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We dedicate this book to our children and their children, for being who they are, and for inadvertently pushing us to figure out our lives.
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Preface

When trade publisher Dan Odegard called to say that Hazelden wanted a new edition of Growing Up Again, he asked if we authors had anything new we wanted to say. The answer was an immediate yes.

Connie had pursued her study of adoption and the many ways that it demands special parenting. Jean and Dr. David Bredehoft had completed their research on overindulgence, that confounding phenomenon that seems to be more and more widespread.

Recent births and the deaths of friends and relatives have pushed us to expand the Ages and Stages section of the book: astounding research about the significance of the prenatal experience needs to be considered, and the end of life, whether it arrives in later years or follows an illness during an earlier decade, are unique stages of life and need to be recognized as such.

Our colleague Jim Jump suggested the metaphor of the highway as a way of thinking about the nurturing and structuring behaviors. We have expanded that idea into a graphic representation that helps parents recognize not only daily habits of caring for themselves and others, but also intergenerational patterns of parenting that they may wish to keep or change.

The second edition of Growing Up Again includes new examples of nurture, structure, and discounting and a concise way to identify those behaviors in solving a vexing problem.

We also give direct attention to the human hungers for stimulation, recognition, and certainty and how the need to satisfy those hungers can sometimes show up in confusing ways. Recognizing the potency of the hungers can help unravel the cause of puzzling behaviors.

Growing Up Again readers have added richness to the book with their contributions. Barbara Beystrom offered the helps for handling parenting conflicts in merging families. Sandy Keiser urged us to include charts on denial and double binds and submitted prototypes. Mary Kaye Ashley responded to the request for guidelines on supporting children's spiritual growth.

So we have expanded what Gaye Hurtig calls “the helpful landscape of growing up again.” Here it is—new help for the all-important challenge of parenting our children and helping ourselves grow up again. Make it yours.

Connie and Jean
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Getting Started
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Like every parent, I want nothing so much as my children's well-being. I want it so badly I may actually succeed in turning myself into a contented and well-adjusted person, if only for my children's sake.

JOYCE MAYNARD







Introduction

This is a book of hope—hope for adults who grew up with parenting that they want to avoid passing on to their children. It is also for adults who want to grow up again, whether they have already begun that journey or whether they have only a whispered wish to get what they needed earlier in life.

We wrote this book because we believe that children are important and adults are important. And we believe that families are the primary places where children learn how to be adults.

We respect families—their strength, their tenacity, their attempts to create systems where human beings can learn, grow, love, and care for themselves and each other.

We believe that adults of any age can grow and that every day is a good time to rejoice in our being, to celebrate what we do well, and to go about changing any parts of our lives that we want to do better.

Using the Book

We wrote the book using ideas drawn from many sources and from the experiences of many people. There are lots of examples of “what to do” as well as “what not to do,” because we believe that any person or book that tells us what is wrong needs to offer ways to do things better. Some examples are arranged in charts that let you scan the material and pick out the topics most interesting to you. The chart format also helps you locate examples you may want to explore further at a later time.

Since it's often easier to learn by doing instead of reading, activities in the appendices help you practice new behaviors or move to a deeper level of understanding.

Many examples are organized by age. You can use these examples two ways. If you have a child that age, use the ideas to help you think about the way you parent. Or use them to think about your own journey. If you received the positive parenting described, celebrate getting what you needed. If you didn't get all the positive parenting you needed, give yourself those healthy messages as you read.

You may say, “Yes, but that's not the way it was for me.” That is why you are reading this book. We are talking about now, not then, what is, not what was. And now you deserve loving, caring messages, and this is the time you can give them to yourself.

You can approach this book in a number of ways. Use it to


	improve the way you interact with your children no matter what their ages,

	improve your skills for taking care of yourself,

	evaluate the way you were parented, and

	discover ways to heal from the uneven parenting in your family of origin.



Even and Uneven Parenting

Please notice that we refer to parenting that has been less than adequate as uneven, not as dysfunctional. If our families had not functioned, we would not possess many of the skills that we do have. Somehow our families were functional. Some parts of them worked. A negative label is a burden that doesn't help anyone.


we refer to parenting that has been less than adequate as uneven, not as dysfunctional.



Here are some beliefs common to people who received uneven parenting:


	I am not lovable.

	There is no way out.

	Nobody can tell me what to do or tell me what not to do.

	I don't know what to do.

	I don't know what is normal.

	I don't know who I am.

	I don't trust anyone but myself to be in control.



If you received uneven parenting, you can use this book to help yourself and your children.

Children deserve helpful, “even” parenting, and adults deserve to be able to break the chain of uneven parenting, a chain that may be newly forged or that may have been passed down for generations. You can identify your own learnings about even and uneven parenting by doing the exercise on page 275 in the appendix.

About Shame and Guilt

You may say, “But I already should know how to raise children” or “I have already made so many mistakes, I don't even want to think about it. I feel too ashamed.”

This is the place for a few words about guilt and shame. Guilt is about our behavior. It is useful. It helps us feel uncomfortable when we have made a mistake and motivates us to start anew or make amends.

Shame Isn't All Bad

Shame is a judgment about who we are, more than about what we do. It can be helpful or unhelpful. Feeling ashamed can be a part of how we live appropriately in society. Fear of doing something that would bring shame upon ourselves or our families—such as running naked through the street, cheating on a test, stealing, or exploiting others—makes us think twice about doing it. In this way, shame can guide us away from behaviors that harm other people or make us outcasts in our cultures.

Shaming can also be used to stop a behavior that needs to be stopped. The two-year-old boy dashing toward a busy street needs to be stopped. A huge, forceful, angry yell will cause him to freeze in his tracks. In this way shame can be used very sparingly to help keep another safe.

Shame That Destroys

Employing shame to control people, however, is a misuse of power. When Gandhi was asked how so few British could control the enormous numbers of Indian citizens, he replied, “They humiliate us to control us.” So it is with anyone who intentionally, or out of deep and unexamined old learning controls another by means of humiliation. Sharp anger, a searing jibe at someone's very essence, name-calling, setting someone apart as unacceptable, rejection, all of these behaviors and many more render others helpless. This is the aberration of shame from which so many of us must work to release ourselves.



When we take humiliating messages into ourselves and let them define our being, shame's nagging voice pushes us to hide or lash out. This kind of shame can immobilize us completely and cause us to avoid growth. When we feel ashamed, we feel alienated from others. Our other feelings—guilt, joy, anger, fear, and sadness—can be shared in ways that help us feel connected with other people. But we hide our shame; it isolates us.

When our sense of self becomes too closely linked with our doing, our accomplishments, we shame ourselves inappropriately. Then, when we don't do well or fear that we won't do well, our very being, our very worth feels threatened. No wonder we are tempted to avoid responsibility and hide or quickly throw shame onto others.

Think of inappropriate shame as a response to the lack of unconditional love. Children need to be loved so well that they can learn to love themselves. Those of us who often feel ashamed didn't get that love or didn't get enough of it or didn't believe it. So we try to buy love by doing things and we learn to distrust love that is freely offered. In addition, those of us who have experienced much criticism come to hear any directive as critical and therefore as a threat to our being, as shame producing.

Moving On

If you experienced unhelpful shaming or uneven parenting, use this book to help you parent your children without shaming them and to help yourself recognize shame and replace it with love and joy.

We start our book with the Nurture section, which is about unconditional love, but you can use the book in the order that works best for you. We have grown throughout our writing of this book. Now it is yours.





chapter 1

Learning to Parent
Our Children and Ourselves

The Dream

As parents, we plan to provide our children whatever we lacked growing up. We want them to experience love and joy, to be successful and happy, to have a sense of self-worth. We want them to have self-esteem, to believe in themselves, and to feel both lovable and capable.

To achieve this work of wonder, we intend to copy the parts of the parenting we received that helped us and then improve on the rest. We dream. We think and talk about how lovingly we will parent.

The Shock

When our first child arrives, we come face to face with the reality that parenting is much more than a loving dream. It is the daily demand of knowing what to do, when to do it, and how to do it, and then doing it. These demands continue in some form as long as we or our children live. Some parenting tasks we do over and over in monotonous repetition. Others we do only once. Some jar us with their unexpectedness and with how unprepared we are.


Some days we find ourselves doing the very things we vowed we would never do.



We don't always know what to do. Some days we find ourselves doing the very things we vowed we would never do, and we feel guilty, remorseful, and unable to change. Or we give in and deliver the same abuse inflicted on us, defending it as “character building.”

