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  Prologue


  With the onset of successive iterations of the Elementary and Secondary Act (e.g., No Child Left Behind [NCLB]), educators, parents, and even the media have become focused on the recent events that surround the landmark legislation. Along with heightened requirements for today’s education system comes the possibility for increased failure. For example, each year more state legislators are moving toward high school exit exams in an effort to meet NCLB requirements. As more state boards of education require exit exams for graduation, the probability of children dropping out of school increases. Because of such actions by state leaders, a major thrust of research and attention has been on high school dropouts.


  A litany of research examines graduation and dropout rates. Further, numerous studies examine the relationship between a number of variables contributing to such rates and even the predictive nature and modeling of what creates a high school graduate and dropout. However, very little, if any, research has examined the longitudinal developmental pathways of graduates and dropouts from kindergarten to graduation or to the point of dropping out. Moreover, little, if any, research has thoroughly examined a child’s entire academic, family, and behavioral past at each grade level during the child’s time in school.


  This book allows educators, parents, community stakeholders, political leaders, and students themselves to examine the complete developmental pathways of graduates and dropouts starting in kindergarten. More specifically, this book will highlight the complete academic, family, and behavioral variables at each grade level as they relate to graduates and dropouts. We will also make statistical comparisons between graduates and dropouts at each grade level. This approach will both help the reader examine student progress and allow educators, parents, therapists, intervention program staff evaluators, and other service professionals to establish interventions at key developmental periods.


  In this book, we discuss our landmark research about dropouts and discuss the implications of the five major findings of our research:


  Kindergarten—Dropouts and graduates appear very differently as they enter school and they follow distinct developmental pathways leading toward school failures and successes.


  Absenteeism—Compared to graduates, dropouts spend much more time out of school from kindergarten onward.


  Middle school (7th & 8th Grades)—Academic performance and absenteeism rates of dropouts and graduates differ noticeably during this period.


  Ninth grade core courses—Dropouts take more core courses than graduates during the freshman year of high school and dropouts repeatedly struggle with core academic concepts.


  Standardized test scores and academic performance—Dropouts perform better on standardized tests than they do in class, and the gap between dropouts’ standardized test scores and classroom performance increases over time; graduates’ standardized test scores and classroom performance remain relatively consistent over time.


  This book offers powerful tools for engaging in deep change. We have structured the book by offering a brief overview of “what we know” regarding the “usual suspects” as they relate to dropouts in Chapter 1, “The Usual Suspects: What Do We Know Regarding Why Children Drop Out of School?” In Chapter 2, “Methodology,” we provide an explanation of the methodology behind this study. In Chapter 3, “Background and Demographics,” we provide background and demographic information so the reader can better understand the different backgrounds of dropouts and graduates when they start kindergarten. In Chapters 4 (“Does the Pathway to Dropping Out of School Really Start in Kindergarten?”) through 8 (“Standardized Tests vs. Classroom Performance”), we provide details from our research regarding the topics of each of our five major findings. In Chapter 9, “Are Educational Pathways Set in Stone from Kindergarten?” we explore the possibility of whether those children who start out on the developmental pathway of dropping out of school in kindergarten can change their developmental pathway and graduate high school. Finally, in Chapter 10, “Understanding the Human Ecology: A Systems Approach in Understanding Why Children Drop Out of School,” we close by discussing the importance of incorporating the human ecology of multiple systems to truly understand why students drop out of high school. Further, in Chapter 10, we provide a section entitled “What Works.” In this section we discuss the five major findings of our study as related to dropout prevention from a systems perspective. We provide systems-based examples illustrating how to use action research principles to address the problems discussed in the preceding chapters.


  The purpose of this book is to provide a glimpse into the developmental nature of high school graduates and dropouts from kindergarten onward and across all academic, family, and behavior variables.


  For more information, please see www.dropouts101.com.


  Chapter 1

  
 The Usual Suspects


  What Do We Know Regarding Why Children

  Drop Out of School?


  The short answer to the question posed in the title of this book, Do Children Drop Out of School in Kindergarten?, is yes. When we peg youth as “problem children,” carefully note their academic and social issues, count the numbers of mounting absences, offer remediation repeatedly (often at the expense of what may make learning joyful), and lower expectations about potential, should we be surprised that our children develop a sense of failure, low self-efficacy, disenfranchisement, and a desire to give up and drop out?


  Currently, research regarding high school dropouts has centered on the identification and intervention of “at-risk” students with a propensity to drop out of school. Educational and community leaders, as well as policymakers, have incorporated available research and crafted numerous intervention programs and strategies targeted toward this audience. Unfortunately, many of these efforts have failed to demonstrate effectiveness—dropout rates across schools, districts, and states have remained the same.


