productions) distinguishing how each version interprets the source text. (Secondary Standard Modified Common Core). Listening to an audiobook demonstrates this learning goal.



Conclusion

The availability of national, state, and local curriculum standards for student learning is facilitated by online technology that enables teachers, librarians, and parents to access this information easily. Reliance on a framework that builds from kindergarten through high school creates a continuum for students across the nation to have some consistency in their education. Using audiobooks to achieve instructional goals is based on research and good instructional objectives. The efforts of educators to develop such learning standards highlight the goals of educating our nation’s children.






Whether my students are reluctant readers or voracious ones, offering a wide selection of audiobook choices allows my teens the opportunity to choose which way they want to experience a great story. Allowing teens to “plug in” as a way to engage with great books will motivate them to enjoy novels and literature they may have been unwilling to try out before. For many of the students I serve, audiobooks are seen as an appealing, alternative format to printed books. Supporting listening as a valid educational experience can help move students down a path where literacy and achievement will come together to bridge gaps that may currently exist in their reading abilities. One thing for me is clear—offering (and widely promoting) a diverse audiobook collection offers students a way to connect with books in a way that is both highly engaging and richly rewarding.

—Rose Brock, school librarian, Coppell Middle School West, Coppell Independent School District, Coppell, Texas





In the following chapters we have provided many examples of standards that connect the theme of an audiobook with an instructional objective. These examples are paraphrased or reworded from national, state, and local standards that we have discussed in this chapter and researched and investigated for many years. Our examples represent how educators use these goals when designing student lessons.
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