We need to learn skills, often many skills, that we did not learn in our families when we were growing up.

Nurture

Humans are born with few skills and have a great variety of needs. One thing children always need is unconditional love. They need it to thrive and grow, to learn to love themselves and others. They need the words and touch and care that say, I love you; you are lovable. We call this essential contribution to children's growth and well-being nurture.

Structure

But unconditional love is not enough. Children also need to learn limits, skills, and standards. They need to be safe, to learn healthy habits, to develop a sense of who they are and who others are, to learn values and ethics, to develop character, and to become responsible for themselves and to others. Children need parents to convey the message, You can do this; I will teach you how; you are capable. The parenting skills that support the development of these skills in a child we call structure.

How Nurture and Structure Work Together

Nurture and structure work together to shape the personality. If you think of the personality as a body, nurture provides the soft tissue and muscle and structure acts as the skin and bones. Nurture lets the body move with freedom and grace. When children receive and accept nurture in abundance, they develop a base of self-value and self-love that makes it easy for them to love and care for themselves and to love and care for others. Every experience of accepting love strengthens the muscles of the personality.

Structure, then, gives shape to the personality, providing the skeleton that holds us upright and the skin that contains us. Structure forms the framework and the boundaries of the personality. Like nurture, structure is built from many, many small experiences. We started building it in the family we grew up in, and we continue to build it bit by bit all our lives. People with well-developed structure define their sense of self from within and have strong character. They are clear about who they are and who other people are in relation to themselves. We say such a person has “plenty of backbone.”

If a child does not have enough nurture experiences to keep the muscles of the personality strong, the skeleton of the structure will still allow the child to function. The child, however, will feel a hollowness or lack of joy in life, and lack loving response to others.

Adults with less structure than they need do develop a framework, but it is not strong enough to keep appropriate boundaries. They may inappropriately wander into other people's physical or psychological territory. “He pokes his nose in where he doesn't belong.” The skin of the personality may be delicate and easily torn as they allow other people to invade their boundaries. We say such persons are “thin-skinned.”

Building Nurture and Structure

Think of each structure and nurture experience as a unit of growth. The human infant arrives with a unique set of characteristics and proceeds to build an identity and self-esteem by accumulating, one bit at a time, life's many experiences and by making decisions about those experiences. While we parents cannot predict with certainty that our children will have high self-esteem, be joyful, or succeed, we can continually strengthen our ability to offer a balance of sound structure and loving nurture, and not just do whatever is easiest for us.

How do we learn the skills to give our children the structure and the nurture they need for their well-being? Some skills we learned from our parents. Some we learn by observing our own children and figuring out what works. Some we learn by getting information from others and then thinking about it. If our families weren't good at providing us with appropriate nurture and structure skills, we can learn new ones now.

One caution—some people who received neglectful, abusive, or smothering parenting are so determined not to do the same to their children that they “parent by doing the opposite.” The hazard is that they often go too far. Parents who grew up in an atmosphere of rigidity and criticism may set too few limits and standards. They end up throwing out helpful structure along with the rigidity. Parents who were not nurtured well and did not receive unconditional love themselves, may smother their children with attention in an attempt not to be neglectful. Or, if they were hampered by indulgent, overprotective love, they may withhold love to ensure that they are not smothering. Children need a balance of nurture and structure, and so do adults.

In the process of learning to provide for our children, we need to learn better nurture and structure skills for ourselves as well.

The Hope

Becoming contented and well-adjusted is a process filled with hope and is as important for us as it is for our children. The decision to rebuild ourselves, to grow up again, can be a sudden one, but the process is not. There is no quick fix. There is no magical, sudden way to borrow the needed skills and to reclaim our self-confidence and self-esteem. We must do it ourselves step-by-step; we must build from within. Responding to someone else's urging us to “build our selfesteem” by thumping our chests and shouting “I am the greatest” is questionable at best and harmful at worst. On a day when we are feeling directionless, depressed, or suicidal, simulated self-esteem could add to our despair or further alienate us from our feelings.


The decision to rebuild ourselves, to grow up again, can be a sudden one, but the process is not. There is no quick fix.



True self-esteem comes from within and is not competitive. If it depends on being greater than others, it is “competitive-esteem” or “other-esteem,” not “self-esteem.” Self-worth is claimed, bit by bit, by practicing being capable, by affirming ourselves in ways that are meaningful to us, and by learning to believe that we are lovable.

Competence and a feeling of well-being or self-esteem are important for both children and parents. We build our self-esteem by recognizing the positive and the negative messages and experiences life has offered us, and by making healthy decisions about those offerings. Nurture and structure help us do this. A balance of loving nurture and consistent structure helps us satisfy our basic hungers for stimulation, recognition, and certainty. We will explore those next.





chapter 2

The Hunger for
Stimulation, Recognition, and Certainty

This Isn't How I Thought It Would Be

Love my children? Yes, of course, I love them. But parenting isn't what I thought it would be!

Listen to the laments:


My Marcie whines and demands, especially when I don't have time to give to her.

I give lots of attention to my Josh, but he always wants more.

Andrew just seems flat. I offer him the same thing over and over and he doesn't respond, so I leave him alone.

Flat? I wish my Noah had some of that. He keeps our house in a state of uproar.

Well, my Elena flouts the rules and laughs at my anger.

Not my Brian. He takes punishment seriously, but it seems like I'm always after him about something.



Any of that sound familiar? And to add to the problem, not only could Marcie and the other children be any age, but also with some slight alterations, the laments could refer to a spouse, a friend, a partner, or a work mate, or even to yourself.

If you have a similar lament, it may be time to try out some different ways of parenting or of understanding yourself. It may be time, in the rhythm of your life, to grow up again.

Hearing these laments as part of the “SRC triangle” can help us deal with them. SRC stands for the psychological hunger for stimulation, recognition, and certainty. These three human hungers, present in all of our lives, are so powerful that sometimes they even push aside needs for sleep or food.

If these hungers aren't readily satisfied, at any age, we pursue them; we need to feel alive (stimulated) and acknowledged (recognized) and safe (certain). If we can't get the one we need, we try to make do by substituting one of the others. This works to a certain extent, but is never really satisfying because the three hungers are distinct and equal in importance.

Think about these three hungers as the three points on a triangle.

Let's do something! At one point is stimulation, the hunger to be energized and vital.

Look at me! At another point is recognition, the hunger to be acknowledged and considered valuable.

Who's in charge here? The third point holds certainty, the hunger for a framework in which to feel safe and confident and to get stimulation and recognition safely and appropriately.
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You can use this book to help you think about the following questions:


	Am I providing a balance of stimulation, recognition, and certainty for my children?

	Is one of them easier for me to offer so that I offer it at the expense of the others?

	Is one of my children clamoring for me to meet one of the hungers because she isn't getting enough of another?

	When children are not responding well to our offers, we can remember that children, like adults, have widely different temperaments. The book by Helen Neville and Diane Clark Johnson Temperament Tools, Working with Your Child's Inborn Traits1 helps us do just that.

	Am I putting one of my unmet hungers onto the children instead of noticing what they need?

	Do I have stimulation, recognition, and certainty balanced in my own life?

	Am I accepting the satisfaction of one hunger in place of another when I could do something to get that hunger met directly?



The three hungers are equally important. Children and adults may crave more of one than another, at any one time, but we can't always recognize that. Therefore, it is safest to offer a balance of all three.

Let us look at each example. Every one could be about a child or an adult.

Recognition—the hunger to be acknowledged—Look at me!

My Marcie whines and demands, especially when I don't have time to give to her.

Marcie's whining and demanding may be saying, “I need more recognition from you. I feel scared and angry when I'm not sure if you value me.” The response: more time with Marcie, more loving (I recognize your need to be acknowledged for who you are), and more noticing and commenting on what Marcie does (I recognize your accomplishments).
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I give lots of attention to my Josh, but he always wants more.

Josh has lots of recognition already, so his bid for more may be a signal that he has been given a kind of recognition that does not support his growth. He may even receive too much recognition and believe that he is the center of everything.
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Instead of recognition, does Josh really need more or less stimulation? If his life does not offer enough things to do and to think about, offer more stimulation. On the other hand, if his life is too filled with transitions with no time to hang out, to integrate, to think or play through his experiences, he may be overstimulated, feel overwhelmed, and need less stimulation.
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Or does Josh feel uncertainty? He may need to be taught the skills to comfort himself or to initiate his own activities. Or the family rules may be too rigid so he seeks the reassurance of recognition because the rigidity feels as if it is squeezing him to be someone other than he is.
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Stimulation—the hunger for the contact that is vital to life—Let's do something!