  The inability of educators, researchers, and program designers to effectively reduce the number of students dropping out of school may be grounded in their approach to understanding dropouts. More specifically, the driving force of research and dropout intervention programs has been tailored toward secondary education. Such a practice assumes an “educational vacuum” in a student’s life from kindergarten to 8th grade. By ignoring the early years, educators and researchers may be overlooking the human ecology of students prior to the start of high school. In reality, adolescents experience many factors outside the education system that influence their development. Research regarding high school dropouts tends to use designs aimed at understanding linear relationships between specific variables, comparing variables that identify differences between dropouts and graduates, and predicting which variables are related to dropouts. Such cause-and-effect thinking does not address the complexities that arise in the lives of youth in school, family, and community systems. As noted by the National Dropout Prevention Center, one of the greatest challenges in educational research is documenting long-term outcomes of early childhood educational experiences, a critical portion of the education system.


  So the question we must ask is why educators and researchers continue to focus their efforts at the secondary level of education regarding high school dropouts when it seems inherent that the genesis of academic failure appears earlier in the student’s educational development. In other words, evidence suggests student academic outcomes in high school are built upon the educational foundations developed prior to high school and are, furthermore, affected by education, family, and community systems. Still, there are indicators, or the “usual suspects,” that drive dropout prevention efforts.


  THE USUAL SUSPECTS


  Academic Suspects


  Educators have established that the child’s shift from home life to school is an important transition. Making a successful shift from being at home to school is crucial in helping the child create an academic identity. Schools tend to operate in self-centered ways, doing business as if everyone lives on a bell schedule. Even as the child possesses different capabilities resulting from genetics, school, community, and home life, the American schooling process typically relies on traditional Socratic and eighteenth-century hierarchical models using mechanized processes with many prepackaged developmental expectations and interventions—useful for sorting types of students but with long-term implications for subsequent student self-regard.


  Indicators that a student will eventually drop out of high school tend to appear within the first year of a child’s schooling. The question becomes, when does the pathway between graduates and dropouts begin to look markedly different? Given the dissimilar experiences children encounter during their first five years of life, it is probable that not all children enter kindergarten with the developmental strengths required for subsequent academic success. The reading level at 3rd grade has been found across various studies to be a strong predictor of students who drop out of high school. Hence, 3rd grade has received notable attention as a possible “critical period” for increasing the chances of schooling success. It is thought that if actions are not taken by 3rd grade to correct academic deficits, particularly literacy preparation, those students who struggle will start on a downward academic spiral that may eventually lead to dropping out of school.


  Perhaps the struggling student’s noticeable literacy deficits in 3rd grade are a result of missing school. Research clearly demonstrates that attendance in kindergarten is highly predictive of attendance at higher levels of education. For example, a recent study of absenteeism found that dropouts averaged 16 days of absenteeism in kindergarten compared to 10 days of absenteeism for graduates. This six-day difference in absenteeism increased the likelihood of dropping out by 30%. Indeed, absenteeism in kindergarten has been linked to students’ future academic attachment, identity, and success orientation.


  Renowned psychologist Erik Erikson noted that a child must eventually go beyond taking initiative in the classroom. Rather, a child must learn to master academics, language, and social interactions. The lack of academic and social mastery appears to contribute to low self-regard about being able to successfully complete schoolwork. Low academic self-regard, along with poor attendance and grades, may eventually place a child on the pathway to dropping out of school. Perhaps the lack of academic mastery and success leads a child to feel as if he or she does not belong in school. The more a student feels he or she does not belong in school, the more school may become uninviting and unrewarding. Researchers have found that the earlier a child experiences academic failure and finds school uninviting and unrewarding, the less likely he/she will be to become successful and engaged later in school.


  In an effort to combat the low academic self-regard that accompanies the lack of academic mastery and success, educators often retain or hold back a student to repeat a grade. One rationale for grade retention is that a child’s deficits can be corrected. This approach suggests that the struggling student needs to adapt to the schooling process to perform in appropriate ways. It does not consider the possibility that the school staff might need to adapt instruction to help the struggling student learn in personally relevant ways. Nonetheless, an increasing body of research indicates that retention may not be the best answer and prove to be detrimental for student success in school. Further, retention tends to extend preexisting academic failure because students usually receive similar instruction that was not initially successful. When students are retained in the later elementary grades and middle school grades, they are at greater risk for future academic failure, including dropping out of school. Moreover, students who have experienced academic gains in early elementary grades while being held back tend to experience a “washout effect” several years later. In a ten-year longitudinal study of a large mentoring program, Greg Hickman, the co-author of this book, found that students held back in elementary school usually earned lower grades, experienced more disciplinary problems, performed below grade level, scored lower on standardized tests throughout their school careers, and dropped out of school more often than those students who were not retained.


  Problem Behavior Suspects


  Research clearly shows that adolescents who engage in problem behaviors are frequently identified early by teachers, parents, community leaders, peers, and therapists as potential dropouts. Further, research establishes relationships between a host of youth problem behaviors (such as underage drinking, drug abuse, family problems, probation, and incarceration) and school disciplinary and academic problems.