Andrew just seems flat. I offer him the same thing over and over and he doesn't respond, so I leave him alone.

Babies who are not touched and talked to languish or die. Andrew went flat. Children and adults go flat or they agitate or manipulate when life is too monotonous, too repetitive, beyond boring. We all need variety, action, challenge, excitement, touch. Andrew may need all of those.
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Flat? I wish my Noah had some of that. He keeps our house in a state of uproar.

Noah, who creates too much excitement, may be saying, “There is too much or too little stimulation here so notice what I need!”
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Or he may be saying, “Since you don't recognize me in other ways, I've found a way to get your attention.”
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Or he may be asking for stronger boundaries and clearer rules—better structure—so he can learn to contain himself.
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Certainty—the hunger for physical, social, and psychological systems that keep us safe and make life predictable—Who's in charge here?

Well, my Elena flouts the rules and laughs at my anger.

If Elena flouts the rules and then laughs, and if she is older than two, she may need better structure. Her parents can develop consistency if the structure has been lax. Or they can loosen up the rigidity, if the structure has been rigid. Too many limitations often result in rebellion, passivity, or manipulation rather than safety.
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Not my Brian. He takes punishment seriously, but it seems like I'm always after him about something.

Brian, who gets punished often, may be saying, “I'm uncertain about the structure in this family.”
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Maybe the parents are inconsistent or don't agree on family rules. Brian may need clear, safe rules regularly enforced.

Or Brian may be saying, “Recognize me. This is the only way I get you to notice me.”
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Or he may be creating contact in a life that has too much or too little stimulation.
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SRC for Adolescents

“But,” you say, “my teenagers want to be with their friends, not with me. They think I'm irrelevant. So I've been backing off.”

Don't back off. Stay connected. The recently released National Longitudinal Study on Adolescent Health2 is based on interviews of 12,118 adolescents, grades seven through twelve. These teenagers report that connectedness with their parents in either dual-parent or single-parent families tops the list of protective factors for the teenagers' health. Those teens who are in regular touch with their parents and feel valued by them are less likely to smoke, drink, or experiment with drugs and early sex.

Adults Have Needs Too

Adults have these hungers too. Have you attended a meeting where the structure was so unclear that it took a whole morning for the group to decide what to do? William, who attended just such a meeting recently reported on how people responded to the uncertainty. Some people addressed the lack of certainty directly:


	Can't we set some goals and get going?

	Let's divide up into smaller groups and decide what to do.

	We could do this just like we did the last time.



When that didn't work, some people tried for recognition:


	I feel uncomfortable because we haven't introduced ourselves.

	I need to change rooms.

	Can we wear name tags?



Some people raised the stimulation level by doing a lot of side talking, pointing out of the window, interrupting, and disagreeing with everything. After a structure was finally created, when goals were identified and a way to meet them was constructed, individuals settled down and the group went about its work and play. The next time you are in a situation where it feels like people's needs are not being met, think about the SRC triangle, think about your own needs, and then decide what to do.



So, here it is. A triangle that offers options. A helpful way to look at our own behavior and that of others. A hopeful guide to help us get our needs met and improve the ways we interact with others.

The Nurture section of this book helps us look at how we offer recognition and stimulation with some structure. The Structure section offers ways to provide certainty by strengthening boundaries and sorting out rules as well as offering stimulation and recognition.

The Denial section offers a framework for exploring how we might sabotage our good intentions to improve our parenting or change the way we care for ourselves.

The sections on Prenatal and Birth Experience, Growing Up Again, and Adoption remind us that each period of our lives presents us with special needs and special opportunities to find stimulation, recognition, and certainty.

We will explore Nurture first.

Human Hungers
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Adapted from Eric Berne's book Transactional Analysis in Psychotherapy, New York, Random House, 1961.







SECTION II


Nurture

The Gentle Side of Care
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Great love can both take hold and let go.

O. R. ORAGE







chapter 3

Nurture
What It Is and Why We Need It

Nurture: Acts of Unconditional Love

Nurture is all the ways we offer positive recognition and stimulation. It includes giving love to ourselves and others. Nurture is important because it helps people of all ages thrive and develop. It offers us the hope, joy, and self-confidence to be ourselves, to be successful. Nurture helps us develop our uniqueness and helps us believe we deserve to become skillful. Nurture is about being. It does not need to be earned. If structure can be seen as the skin and bones of life, nurture is the soft tissue that fleshes out the body and helps the bones move freely. We store it, bit by bit, as the basis of our self-esteem.


Nurture is all the ways we offer positive recognition and stimulation. It includes giving love to ourselves and others.



In this section we will consider


	Nurture—what it is and why it is important

	Care and support—expressions of unconditional love

	The Nurture Chart—ways people get recognition and stimulation

	Distinctions between care and support

	The Nurture Highway

	How to help children accept love

	Nurturing other adults and ourselves



Young children need to be nurtured, to be touched, noticed, and cared for. Nurture provides them with the attention and contact they need in order to stay alive and to live fully. Nurture is so essential that children who are not noticed and are touched very little fail to thrive. These children may even die.

Attention (or recognition) and contact (or stimulation) help children live. Of course, some forms of attention and contact are much healthier than others. Children who are hit, treated harshly, or violated sexually are touched and noticed. They often, but not always, manage to grow up. In the absence of positive touch and care, those children “make do” with the harsh contact available to them. They live, but often without hope, joy, confidence, and competence.
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People whose childhood was filled with unconditional love, with gentle care and loving touch, pass it along naturally to their children. Others of us, although we may be determined to give our children the good parenting we did not have, often don't know how. Learning new ways takes determination, time, thought, and sometimes discomfort. There is, however, joy in this process. It comes as we watch our children thrive and as we learn to nurture ourselves and become truly more confident and hopeful.

Care and Support: Expressions of Unconditional Love

We begin our discussion of love by looking at what children need. You can use these chapters to help you nurture your own children, to think about the ways you were nurtured, and to improve the ways you nurture yourself. After we have considered the ways children get or don't get loving care, we will consider adults whose lives lacked or lack healthy care and what they can do to heal themselves. Perhaps the child in you needs extra care and support.

True nurturing comes in two forms, assertive care and supportive care. Assertive care means that the caregiver notices, understands, and responds to the cues and needs of the child. The caregiver determines what the child needs and responds to those needs in loving, trustworthy, and reliable ways. Supportive care is the act of offering care that the child is free to accept, reject, or negotiate.

The foundation of both assertive care and supportive care is unconditional love. Its expressions are many:


	“I love you and care for you because you are here.”

	“I love you because you are you.”

	“You deserve love. No strings attached.”

	“I love who you are.”

	“I love and care for you willingly.”

	“I love you.”

	“I'm so glad to know you.”

	“I'm glad you're my child.”



Unconditional love has no price tag. It uses no yardstick to measure worth. It is given freely, as often and as much as needed. Children who receive this kind of care thrive, master their developmental tasks in natural ways, and are free to be fully loved. This opportunity to thrive may be the greatest gift parents can give.



Loving nurture includes giving love and care by


	providing nutritious food and opportunities to strengthen body, mind, and spirit,

	encouraging the accomplishment of developmental tasks, and

	providing environments and activities that feed souls rather than bleed them.



The Decision to Love

Love is all around us and its supply is inexhaustible. But just because love is always possible does not mean we believe it is an option for us. Giving and receiving unconditional love is something we decide to learn and practice. Love is not made real just because we say the words of love. Unconditional love must be communicated in words and transmitted through our actions.


Giving and receiving unconditional love is something we decide to learn and practice.



Loving words need to be matched by loving behaviors. A hand on the shoulder, an offer of help, time for listening, warm eye contact, and the many, many other ways we show love back up what we say. Children who hear and feel unconditional love have the opportunity to learn how to give unconditional love to themselves and others. They can learn to believe in their being and respect the being of others.

Unconditional love is not always easy to convey. When someone we love is behaving badly and trying our tolerance, it may be more difficult to act out of our unconditional love. Loving is a skill that is learned and practiced. We decide to stay in a position of unconditional love while dealing with distressing behaviors.

Giving someone the gift of unconditional love doesn't mean always agreeing, or accepting any behavior no matter how hurtful, or accepting substandard performance of tasks, or hiding our anger. It does mean being honest, working through differences, negotiating and renegotiating agreements, holding one another accountable, and staying respectful in the process.