  Although dropouts tend to experience heightened levels of disciplinary problems in schools, such behaviors appear to have origins outside the classroom. In a landmark study, Gerald Patterson, Barbara DeBaryshe, and Elizabeth Ramsey found that the antisocial progression of problem behavior stemmed from poor parental disciplining during the first five years of life. Upon entering kindergarten, children reared by parents who are ineffective at disciplining begin to exhibit conduct disorder behavioral problems. Children who exhibit conduct disorder behavioral problems are rejected by their peers and, consequently, develop a detachment from school because they find school academically and socially unrewarding.


  During early adolescence, rejected children begin to congregate with each other for support, forming delinquent peer groups. While most children do not develop antisocial disorders, the parallel of related issues appears evident for struggling children who may come from homes of parents who are less effective than others in disciplining their children. Finally, as this developmental progression unfolds, adolescents may develop tendencies to drop out of high school.


  As youth problem behaviors emerge across social settings, school and community members experience mixed results in trying to “help” these youth. Concerns about consequences and safety are often pitted against mercy and freedom to learn from mistakes. While traditionalists promote “tried and true” disciplinary methods that work well for many youth, non-traditionalists center discipline around an at-risk adolescent’s experiences, sometimes leading to success. Still, research has strongly linked family characteristics with subsequent schooling challenges.


  Family Suspects


  Without a doubt, the family influences a child’s academic, social, and emotional development. A recent study conducted by the Educational Policy Studies Laboratory at Arizona State University surveyed parents across the state, asking, “What do you think is the single biggest reason why high school students drop out of school before finishing their education?” Thirty percent indicated that “home background” and “lack of parental involvement” were primary reasons students drop out of high school, with “family environment” being the most common response. Moreover, 82% of parental responses indicated psychological and social factors as reasons for dropping out of high school, while only 18% of parental responses found educational and school-related variables as reasons for children dropping out of high school.


  A myriad of family factors are linked to high school dropouts. For example, students who have older siblings that drop out of high school tend to drop out at higher rates than students who do not have older siblings that drop out of high school. Students who come from lower socioeconomic status (SES) families tend to experience higher dropout rates than students who come from higher SES families. For example, Western Interstate Commission for Higher Education found the national high school graduation rate was 79.19% for students from families who exceed $100,000 per-year income, 77.06% for $50,000–$100,000 per-year income, 74.75% for $20,000–$49,999.99 per-year income, and 72.49% for students from families that earn below $20,000 per-year income.


  Family mobility has also been found to play a role in the academic development of children. Families who move around a lot have children who experience greater difficulties adjusting academically, socially, and emotionally to new schools. Further, students who experience many moves appear to be less attached and engaged in school than their counterparts who do not experience many moves during school. Despite the litany of research confirming that a child’s family is essential to academic success, educators and researchers struggle to connect family and school when addressing children’s educational needs.


  Given these “usual suspects” (i.e., academic, behavioral, community, and family variables) and dropout prevention research studies that typically focus on comparing variables using cause-and-effect or comparison reasoning to understand high school dropouts, we decided to conduct a long-term study of the developmental pathways of dropouts and graduates at each grade level during their school careers across academic subjects/courses, grades, standardized tests, family factors, language, behavior, and county juvenile court information. Consequently, this study advanced what we know regarding high school dropouts by essentially contrasting dropouts’ and graduates’ entire academic, family, behavioral history as listed in school, and, in some cases, juvenile records.
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Figure 4.6. Social Studies Performance—Grades 2-8





OEBPS/Images/chpt_fig_045.png
Table 10.5. Administrative-Centered Kindergarten Problems and Solutions

Problem

Solution

Remarks

Inflexible student rosters

Multiple barriers based
on lack of resources (e.g.,
transportation, food,
clothing)

Site councils who do not

engage critical subgroups
of parents and community
leaders

Uneven resource
allocation

Consider case managing
students with propensities
for absenteeism and
behavior issues and,
recognizing staff strengths,
assign and reassign students
accordingly

Coordinate with support
agencies to offer support,
possibly acting as central
coordinating point of
contact

Find ways to attract and
invite parent participation,
especially those parents
whose children struggle
with regular attendance
Consider allocating
resources for students in
tiered responses; provide
needy students with more
resources

School youth may bond
with different staff, or
respond to a new and
different approach

Poverty framework involves
transportation, meal,
clothing barriers that
regularly attending children
seldom face

Shared decision-making
and collegiality promotes
enfranchisement and open
‘communications

Reconsider fairness from
equal distribution to
proportionate needs; just as
some children require more
supports, so do their parents
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Table 10.18. Action Research-Based Core Course Issues (Continued)

Problem

Sources and Information

Remarks

Remediation process -
Policy-driven, educator-
driven

Parent-teacher
conferences — At school,
based on teacher’s
convenience, centered on
student performance and
behavior, and teacher’s
expectations

Business roundtable focus
group — Poor collaboration
between community
leaders and the school,
students are not usually
prepared for workforce,
teaching activities are
largely school-housed,
very little experiential,
interactive learning occurs
in communities, mentoring
activities are “earned”

Seek and act on
standardized test data,
and parent and student
reasoning for adapting
instruction

Seek alternatives to having
youth who fail courses
retake the same courses

Revise parent-teacher
meetings to focus on
student strengths and
opportunities, seek
collaboration; consider
constructive ways to
address performance issues
(e.g., matching reading/
entertainment preference
with curricular approaches)

Access community
resources and conduct
experiential learning
opportunities

Engage community leaders
to develop mentoring
opportunities for all youth,
but particularly those who
need positive relationships
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Table 2.1. Grade Conversion

Course Credit Letter Grade Numeric Grade Value
Math 1.0 B+ 33
English 1.0 c 2.0
Science 1.0 A— 3.7
History 1.0 C+ 23
Art 05 A 4.0
Physical Education 05 A 4.0
Band 0.5 A 4.0
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Table 10.4. Teacher-Centered School Kindergarten Problems and Solutions

Problem

Solution

Remarks

Insensitive, one-size-fits-all
classroom management

Blame student for
behaviors

Revise singular approaches
with flexible responses
focusing on student
learning more so than
consequences; tailor
responses to children

Accepts responsibility

for student success,
clinically finds and acts on
contributing factors

Discipline varies across
homes; some parents will
side with their children if
they do not share similar
beliefs about common
schooling discipline;
integrate parental input;
reward positive behaviors;
carefully consider and
possibly revise any
consequence intended to
punish

Tone, frustration, and anger
can all be misconstrued

by students as indicative
of inferiority, given the
poweriul role teachers play
in the lives of students; find
ways to structure engaging
learning and positive
discipline approaches
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Table 10.12. Administrative-Centered Middle School Problems and Solutions

Problem

Solution

Remarks

Students failing core
math, reading, and writing
courses

Bullying

One-size-fits-all discipline
approach

Participation in
extracurricular activities are
based on merit

Supervise instruction
predicated on student and
not teacher performance;
facilitate creative teaching
approaches that cross
learning modalities and
interests

Keep staff in problem
areas (e.g., playground,
lunchroom, hallways);
promote positive relations
between staff and students;
find ways to get youth who
struggle with authority into
leadership roles

Revise singular approaches
with flexible responses
focusing on student
learning more than on
consequences; integrate
parent and student
collaboration

Helping youth connect

to strong role models in
schools increases chances
youth may persevere
through difficult courses or
other challenges

Adapting instruction to
needs instead of using
remedial courses increases
chances of authentic
student success

Teachers and staff
(including principals)
should seek non-class
times to build relations
with students; educators
should model respectful
behavior (no sarcasm or
embarrassment aimed

at kids)

Discipline focused

on learning instead

of punishing, cued to
students, bodes well for
increased chances of
changing dispositions
and behaviors; following
the same one-size-fits-all
approaches doesn't usually
change student behavior
because most middle and
high school principals
work with the same
“problem” groups in any
given school year
Offering children
opportunities to shine in
their strengths bodes well
for increased chances of
overall schooling success
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Table 10.18. Action Research-Based Core Course Issues

Problem Sources and Information Remarks
Performance and Student struggles with Student is missing critical
behavior - micro critical core concepts sub-elements needed to

understand instruction;
accommodations in pace,
content, and relevance
are needed to promote
authentic success

Teacher observations — Participation in school
Student appears activities could offer
disinterested and important relationship
disengaged in math and with educators,
English courses authentic success;

linking performance with
courses and unrelated
extracurricular activities
is rational for schools, not
necessarily for students

Staff observations — Student  Educators need to find

does well in shop classes, ~ ways to communicate to

fits in well with friends; has parents authentic regard

untapped musical talent for the student separate
from academic and social
successes, and seek
parents” and students’ input
on how to make school
coursework relevant and
ways to increase chances
of academic success

Parent concerns — Uncaring

school staff, child doesn't

get needed help

Student input -

Disinterested in math and

English, doesn't relate with

anyone on staff, thinks.

most school classes are

boring and non-useful

Culture — macro Parent surveys — School Create strategies/tactics
is viewed as helpful for to help all staff members
many, some parents positively view and support

and administrators show “fringe” students
favoritism, not all children

are treated equally,

schoolwork is paper- and

book-based

(Continued)
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Table 10.3. Sample Action Research Findings

Data Source #1 -
Policy

Data Source #2 -
Student Focus Group

Data Source #3 -
Parent Survey

Discipline
Policy

Policy is largely copied
from administrative
code with little
adaptation

Student concerns
appear to be focused
on favoritism,
inequities, lack of input

Findings suggest parents
feel like recipients

and not partners in
school discipline issues,
uneven awareness,
unfair or favored
disciplining
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Table 10.11. Teacher-Centered Middle School Problems and Solutions

Problem

Solution

Remarks

Poor curricular relevance

Teacher-driven parent-
teacher conferences

Poor communications home

Revise for relevance,
accounting for background
experiences, while
retaining rigor

Consider concrete
strategies and tactics for
creating collaborative
settings that invite parental
insights.