Children who hear loving words yet are disregarded, abandoned, or exploited learn to be suspicious of love. They learn that love is confusing and not to be trusted. They may want to believe the words and may pretend to believe, but they don't really learn about unconditional love. As adults, they will need to learn to love themselves and others and, through practice, build the muscles of giving and receiving love and concern without expectation of a reward or having to pay back.

Misguided Love

Nurture is a loving gift—unless it becomes twisted and out of balance. Here are some things to watch for:


	Besides offering assertive and supportive care to our children, we find fun in indulging them at times. But it is important to examine how often and why we do this. If we give to our children because it feels good to us, but does not meet the child's needs, it is a message to our children that they count only as a reflection of us. When we learn to meet our own needs directly, we no longer want to overindulge our children.

	Some parents put their children first in order to play the martyr. Such parents do not truly value themselves and seek validation from their children. Hence, they do not want to deny the children's wishes or risk their wrath. Children with parents who undervalue themselves will not learn to value the parents, themselves, or others. Lacking a model for true self-worth, a child tries to construct a sense of self by copying the parent's martyrdom. Or, seeing the futility of that, the child may try the opposite: running over the needs of others to get what he or she wants. Parents who overindulge, for any reason, often raise children who are selfish and unappreciative of others. (See section IV on overindulgence.)

	Some parents are not consistent in offering unconditional love and instead alternate between ignoring a child's needs for care and overindulging the child. Others alternate supportive care with care that has strings attached. “I'll love you if you do things my way.”




Some parents put their children first in order to play the martyr.



The Nurture Chart

Parents can offer recognition and stimulation in either helpful or unhelpful ways. The Nurture Chart shows six methods of contact: Abuse, Conditional Care, Assertive Care, Supportive Care, Overindulgence, and Neglect. The following pages define the six methods of contact and explain the organization of the Nurture Chart. Use these pages to help you understand ways you can use the Nurture Chart.

Six Nurture Positions

The six ways of offering, or failing to offer, nurture are arranged from harshest contact to the absence of contact. The two in the center of the range, assertive care and supportive care, offer stimulation and recognition appropriate to the child's age and development.


[image: ]



Abuse is harsh contact. Abuse involves physical invasion, tissue damage such as shaking, burning, or hitting, and sexual touch. It also includes other painful, invasive behaviors such as humiliation, sexual innuendo, laughing at pain, threats of harm, scolding for being in pain, and ridicule. Even though abusive attention is harsh, children will make use of this kind of attention to stay alive in the absence of any other recognition.
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ABUSE



Conditional care is nurture provided only when a child earns it. The implicit demand is “I'll take care of you if you'll take care of me” or “I'll care for you if you are good, bright, quiet, etc.” Conditional care ties love to behavior.
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CONDITIONAL CARE



Assertive care meets the other person's needs directly. The caregiver provides nurturing without asking the recipient for permission, because the caregiver judges the care to be necessary and appropriate to the child's development and recognizes that the recipient is unable to provide that self-care.
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ASSERTIVE CARE



Supportive care is the loving presence of the person who offers help. It responds to requests for aid and offers help that may be accepted, declined, or negotiated.
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SUPPORTIVE CARE



Overindulgence is the patronizing, sticky love expressed by giving too much too soon or too long. It is given to meet the needs of the giver and undermines the competency of the recipient.
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OVERINDULGENCE



Neglect describes caregiving that doesn't notice or meet the child's needs because the parents are too busy or are preoccupied meeting their own needs or are physically or emotionally absent.
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NEGLECT



Notice that the extremes of abuse and neglect are very similar. Both fail to meet the needs of the child.

How to Use the Nurture Chart
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To use the Nurture Chart on pages 28–29 most effectively, it's important that you wait until you are familiar with the chart before you make judgments about your parenting or identify the parenting in your family of origin. Children experience combinations of the six methods of contact at home, at school, and elsewhere. Furthermore, most adults use more than one position on the continuum. The center two, Assertive and Supportive Care, offer the most healthy structure. Since every child responds to, interprets, and makes decisions in ways that reflect his or her uniqueness, your child's decisions may not match those on the chart.


Assertive and Supportive Care offer the most healthy structure.



Vertical Columns


	The top cell in each column describes the general characteristics of that position.

	The second cell down gives an example of the words and behaviors typical of a parent offering that way of nurturing.

	The third cell suggests the underlying message a child might hear. Bear in mind that how the message is heard varies from child to child.

	The fourth cell lists common ways children respond to being nurtured in this way.

	The bottom cell describes decisions children typically make in response to the particular way of nurturing. There is a tendency for these early decisions to be carried forward into adulthood. You can think about your own old decisions and examine them now in the light of the Nurture Chart.



Horizontal Rows


	You can look across any row to compare the six ways of nurturing.



THE NURTURE CHART, page 1

Joy, hope, self-confidence, and self-esteem grow from care and support. Despair, joylessness, and loneliness flow from abuse, conditional care, overindulgence, and neglect.
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THE NURTURE CHART, page 2
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chapter 4

Assertive Care and Supportive Care

Alike but Different

Both assertive care and supportive care are provided willingly with no strings attached. However, they differ in subtle and important ways. Assertive care is a loving response or loving intrusion. Supportive care is an offering, lovingly given.

Infants require care. They signal their needs by crying or fussing. When the furnace breaks down and Dad puts warmer clothes on Sally before she starts to cry from the cold, Dad has made a loving intrusion. He has given assertive care. Baby Sally cries and Dad offers her a bottle. She refuses it and Dad tries gentle rocking. She fusses for a bit, then settles into his arms, satisfied. He has made loving responses and given supportive care.

Support helps young children start making decisions and it encourages them to think about how they feel and what they need. Little Jenny, a toddler, has been busy exploring the objects on the end table after dinner. She starts to fuss and looks tired. Dad says, “Jenny, I have a rocking chair and a big hug for you. Do you want to rock?” Jenny gets to choose whether to be rocked, fuss some more, or wander off to another activity. If her fussing increases, Dad will switch from support to assertive care.

As children grow older they need more support and less intrusion, but even big, competent kids appreciate assertive care now and then. Judy's teenage son Eric had been making his own lunches. One morning, knowing he had dedicated the evening before to studying for a daunting math test, Judy made his lunch and left it in the refrigerator. When Eric rushed to the kitchen to make his lunch, Mom pointed to the refrigerator. Eric on seeing his lunch ready and waiting, said, “Way cool!” Judy's loving decision to make his lunch signaled her empathy for his distress. She didn't ask if he needed help. She decided he needed a bit of care. And he felt cared for and affirmed.

When parents take good care of their children, the children grow up knowing how to take good care of themselves. As children are able to be more responsible for meeting their own needs, parents decrease the amount of assertive care they provide and increase the amount of support they offer. The growing relationship between parents and adult children becomes primarily one of support in both directions.





chapter 5

Life Examples of the Nurture Chart

Using the Nurture Chart

Since most parents use all six ways of interacting with children sometimes, it is helpful to think of the Nurture Chart as a highway.1 The center two positions are the driving lanes, conditional care and overindulgence are the shoulders, and abuse and neglect are the ditches. When we have been driving on a shoulder or are in a ditch, we need to move back to the middle, but try to avoid overcorrecting onto the shoulder or into the ditch. The goal is to stay in the driving lanes as much as possible.



You can assess and improve your skill at offering care and support to children by thinking about the following examples of common parenting situations. Decide if the assertive and supportive care suggestions would be helpful if your current family were in that situation. If not, rewrite those messages and behaviors in a way that would be more appropriate for your family. Remember to base your decisions on unconditional love.



EXAMPLE 1

Situation: One-year-old girl puts everything in her mouth.

The parent:

Abuse: Screams at child and hits objects out of her mouth.

Conditional Care: Frowns, says, “I don't love you when you do that. Be a good girl and stop.”

Assertive Care: Takes all hazardous or breakable objects out of rooms where child plays. Admires child's ability to explore.

Supportive Care: Offers a wide variety of objects that are safe for child to mouth.

Overindulgence: Lets child ruin things because “she wants to chew on everything.”

Neglect: Doesn't notice child tasting colored tissue paper, cigarette butts, aspirin, dishwasher soap.



EXAMPLE 2

Situation: Four-year-old boy plays dress up in women's clothes.

The parent:
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Abuse: Says, “You're a little queer!” Snatches jewelry off child and beats him.

Conditional Care: Says, “Act tough like a real boy should or you're no son of mine.”