Consider alternatives to
notes, email, phone calls
at set times—determine
parent availability and
contact preferences, and
plan accordingly

Sitting still in seats doing
paperwork for 60 minutes
is not constructive for
most students; adolescents
can learn playing games
or using other engaging
methods; properly
managed group work

can teach content and
collaboration skills

Some parents can’t do the
middle school homework;
some feel pressure to
conform or advocate for
their children “against”
the school; getting parent
enfranchisement into
school practices could be
critical for helping youth
who struggle

Parents need to hear about
student success, not just
problems; communicating
unconditional regard for
wishes for student success
can promote positive
teacher-parent relations
more than singular focus
on detailing deficits
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Table 4.1. Course Performance Grades K-2 (Satisfactory = 0, Needs Improvement = 1,
Unsatisfactory = 2)

Group Kindergarten 1st Grade 2nd Grade
Average Reading Performance

Dropouts 0.60 0.25 0.20

Graduates 0.06 0.13 0.03
Average Writing performance

Dropouts 0.29 0.07 0.00

Graduates 0.00 0.03 0.00
Average Math Performance

Dropouts 0.43 0.00 0.08

Graduates 0.06 0.04 0.00
Average Spelling Performance

Dropouts 0.17 0.22 0.00

Graduates 0.00 0.04 0.06
Average English Performance

Dropouts 0.33 0.20 0.64

Graduates 0.00 0.09 0.03
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Table 10.7. Teacher-Centered School Attendance Problems and Solutions

Problem

Solution

Remarks

Poor curricular relevance

Teacher-driven parent-
teacher conferences

Poor communications home

Revise for relevance,
accounting for background
experiences while retaining
rigor

Consider concrete
strategies and tactics for
creating collaborative
settings; invite parent
insights.

Consider alternatives to
notes, email, phone calls
at set times—determine
parent availability and
contact preferences, and
plan accordingly

Children who report to
parents that they’re bored
in school or who spend
large amounts of time in
the nurse’s office may be
communicating disinterest
Some parents are
intimidated by school
teachers and may not be
forthcoming with concerns
or ideas; others may feel
judged; most will inform
friends of perceptions of
the school’s reception

of their children and
themselves

Notes and email are
convenient for mass
communications, but not
necessarily effective; phone
availability varies
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Table 10.10. Action Research-Based Attendance Issues (Continued)

Business roundtable focus

group — Mixed collaboration
between community leaders

and the school; students are not
usually prepared for workforce;
teaching activities are largely
school-housed; very little
experiential, interactive learning
occurs in communities; limited
mentoring programs are “earned”

Access community resources and
conduct experiential learning
opportunities

Engage community leaders to
develop mentoring opportunities
for all youth, but particularly those
who need positive relationships
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Table 10.6. Community-Centered Kindergarten Problems and Solutions

Problem

Solution

Remarks

Lack of parent
engagement/
leadership

Contending
values

Myths and
rumors

Lack of
community and
business leader
participation

Schooling is an
artificial process
isolated from the
community and
other natural
supports and
resources

Mixed signals/
supports for
impoverished
and
disenfranchised
families

Find ways (e.g., host dinners,
honor parents) to target parents
of children who struggle in
schools to initiate/sustain
collaborative and volunteering
opportunities and share
decision-making across agencies
Find ways to capture insights
from parents whose views

differ from the norm; consider
opportunities for improvement;
engage community and business
leaders for coherent approach
for helping parents/employees
support children in school
activities

Communicate in multiple

ways (sending written notes

to illiterate parents about

the importance of writing is
counterproductive); foster
community gatherings, including
school, for addressing concerns

Find ways to mentor youth

who face barriers for success in
school; support parents who face
barriers with time and resources
for helping ensure children are
in school; participate in school
governance

Find ways to integrate business,
community, and school
participation with service
projects and internships that
connect learning with doing

Find ways to consolidate service
support agencies and resources
under single points of contact to
help make systems rational and
more economical, and invite
school staff; operate from family
assets perspective

Parent participation is critical for
student success in school

Community and business leader
investment into school processes
can manifest through direct and
indirect support (e.g., employers
allowing needy parents time to
meet school transition needs for
youth)

Employers and agency leaders
should seek ways to help

promote school activities and
engage in related governance

One-size-fits-all programs
usually only meet the needs of
a few students; committing time
for needy youth yields higher
returns than other resources

Curricular relevance and
differentiation enrich learning
experiences; getting parents and
community leaders involved

in learning processes promotes
more unified, shared approach
for youth benefit

Parents and families with
students who struggle with
attendance often have needs
that can be met by different
constellations of service
approaches
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Table 3.1. Side-by-Side Comparisons of the “Usual Suspects”

Usual Suspect Graduates Dropouts
Free and/or Reduced Lunch 45.50% 60.00%
Title I Services 30.80% 69.20%
Biological Intact Family 60.60% 39.10%
Large Family Size 44.30% 59.10%
Zero Siblings 30.80% 69.20%
One Sibling 78.80% 22.20%
Three or Fewer Older Siblings 55.10% 44.90%
Four or More Older Siblings 20.00% 80.00%
Born Outside Arizona 37.90% 62.10%
High Family Mobility (4+ Moves) 46.50% 53.50%
Credits 26.75% 7.28%
No Extracurricular Activities 28.00% 72.90%
English Language Learners 29.60% 71.40%
Grade of 1st Official School Disciplinary Record 6th grade 4th grade
School Disciplinary Actions 27.30% 72.70%
Juvenile Justice System Graduates Dropouts
Diversion Program-1 Time 36.40% 63.60%
Diversion Program—2 Times 28.60% 71.40%
Diversion Program-Age 15+ 50.00% 50.00%
Diversion Program-Age 14 21.40% 78.60%
Probation 17.70% 82.30%
Probation-Age 15+ 18.20% 81.80%
Probation-Age 14 below 16.70% 83.30%
Intense Probation 0.00% 100.00%






OEBPS/Images/chpt_fig_059.png
Table 10.17. Community-Centered School Core Course Problems and Solutions

Problem

Solution

Remarks

Lack of access for
mentoring

Lack of internship and job
shadowing opportunities

Community, business,
and school leaders should
look to identify mentoring,
groups that attract youth
who struggle with core
academics

Community, business, and
school leaders should work
collaboratively with school
staff to offer students
real-world opportunities

to connect value of

core courses with job
opportunities

Facilitate variety of youth-
service organizations that
offer those who struggle

in school opportunities for
learning in constructive
ways; avoid merit-based
entry and participation, as
this reduces entry chances
for those who most need
the mentoring services
Learning authentic
applications in real-world
settings improves chances
that youth will understand
why working hard to
master difficult concepts
might have personal benefit
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Grades 5-9
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Figure 7.1. Core Courses Freshman Year
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Table 10.10. Action Research-Based Attendance Issues

Problem Sources and Information Remarks
Absenteeism - Attendance records — Student Student is struggling with school
micro missed 16 days, first semester and showing some at-risk patterns
Teacher observations — Student Create strategies/tactics to gain
has social and academic delays,  parent input (e.g., home visit,
occasional discipline issues work visit); address possible health
concerns
Staff observations — Student visits  Create strategies/tactics to explore
health office often, is occasionally  student reasoning (e.g., journal
mischievous assignment exploring related
themes), produce related curricula
(e.g., assertive communications,
socially appropriate behaviors)
Parent concerns — Unknown
Student input — Disinterested in
school, hates children in class
Culture - Parent surveys — School is Create strategies/tactics to help all
macro productive, but does not invite staff positively view and support

parent participation in governance;
some educators viewed as
negative; overall relationship
mixed

Absenteeism rates - Student
absenteeism rate is about 10%
daily

Discipline process — Policy-driven,
progressive

Discipline data — High recidivism

Parent-teacher conferences —

At school, based on teacher
convenience, centered on
student performance and teacher
expectations

“fringe” students

Seek and act on parent and
student reasoning for missing
school

Use parent and student
suggestions for creating discipline
processes that are sensitive to
circumstance

Create meeting opportunities
that are convenient to parents—
at schools and elsewhere, at
alternative times

Revise parent-teacher meetings
to focus on student strengths and
opportunities, seek collaboration;
consider constructive ways to
address performance issues (e.g.,
matching reading/entertainment
preference with curricular
approaches)

(Continued)
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Figure 6.3. English Performance—Grades 1-8 (Hickman et al. [2008]. © Taylor & Francis
Ltd, reprinted by permission of publisher)
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Table 10.16. Administrative-Centered School Core Course Problems and Solutions

Problem

Solution

Remarks

Students failing math,
English, and other core
courses

One-size-fits-all remedial
approach

Facilitate clinical
assessment of teaching
methods, offer suggestions
to help with instructional
processes to meet gaps in
student learning

Adapt learning plans
to help with individual
students; facilitate targeted
assistance

Find ways to help the
student sense relevance
and have authentic
success; could the shop
teacher help with basics
in grammar or algebraic
concepts during a favorite
activity?