Assertive Care: Says lovingly, “I see you like playing dress up.” Offers hug.

Supportive Care: Provides a variety of dress-up costumes.

Overindulgence: Buys six fancy costumes that reflect “real boy” activities such as a cowboy suit, pirate outfit, Superman costume.

Neglect: Provides no props for fantasy play.



EXAMPLE 3

Situation: Seven-year-old child feels sad about being excluded by friends.

The parent:

Abuse: Says, “I don't blame them. Who would want to play with a crybaby like you?” Hits child on upper arm or twists his ear.

Conditional Care: Sighs, says, “I'd always hoped that you would be popular.”

Assertive Care: Says, “I love you and I think you are wonderful. I'm sorry they left you out. What are some other things you can do today?”

Supportive Care: Says, “I remember a time when I was your age and was sad about being left out. It felt icky. Remember that I'm on your team. Anything you want from me?”

Overindulgence: Says, “I'll get you some new toys and then your friends will want to play with you.”

Neglect: Doesn't notice or says it doesn't matter.



EXAMPLE 4

Situation: Family is moving to different town and eight-year-old child does not want to move.

The parent:

Abuse: Says, “Don't be a crybaby. If you're going to whine, I'll give you something to cry about.”

Conditional Care: Says, “I have a lot to do so be a good kid and help me pack.”

Assertive Care: Sees child's tears. Holds and comforts child and reads her a book about a child's experience with moving and talks about it.2

Supportive Care: Says, “Leaving the place you live and your friends is tough. Want to plan some special ways to say good-bye to your friends?” Parents do some good-bye ritual about leaving the home and invite the child to join them.

Overindulgence: Says, “I feel sorry for you. I moved twice when I was your age. You can have your choice of the bedrooms and all new furniture.”

Neglect: Fails to notice child's distress.



EXAMPLE 5

Situation: Ten-year-old wants to play a French horn.

The parent:

Abuse: Says, “You want to play a horn?” in a ridiculing way. Laughs at child.

Conditional Care: Offers no praise, focuses on mistakes, or urges other activities instead. Says, “I don't have the money for a horn because you need better skis.”

Assertive Care: Says, “On Friday we'll go to the music store and find out about renting a horn.”

Supportive Care: Says, “How will you learn to play? Can you get lessons at school or shall we look for a teacher?”

Overindulgence: “Here, I got you a trumpet. It's a very good one. It'll be easier for you to carry than a French horn.”

Neglect: Ignores child's request, or promises to get an instrument and forgets.



EXAMPLE 6

Situation: Child is experiencing onset of puberty.

The parent:

Abuse: Teases about acne, budding breasts, or voice change. Touches child in sexual manner.

Conditional Care: Says, “I see you're are starting to mature. I hate to see you grow up.”

Assertive Care: With a loving voice, says, “I notice your body is changing. You are entering adolescence and becoming more grown up. That's a wonderful, important change. I love who you are.” Continues to touch child in a nurturing, nonsexual way acceptable to the child.

Supportive Care: Says, “I'd like to celebrate this important milestone. How would you like to celebrate, or do you want to leave it to me?”

Overindulgence: Says, “I see you're starting to mature. I'm glad! Now you can have boy-girl parties. Let's plan one for this Friday.”

Neglect: Doesn't notice or withholds touch. (Some parents confuse nurturing touch and affectionate touch with sex and stop touching their teenage children of the opposite sex. During puberty, however, most kids feel insecure and need the reassurance of continued, safe, parental touch.)



EXAMPLE 7

Situation: Teenage son is surrounded by pressure to use alcohol.

The parent:

Abuse: Regularly searches teen's personal belongings, listens in on phone conversations. Slaps him around after hearing there was beer at a party he attended.

Conditional Care: Says, “I love you as long as you don't drink.” Or, “You'll be the death of me if you drink.”

Assertive Care: Does not offer liquor to teenagers. Offers car when appropriate so teen doesn't have to ride with peers who are drinking. Affirms love for and importance of the teen on ongoing basis.

Supportive Care: Does not drink or uses in moderation, never to intoxication. Acknowledges peer pressure to use. Asks how to be of help. Encourages teen to develop a variety of skills and awareness for coping with pressure. Celebrates successes.

Overindulgence: Offers to buy liquor for teen.

Neglect: Drinks to excess, is emotionally and/or physically absent, doesn't notice kid is drunk.

Test Your Knowledge

For examples 8–11, write in the space provided the nurture position that best describes the response. If the responses of assertive care and supportive care don't fit your circumstances, rewrite them. Compare your answers with those provided. Remember that tone of voice and body language can change how a message sounds.



EXAMPLE 8

Situation: Fourteen-year-old boy shows signs of alcohol and other drug use at home and school.

The parent:


	Takes child to qualified person for assessment of problem and recommendation of solution and insists upon treatment if that is indicated. If not, insists that child stop alcohol and drug use. ____________

	Yells and lectures child about not using. Shakes him by the shoulders. ____________

	Says, “I can't believe any son of mine would do what you're doing.” ____________

	Searches out alternative community supports for child and self. ____________

	Looks the other way. ____________

	Takes the blame on self. Listens endlessly to excuses, tolerates irresponsible behavior, and protects son from negative consequences. ____________



Answers: (1) Assertive care (2) Abuse (3) Conditional care (4) Supportive care (5) Neglect (6) Overindulgence



EXAMPLE 9

Situation: Child is disabled.

The parent:


	Does not provide care, support, or protection for child. ____________

	Calls child gimp, cripple, peg leg, half-wit. Cares for child roughly. ____________

	Withholds comfort when child is suffering. Praises child when he denies grief and sadness. ____________

	Offers a variety of opportunities for child to grow and thrive.
____________

	Does not expect child to be responsible for his own feelings or behavior. Does things for the child that child is able to do for self. ____________

	Teaches child to cope. Validates child's feelings. ___________



Answers: (1) Neglect (2) Abuse (3) Conditional care (4) Supportive care (5) Overindulgence (6) Assertive care



EXAMPLE 10

Situation: Teenager acts severely depressed.

The parent:


	Doesn't notice or says, “I see you're growing up. I hope you make it.” ____________

	Says, “Come back when you're cheerful.” ____________

	Says, “Don't mope around here. You have nothing to be depressed about.” ____________

	Commiserates. Lets child stay alone in room. Buys expensive presents. Says how bad life is. ____________

	Takes child to a professional for assessment and gets therapy if needed. Makes necessary changes in the family system. ____________

	Only assertive care is appropriate. Getting help is not optional. ____________



Answers: (1) Neglect (2) Conditional care (3) Abuse (4) Overindulgence (5) Assertive care (6) Supportive care



EXAMPLE 11

Situation: Teenage daughter has been raped.

The parent:


	Says, “You can't expect people to respect you now. Let's not tell anybody about this.” ____________

	Provides opportunities to listen to or to talk with her. Offers to be available. Does whatever is necessary to heal self. Family participates in a community education effort to prevent rape. Daughter can join the family in the program if she chooses. ____________

	Beats her or blames her for attracting the rapist. ___________

	Sends child on a trip to Europe to get her mind off the rape. ____________

	Gets professional help for whole family. Uses all resources, personal and external, to help daughter, self, and family heal. ____________

	Doesn't notice. Since daughter is used to neglect, she doesn't tell. ____________



Answers: (1) Conditional care (2) Supportive care (3) Abuse (4) Overindulgence (5) Assertive care (6) Neglect



EXAMPLE 12

Situation: Your child wants clothes that your family cannot afford.

For each position, answer the question: What would I do if I were to be abusive, provide conditional care, provide assertive care, etc.?



Abuse:



Conditional care:



Assertive care:



Supportive care:



Overindulgence:



Neglect:



List a problem situation from your own parenting. Describe how you might show each of the six responses in your situation.










Think about what you need to stay in the driving lanes.
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The Nurture Highway

On the Nurture Highway, assertive care and supportive care are the two safe driving lanes. They are the two most helpful ways of offering recognition and stimulation. Conditional care, I will only love you if …, and overindulgent care, I love you so much I'll give you more than you need, are the questionable shoulders of the road. Abuse and neglect are the ditches and sometimes necessitate a tow truck of support or outside help to get back on the road.
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Equate parenting to driving. Think of caring for your children as driving your parenting car, staying on the road as much as you can, and getting whatever help you need to stay there. Most drivers hit a shoulder now and then; the challenge is to get back on the road without overcorrecting and hitting the opposite shoulder or ditch. Anyone who has driven a lot knows it is possible to end up in the ditch without any intention of getting there. Letting your children know that you are aiming to stay on the road can help them understand your parenting goals.

You can make a Nurture Chart for yourself as often as you need to. Teach your children to evaluate what kind of nurture they are getting outside of your family. Teach them to expect care and support and to recognize and reject abuse, conditional love, overindulgence, and neglect.






End of sample




    To search for additional titles please go to 

    
    http://search.overdrive.com.   


OEBPS/images/284.jpg
UPSEDOWNSFeelingS @ . oo s vty

,smu-m-m.m_.mn.gmw-w mnnﬂsnl W « free s disgusted o

e el b
M,‘@‘-\@ @ o
5.&@ OGN
5 L ““‘:N.%‘ﬂ%?
B ?jvw» ;
Ry "%=v. . dﬂ’,«vg
BoBoEG=CN

© TLAOD 350 © GAITS o £XFUS SDORIXD o DS o STNo0 o POUTOUSE ¢ ORACT SPOTSO8 & DISBRLIOGIID & SOI0TSD ©

o s P o P e AT U PO PP





OEBPS/images/29.jpg
SUPPORTIVE
CARE °

Characteristics:

ovemouicence (§

NEGLECT ¢}

Supportve cre recog-
niediamive /N
i needs K scare

e chi i et ac
ceptoreject Koffers
il comort,and
Iove e stmutses i
et thinkand o
ot heyare
Capableof dong o
nemieves :

‘Overindulgence isa sticy, patroniz-
g kind of car. It promotes contin-
ing dependence on the parent and
teaches the child not 1o think inde-
pendently and not o be responsible
forself o 10 others.

‘Exampl: School-age child has a badly scraped arm.

Neglect s passive abu
emational or physical
and recogniton by pa
navatlabi or who fr
of the child. These par
“there, but not there.

[Parent has already taught chid how,
1o clean a scrape.] Says i a con-
cemed and loving tone, " see you've
Scraped your arm. Does it hurt? Do
you wani to ake care o it yourself or
Would you ke some help rom me?”
Offersa hug,

Parent rushes to child. Says, “On,
ook at you arm, you poor thing
That really stings! 1l bandage it Go
and e down in front of the televison
nd Pl do your chores for you.”

Childhen May Hear the Following Underlying Messages.

Parentignores the sc
“Don't bother me.

Tlove you, you are lovable. You are
capable. |am wiling to care for you.
Ak for what you need. Your wellare
isimportant to me. | am separate
from you. | trust you to think and
make judgments n your own best
interess

Common Responses of Children:

Don't grow up. Don't b who you
are (capable). My needs are more im-
portant than yours (or) your needs
are more important than mine. You
don't need to care fo yoursel; some-
e will care for you.

Dot expect to be rec
needs are not importa
important. You do not
exist. Expect to suffer
You need. be confusec

Painin the arm and a heart lled with
confidence. Child fecls cared for,
‘comforted, challenged, secure, and
ustworthy.

Decisions Often Made by Childrer:

Pain n the arm and uncertainty
in the heart. Sel.centered
satsaction, temporary comfort,
sefrighteousness. Later on:
confusion, woefulness, helplesnes,
obligation resentment,
defensiveness, and shame. Not
knowing what s enough.

Pain n the heart, 25w
the scraped arm! Feel
abandonment,fear, s
hopelessness, helpless
disappointment.

| am loved. | can know what | need.
1am capable. | can be powerful. | am
ot alone. 15 okay to sk for hep.
120w bath separete/and contiactid:

1am not capable. | don't have to be
competent | don't have to know
what | need, think, or feel Other
pacple e shiati o take cars o

1 don't relly knows wh
what's ight | am not
13m not lovabl. | die.
v on oy i, &






OEBPS/images/28.jpg
souse @)

Characterstics:

conomonat cane

ASSERTIVE
CARE

Abuse invoives relating to a child by
assault, physical or psychalogical in
vasion, ditect orinirect "don't be”
messages. Abuse negates the child's
needs

Conditional care equirs the child 1o
earm care orpay for are n some
way. The care the parent gives the
chid s based on the parent's needs
and expectations, o on the child's
heeds.

Example: School.age child has a badly scroped arm.

sserive are recognizes the child
and the child’ necds. The parent de.
cides to nurture in this way because
is helpful to the hid, responsive to
the child' needs, and appropriate to
the dircumstance. L s comorting
and loving. s reely given.

JAWAN

Parent does not care for wounds.
Says, “Stop snifing or 'l give you
something to cry about.” Yl at or
hakes the child

Parent says, "Stop crying of [ won't
bandage your arm.”

Children May Hear the Following Underlying Messages:

Parentcaresfor the wound i a lov-
g way. Says, "Your arm i scraped!
m sanry.”

You don' count. Your needs don't
count. You are not lovabl. You don't
deserve to exist. To get what you
need, you must expect pain

Common Responses of Children:

T matter and you don' Your needs
and feelings don't count. You can
have care s ong a5 you eam it
Don't beleve you are lovable; you
have to ean love.

Tiove you and you are lovable You
are important, Your needs are impor-
tant | care for you willngly.

P i the heart, as well a pain in
the scraped arm. Fear,terror, rage,
vithdrawal, loneines, despair,
shame, confusion about rallty

Decisions Often Made by Chidren:

Painin the heart, as wellas pain in
the scraped arm Fear, terror, anger,
mistust of own perceptions, shame,
feelings ofinadequacy, suspicious of
love.

Pain n the arm and warmth in the
heart.Feels comforted, accepted, im.
portant, satisied, relieved, secure,
afe,loved,

am not powerul | deserve to die, or
i reverse, | vl ive in spite of therm
€5 my faul,or 1l blame everything
on others. 1 be good, ol be bad.
B people get 1o abuse, or | can
abuse those smaller tha | am, or |
SRS DR ks Soon s

1am what | do. | mustsrive to
please. Big pecple get what they
want. | can never do enough. | must
be perfect. | don't deserve ove.
There s ascarcty oflove.  must be
ttong. Love obigates me and is
SYRO: TN SRR (T

1 am important. | deserve care. s
okay o ask for what | need. | belong
here. am loved. Others can be.
trusted and reied upon. | can know
what | need. It okay to be
dependent at times.
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Characteristcs:

Negotiablerules teach chicren how
o think clearly and to Solve prob-
ems, helping them raise their sel
esteém. These ruls are negotiated
The process o negotiating pravides
children an opportunity o argue and
hassie with parents,lear about the
elevancy of rules, asses data on
which to base decisions, and lear

10 be increasingly responsible for
ihemselves.

‘Marshmallow parenting grants free
dom without demanding fesponsbil-
ityin return_ tsounds supportive,
butitimpies the child does not have
toor s not capable o flloning

ules. It discounts the child's abity
and gives the chid permission to be
irresponsibe and to fal Lo be help-
less and hopeless. AL the same time,
itlets the parent look good o play
the martyr o feelin contrl.

Example: Thirteen-year-old drank alcohol.

‘Abandonment cansistsoflack of
rules, protection, and contact It tell
chidren that aduls are not avaiable
for them. I teasing i used when a
chid needs structure or approval,
that teasing constitutes
abandonment

Parent says, “There are kids whose
number one priorty i drinking,
When do you think s okay to be:
with Kids who drink? How can you
ind Kids who don't drink s0 you
dor spend allofyour free time with
ihe ones wh are drinking?”

Parentsays, "1 all the kids drink, |
suppose you can,” or “You'e too.
young to drnk and drve, 50 you can
have a kegger here,”or “Kids wil be
st

Children May Hear the Following Underlying Messages:

Parents says, 1 don'twant to alk
aboutiL” Parent s not avalable
(ether physicaly o emotionally, i
drunk or mentaly I, or ignores o
teases the chid.

You can think, negotate, and niate.
Your needs are important and others”
needs ae important. You must deal
with how things realyare. You are
expected to be pawerful i positive
ways for yourself and others.

Common Responses of Children:

‘Don't be competent or responsible.
Dot be who youare. Don't grow
p. You can have your way and be
bnoious and get by with .| need
to continue taking care of you. My
eeds are more important than your
needs.

1 3m not willng to cae fo you. |
dontwant you. Your needs are not
important, mine are. No one s here
foryou. You don't exst

Feels respected, care for, stened (o,
powerful, important, oved, intel-
igent, safe, and sometimes frus-
rated. Learns to evaluate rules and
partcipate i the making of rules

o5 wel 25 to follow rules and be
responsivl.