Student sense of self-
competence and
subsequent learning are
affected by placement;
doing the same thing over
and over usually produces
boredom, not learning
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Table 6.1. Summary of Subject/Course Performance—Grades 1-8

Dropout  Graduate  Percentage Dropout — Graduate Percentage

Subject Ist Grade 1st Grade Difference 8th Grade 8th Grade Difference
Math 2.67 3.49 23.50% 1.25 233 46.40%
Reading 2.66 3.61 26.40% 1.95 2.85 31.50%
English 2.67 3.46 22.90% 1.48 2.82 48.70%
Social Studies*  2.00 3.00 33.30% 1.05 2.60 59.50%
Science* 2.50 4.00 37.50% 1.63 2.70 39.60%
Absenteeism 1213 10.10 16.70% 19.84 9.54 51.90%

*Denotes 2nd-Bth grade comparisons
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Table 10.9. Community-Centered School Attendance Problems and Solutions

Problem

Solution

Remarks

Lack of parent
engagement/
leadership

Misaligned
values and
mores

Myths and
rumors

Lack of
community and
business leader
participation

Schooling is an
artificial process
isolated from
the community
and other
natural supports
and resources
Mixed signals/
supports for
impoverished
and
disenfranchised
families

Find ways (e.g., host dinners,
honor parents) to target parents
of children who struggle in
schools, to initiate/sustain
collaborative and volunteering
opportunities, and to share
decision-making across agencies
Find ways to capture insights
from parents whose views

differ from the norm; consider
opportunities for improvement;
engage community and business
leaders for coherent approaches
to helping parents/employees
support children in school
activities

Communicate in multiple

ways (sending written notes

to illiterate parents about

the importance of writing is
counterproductive); support

and participate in community
gatherings to address concerns,
rumors

Find ways to mentor youth

who face barriers for success in
school; support parents who face
barriers with time and resources
for helping ensure children are
in school; participate in school
governance

Find ways to integrate business,
community, and school
participation with service
projects and internships that
connect learning with doing

Find ways to consolidate service
support agencies and resources
under a single point of contact to
help make systems rational and
more economical; get school
staff to consider issues from a
family assets perspective

Parent participation is critical for
student success in school

Community and business leader
investment in school processes
can manifest through direct and
indirect support (e.g., employers
allowing needy parents time to
transport youth to school)

Employers and agency leaders
should seek ways to help

promote school activities and
engage in related governance

One-size-fits-all programs
usually meet the needs of only
a few students; committing time
for needy youth yields higher
returns than other resources

Curricular relevance and
differentiation enrich learning
experiences; getting community
and business leader participation
helps promote shared sense of
schooling ownership

Parents and families with
students who struggle with
attendance often have needs
that can be met by different
constellations of service
approaches
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Table 10.15. Teacher-Centered School Core Course Problems and Solutions

Problem

Solution

Remarks

Content-centered
instruction

Ability grouping, remedial
courses

Marked up papers, critical
comments

Revise for relevance,
accounting for background
experiences while retaining
rigor

Leverage group and
community activities

with mixed ability groups
to promote learning

in multisensory ways;
promote team learning and
authentic opportunities for
student success

Feedback centered on
strengths with opportunities
instead of deficits suggest
authentic potential

Curricular content should
minimally mirror cultural
composition of student
body, and account for
community and regional
activities

Students feel “stupid”
when put in with “stupid”
courses and groups—
learning potential is
diminished in such settings

Negative marks and
comments are punitive
and research shows they
do not help struggling
learners “get it"—rather,
such commentary further
substantiates notions of
ineptitude
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Figure 4.18. Stanford Problem-Solving Strategies Achievement (NCE Total Scores)—

Grades 5-9
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Figure 6.5. Science Performance—Grades 2-8
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Figure 4.4. English Performance—Grades 1-8
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Table 10.8. Administrative-Centered School Attendance Problems and Solutions

Problem

Solution

Remarks

Student health issues

Inflexible student rosters

One-size-fits-all discipline
approach

Coordinate with support
agencies for alternatives for
health delivery, possibly
using school facilities

Consider case managing
students with propensities
for absenteeism,
recognizing staff strengths,
and assign and reassign
students accordingly

Revise singular approaches
with flexible responses
focusing on student
learning rather than
consequences

Children with frequent or
persistent health issues may
need some basic medical
assistance

School youth may bond
with different staff, respond
to a new/different approach

Discipline varies across
homes; some parents will
side with their children if
they do not share similar
beliefs about common
schooling discipline;
consider integrating
parental input
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Figure 4.9. English Academic Performance (GPA)—Grades 9-12
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Table 10.14. Action Research-Based Middle School Issues (Continued)

Culture -
macro

Parent surveys — School is
traditional and expectations are
clear; some students are pegged as
favorites, others as trouble; some
teachers are viewed as mean,
uncaring

Discipline data - About 5% of the
student population spends about
50% of their school time in the
principal’s office for disciplinary
action

Discipline process -
Policy-driven, educator-driven

Parent-teacher conferences —

At school, based on teacher
convenience, centered on student
performance and behavior, and
teacher expectations

Business raundtable focus

group — Mixed collaboration
between community leaders

and the school; students are not
usually prepared for workforce;
teaching activities are largely
school-housed; very little
experiential, interactive learning
occurs in communities; limited
mentoring programs are “earned”

Create strategies/tactics to help all
staff positively view and support
“fringe” students

Seek and act on parent and
student reasoning for conduct in
school

Integrate parent and student
suggestions for creating discipline
processes that are sensitive to
circumstance

Create meeting opportunities that
are convenient to

parents—at schools and
elsewhere, at alternative times

Revise parent-teacher meetings
to focus on student strengths and
opportunities, seek collaboration;
consider constructive ways to
address performance issues (e
matching reading/entertainment
preference with curricular
approaches)

Access community resources and
conduct experiential learning

Engage community leaders to
develop mentoring opportunities
for all youth, but particularly those
who need positive relationship
opportunities
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Figure 4.13. Stanford Reading Achievement (NCE Total Scores)—Grades 5-9 (Hickman
et al. [2008]. © Taylor & Francis Ltd, reprinted by permission of publisher)
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Figure 5.2. Total Days Absent—Grades K-8
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Table 10.14. Action Research-Based Middle School Issues

Problem

Sources and Information

Remarks

Performance
and
behavior —
micro

Student struggles with basic
literacy competencies as indicated
by pretest

Teacher observations — Student
has social and academic delays,
discipline issues

Staff observations - Student is
teased on playground and on bus,
is occasionally mischievous

Parent concerns — Uncaring school
staff, child is a target singled out
for punishment, embarrassed
because of difficulties with core
subjects

Student input — Hates teachers,
most peers; doesn't feel like help
is available

Student is missing critical sub-
elements for understanding
instruction; accommodations in
pace, content, and relevance are
needed to promote authentic
success

Explicit and respectful discussions
about school expectations are
needed; student and parent input
should be sought on how to help
move toward related goals (instead
of focusing on punitive measures
and in anticipation of gradual
success)

Find ways to communicate
authentic regard for the student
separate from academic and social
successes

Create strategies/tactics to explore
student reasoning (e.g., journal
assignment exploring related
themes), produce related curricula
(e.g., assertive communications,
socially appropriate behaviors)

(Continued)
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Figure 4.14. Stanford Mathematical Achievement (NCE Total Math Scores)—Grades 5-9
(Hickman et al. [2008]. © Taylor & Francis Ltd, reprinted by permission of publisher)
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Figure 8.3. 8th Grade Standardized Values of SAT vs. Classroom Performance
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Table 10.: pline Policies
Poor Basic Exemplary
Standards of student Standards of student Standards of student
conduct are arbitrary, and  conduct and the conduct are based on

consequences for student  consequences for student mutual respect, and
infractions are punitive and  infractions are reasonable.  consequences for student

harsh. infractions are reasonable.
Discipline policies are Discipline policies are

not well publicized and  publicly known and Discipline policies are
students have had no students have had some  publicly known and

opportunity to contribute to opportunity to contribute to  students have contributed to
their development. their development. their development.
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Table 10.1 Examples of Core Problems (from Charlotte Danielson, Enhancing Student
Achievement: A Framework for School Improvement [Alexandria, VA: ASCD], p. 59.
©2002 by ASCD. Reprinted with permission. Learn more about ASCD at www.ascd.org.)

School Culture

Policies and Practices

Community

Wayward
youth

Are students assigned
to single teachers in
elementary schools,
single classes in high
school?

Are students grouped
by abilities?

Are students satisfied
with just getting by?

Are homework policies
rigid?

Is there staff favoritism?

Does school staff
stipulate practices to
parents and community
leaders?

Does school staff or
community membership
avoid certain parents?
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Figure 4.7. Science Performance—Grades 1-8
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Figure 8.2. 5th Grade Standardized Values of SAT vs. Classroom Performance
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Figure 4.2. Math Performance—Grades 1-8 (G. P. Hickman, M. Bartholomew, J. Math-
wig, and R. S. Heinrich [2008]. “Differential developmental pathways of high school
dropouts and graduates,” Journal of Educational Research, 102(1), 3-14. © Taylor &
Francis Ltd, http:/Avww.tandf.co.uk/journals, reprinted by permission of publisher.)
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Figure 4.15. Stanford Language Achievement (NCE Total Scores)—Grades 5-9
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Table 10.13. Community-Centered Middle School Problems and Solutions

Problem

Solution

Remarks

Lack of parental
engagement and leadership

Misaligned values and
mores

Schooling is an artificial
process, isolated from the
community with its natural
supports and resources

Initiate and support
parent and youth groups;
promote healthy parenting;
find ways to celebrate
exceptional parenting
success

Community, business, and
school leaders should work
collaboratively toward
producing consistent

and caring approaches

for helping youth who
struggle in academics

and social behavior; a
collective vision with
objectives may help shift
the adult response from
being punitive toward
disciplining with regard
Find ways to integrate
business, community,

and school participation
with service projects and
internships that connect
learning with doing

Most parents want their
kids to do well—how this
happens varies just as
parenting approaches vary;
traditional judgment tends
to divide rather than unify
Kids are more likely to
change disposition and
behavior in response to
someone who cares and
rewards positive behavior
than to fear of punishment

Youth need to gain an
authentic sense of success
because most people avoid
what they do not do
well—extending
opportunities in natural,
real-world ways may help
students connect relevance
and be successful