Decisions Often Made by Children:

Feels patronized and encouraged not
0 0row up, remains incompetent in
order to pease parent. Feels unsafe
undermine, crazy, manipulated, dis-
counted, unioved, unsatisfied, and
angey

Feels scared, terifed, hurt, angry or
rageful, ejecte, discounted, baffled
unimportant, upseL. Perhaps sicidal.

€5 okay for me to grow up and stil
be dependent at times. | can think
iings through and ask others to
iink with me. | continually expand
my abilty o be responsibie and
competent

| must take care of other people’s
feelings and needs, or | don't need to
care about anyone but me. | am ot
capable oflearing how to value and
ke care of mysel. If help s offered, |
mistrust i or at east expect o pay
price for it, but | don't expect helpful
| sdoind e draibreni

Dort ask or or expect help. No one
cares | am 1o survive, | will have to
doit by myself. I help i offred, mis
st Help and trust are jokes.
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gty suppesedl for the chis_ Caicm [abes th person i bad  Noanegoliabl rlesare s that
Welfare, sprigs fom far. fLconsts  names ather than eting standards  must befllowed. Children counton
o ld rles "writln n concete” for acceptable behavor, Criicsm — thse rules o put order in ther s,
cometime i the st and usuallyfor  ofte incudes global wordssuchas o provide safty and securty t hel
omeone e These e oten’ “never” and atways It negates  them know who thy ae,to help
gnore he deveopmental sksof  chidren and tels them how!o il them make decisions, and to bl
e Chd. gty thrctens abuse o Rdicule s devasating for of r-  theiron self-esteem, Even though
WRihdravilof ove to enfoce compli- s that hurliates andviescon-  nonneqoiabl ules ar firmiyset
ance 1 doeat blieve chidren temptuous laughter fom others and iy enforced, hey are nat
houd have 3y i working things i an canbe rewrite fr the
ou. wellar of the fmnly and s

Example: Thirteen-year-old drank alcohol.

members

Parent says, "l you ever touch aca-  Mother says, ~You'e alwiays doing
hol again, don't bother coming something stupid. Now you are
home " drinking. You'e ust ke your dad.”

Children May Hear the Following Underlying Messages:

Parentsay5, "You may not drnk alco-
hol untilyou reach the legal age. We
expect you to honor this ule. f you
o not honor the ule, there vl be

very tough consequences.”

You are ot mportant_ Do think. _ Don't be who you are. Don't be suc.
Don't b, Don't exist. You wil be cossfl. Don't be capable. You are
punished or abandoned fyou make  not lovable.

s mistake. Dot trustyour own

competence.

Common Responses of Children:

Your wellare and safety are impor-
tant. Your parents expect you to be
law abiding. Your parents re willng
tobe responsble and enforce the
ules.

Feelsoppressed, dstanced, angry o Feels powerless and diminshed, re

ragefu,scared, hopeles, imperfect,  jected, hurt, humiated, squashed,
discounted, mistrusted, sbandoned,  angry orrageful, unimportant, nade
10-900d, powerless Guate, scared, discounted.

Decisions Otten Made by Chiiren:

Feelssafe, cared for, povertul,
helped, esponsibl, confident,
accounted for. May el frustrated,
iritated, and resstant at imes.
Learns to folow rues and be:
responsibe

Rulesare more important than my ' supposed to know what | don't
needs | am not wanted. My parents  know. | won'task for help. | will iy
dort care sbout me. | il letothers  harder, be strong, be perfect.If
iink for me. | will comply,rebel, or  don't o things rght, | am a bad per-
vithdraw, 1 il blame mySel. son. | can'tbe good énough. |am

b g ek, basdely

There are some rules | have to folow.
1 can learn from my mistakes. | am a
good person. fm lovable and cap-
ble. They care about me and take
care ol me.
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can push, Twill
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for our Iooutyous.
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Stage 1 Birth to Six Months—“Baby, 'm taking you home now.
You have had enough stimulation and I sce signs you are
starting to get overtired.”

Stage 2 Six Months to Eighteen Months—“I'm getting you ready
for bed now. You have been up long enough.”

Stage 3 Eighteen Months to Three Years—*I'm putting some of
your books away for a while. There are enough here for
Youto be able to find one you want me to read.”

Stage 4 Three Years to Six Years—“Come in the house now. You
have been in the sun long enough.”

Stage $ Six Years to Twwelve Years—“Lets figure out what is enough
food and water for you to carry on your hike."

Stage 6 Twelve Years to Nincteen Years—“How well are you bal-
ancing enough time for friends with time for study and
household chores?”
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10,
1
12.

1

To relieve feelings of guilt—a little guilt/a little gift
Because they themselves were overindulged as children
Because they come from a position of scacity

To mask favoritism

To compete with spouse, partner, grandparents
Asaway of controlling children

Because they fear confrontation or rejection; they want
to “make smooths”

Because they want to project a certain image of their
children

To feel like they are good parents

Because they lack skills to set limits

To be fair

As a way of competing with their spouse over control of
achild

Because it is the path of least resistance
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15,
16.
1.
18,
19.
20,
21
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2
24,
25
2.
27
28,
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30,

35
36,
37
38,

Because it is a quick fix for whining
To cover conflcting goals

To be popular with children

To compensate for an abusive parent

To compensate for an absent parent

Asa way of buying love by an absent parent

To buy favors from children

Because parents idolize children

To build parents’ own self-esteem—“What a good parent
Lam”

Because of the influence of media programming

Make the children happy

To set up peer-group competition among children

To compete with a parent peer group

Because they are afraid of their child's anger

Because they feel sorry for a child who is too limited

To give love without balancing it with rules

Because they project their needs onto their children; the
parents want child to have clothes with expensive price
tags, be a team captain, go to hockey camp, etc.

To appose spouse or grandparents —contrary parenting
Because they want child to have what they didn't have
Because they don't know child development

Because they can't withstand the pressure of media
advertising or pressure from other children

Because they are habitually codependent with everyone
To please the grandparents or other adults

To compensate for illness in the family

Because they lack time and energy to teach children skills
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Example: Schoolage chid hos o badly scraped arm.

Parent does ot car forwounds Paren says,"Stop crying o Lwon't _ Parent cares o the vound i o
Says, "Stop sniflingor 1 gveyou  bandage your arm. i iay.Sas, ouram i scraped!
Something o cry apout " Vel o oty

hakes the i

Children Moy Hear the Follawing Underlying Messages

Vou donft count Your needs dovt | matter and you doL Yourneeds 1loveyou and you r owable You
Count You re ot lovable ou dont 30 fclngs donLcount Tou can  are mprant Your neecs are mpor-
desan o exist. To gt what you ave care 3 ong a you ar I ant Tcarefor you wilngly.

Pecd, you must expect pain. Don' befiee you ar lovabi; you

Have 1o earn v

Comimon Responsesof Chlden:
Paininthe heart, aswellaspainin Paininthe heart,sswellaspainin  Panin the arm and varmin n the
hescrapec . ean, 1o 1336, UhEScapec ey, L ang,  hean Fedscomioned, accepis, .
wihdranl ondings, espa, MISUSTof o perceplons shame,  portan, sasfed, eeved, seure,
Shame, confusion aboutrealty. {egs cnsdeqac) spioeisoi e oved

Decisions Often Mode by Childrer:

13 not powertl | deserve o die,or 1 am what do. | must srve (o 13 imporant | desevecare 115
thereverse, vl v nsiteof them.  please. Bg peopl get what ey okay o sk forwhat | e | belong
0smy o, or blame eventhing  Want.|can peverdo enaugh. | must  here. | am lved. Otharscan be

o athes e good, or M Bebsd. b petect. | aon' Geserv e sted and eied upon. | canknow,
Bl people get o s, or | can There s ascarcty of love. | must e what | needI€5 oy 1o be

Sbuke hass smaler tha L am,or | trong. Love oblgates me s dependentat times.

W mever souse. Twon' 6 G have  costy | Gttt |50 heep.

e, Love dos nat x| am emotonal distance, un away,or

one; 1 keep emotonal dstance blame thers

{tom,ana don' i, oners. | Blame
stk or e it
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Supportie cae recog Overindulgence s sicky patronz
rices e chid snd e ing ind f care. It promotescontins
i needs. Wi care_ - ing dependence o th parent and
he e s re to2c Te3che he chid not 1o hink nde-
Coptoreect tofis g pendenty and not o beresponsble
el comfor, and forselfor others.

Tove W mates chi.

aren o thinkand to

dowhattheyare

capableof dong for

hbmienes A

Example: School-age chid hos o badly scraped arm.

Neglctis pasve abuse. I ack of
emotionalor physical smultion
and recognition by parentswho are
navala or he ko the needs
ofth child. These parents may be
Ftnre, bt not there

{Parent has alady taughtchildhow _ Parent rshes o . Says, O

todean a scrape ] Says nacon- look at your arm you poor thing
Comed andloving ton,  seeyou'va That redly suncsl 11 bandage i Go
Serapedyour am. Doesthurt? Do and e davin 1 front of the eeviian

you ant o ake care o i yourseltor  and 1 do yourchores for you.”
oty ke som nelp ram me?”
Ofes ahus.

Chidren Moy Hear the Following Underlying Messages

Parent gnores the srape S5,
“Don' bother me.”

Tiove you,you ar fovable.Youare _ Don't grows up. Dot be whayou
. e
ekTorwhit you et Your wellre  porant than yours (o) your nesds

Don' expect tobe recognized. Your
needs ré ot imporant You ar not
important You do na Gesene o

isimportant o me.|am scparale &re more mportanthan mine. You | exit Expect o sufer o gat what
o you. | rust you o hinkand  don't need o car for yoursel,some- you need.Be confused apout ralty
make adgments n your oun b6 one Wi <ar or yo

Common Responsesof Chlden:

P 1 th arm and s heart il with _ Pain i the arm and uncetainty [ —
confidence Child eds caredlor,  nthe hear. Sl <entered thesraped rm esings of
comiorted, challenged,secure,and  satiacton,temporary comirt, Standanment, fear,shame, rage,
nstworthy. el ightcousncss. Laeron opelesncss, ellesiness, bct

Confuan,woshines, neplsines,
Gblgatn, resntmen,
Getensvenee, and hame. Nt
knowing wha s enough

Decisions Often Made by Childer:

ezppomment

o loved. I can knowwhat I need. 1 am not capable. | don't have o be
15 Capable. | can b vl | am  competent | donthave o know
ot done. 15 kay o ok forhelp. | what | nee) thik, o e, Other
5 bot separate and connected.  people are Gblgated 10 take care of
1 an decide when (o be dependent .| don have o grow up. | must
andwhn to be ndependent. be oyl to my induging parent. To

getimy need met | manipate o
Play a victim gl 6ok to be sef-
Eentees Lateson: e wary nd.
ot

1 donf el know who  am or
whats ight [am ot mportant
s not ovabie. | i slope or
Sinive on my own. 1 posile
or afetoget cose, to st or to
forhap. | do not desene hlp.
inat o gt count # somedne
s o hlp . i s hard
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ol agai,dont bother coming something stupid. Now yo are
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hildren Moy Hear the Follawing Underlying Messages

Parentsays, "Vou may notain lco
ol unilyou each he legal g2 We
expect you o honer his . f you
G nat honorthe o, there il be

Ve ough consequenees’

You ar notmpartant Don'think. _ Dan't bewho you re. Dan't be s
Don't b, Do’ xit Youwllbe  cessl Don't b capable. You ae
punshed orabandoned f youmake  notlovatle.

Sitake. Dan' st your own

Vour welae and safey are mpor
ant Yourparentsexpéctyou o be
Iaw abidng.Your parents e wilng
oo respansibic snd enforce the

Competence. e
Common Responsesof Chlden:

Feesappressed disanced,angry or _Fecs powerkssand diminished, e Feclssafe, cared for, powertu,
ragel scared, hopeless, mperect,  jected hut humilated sauashed,  hlped,responsie onfident,
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Decisions Often Mode by Children:
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DISCOUNTING CHART 1, page2 The Elfects of Discounting and Empowerment

and probabilties o  situation. There arefour levels on which we may discount. Level 1 is most
dificul to confront, but everylevelkeeps. person rom acting responsibly and poweruly.
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LEVEL 4-NO PERSONAL POWER  EMPOWERMENT

Choracterstics:

The e dscounteraceptstat__Inconrast o diconter,
e oy beSoutons 1 he o Epowered perion st sponsbly.
e ond scopt Nt e, Bt The empowered prson (1) sites
e he o she s o power o heprope A, (2 s 5
e ot hlp o (haveno S accuroeb, () nows o
pomerto i th robem ) findssoasons 0 he provem.

B asses ot reasonsoe o

et d, and (4 ks e

e sction

Example: iy gothrs beforeth funeral of o grandprent:

Tought 1o be sbie o help my oy T o re e Tec g

o b kGt a0 Candpamnd T o et

o ek’ desd How e you
doing?”

Chidren Moy Heor the ollowing Messages:

oo howto Wy Youor_repecyo et Yoo ncds
e e oo PSSl
e 8 e g soeane o

Common esponses of hiden:

Same s underievel 1) Chidrentectsate,care o Tstaned
ot o g o,
campeten. ingertan and power
Tl Ty may et oy stsscion,
nger o nsaion dependng o0
hamion

Decision Otten Made by Chitten and Often Cored into Aduthood

on't counon eopleround e, Wisaefor me o o h tings |
m abandoned 1Tt 8o s 00 hewd oo 1o orom up. a0 5K
iy v oo k10 b Tl amCompetent, opabl.
i) nd e can s oy s
S ton IAnow st now






OEBPS/images/157.jpg





OEBPS/images/ApStage5-6.jpg
Stage S—Structure

Responsible: Irresponsible:
Remember that people, not Actas if inanimate objects are re-
things, are responsible for sponsible for people’s behavior.
behavior.

Examples: Examples:

“What did you do today?” “Isee  “How did your day go?”

that we are nearly finished.” “Things are falling into place.”
“You may be able to use the “This book will solve your

ideas in this book.” problem.”

Stage 6—Identify, Sexuality,
and Separation

Responsible: Irresponsible:
Respond to questions with Don't reveal yourself. Manipu-
straight answers without late

redefining or manipulating

Examples: Examples:

“Where are your boots?” / “Where are your boots?” / “I'm
“Ileft them at work.” not going to wear them today.”
“How much money do you “How much money do you
need?” | “I need fifteen dollars.”  need?” / “I don't nced it until
“Do you have time to helpme  later.”

for half an hour?” / “Not today,  “Do you have time to help me
but I can tomorrow if you still  for half an hour?” / “Why?"

need me.”
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Discountof selfi  “I can't do anything about this situation.” (Old
decision—"I'm not important or powerful ")

Discount of others:  “No point in telling Maria. She will never
change.” (Old decision—*She is rigid.")

Discount of situation: “1 see the lightning, but it won't strike here. Il
finish my golf game.” (Old belief—“It will

never happen to me.”)
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Contract

Mutual Goal or Problem
John doesn't have clean clothes to wear 10 school
chitd Parent
John, age 10 Mom and Dad
BACKGROUND  Lends cisthés and toys  Wari John 1o vear
Describe current 1o Others and doesrit clean cithes to school.
gt them back. Runs
Short of clothes
between wash days.
CHANGE Wil top lendng school Wi ot bug” John
Describe clothes. May lend toys  about hs cothes and
desirable 2t is dsereton, toys not beirg at
home.
behavior
BENEFIT Learns 1o saynoto Wil not buy pew
Of proposed frends and be respon-  clothes 10 repiace
behavior Sbie for his lothes. | loaned ones. Wil
change Loarrs corsequences  not express anger
of loaring toys 1 o,
EFFORT/ACTION Wil be sure he. Wi not rerind
When, where, what,  understands which  John or 'bug’ him
how long clothes are school WA se@ that John
clothes Wil notfoan  has an adeauate
School clothes Wil supply of school
Seiac Several tems of  ciothgs ard wi
older clothes he can  wash them requarhy
loan
SUPPORT Morn and Dad vl John wil cormplrment
SOLICITED. complmert John on  Mom and Dad at the
i Siccesses at weekly meetng for not
famiy meeting. bugaing him.
REWARDS When John and parents have kept the contract
Positive. for two weeks, they wil play rminature gof to
consequences, celebrate.
celebrations
If someone breaks the contract,
PENALTIES John has to pay for lest Dad doss one of Johris
Negative School clothes from hs  chores for 3 week:
consequences Sicwance and make up o buys hm

the diference by dong  new T-shit
yard work or errands.
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Stage 1—Being

Responsible:
Ask directly for what you want
or need. Say what s to be done
and whois to doit

Examples:
“Will you give me something to
drink?” “Come and eat lunch
now” “Do you have money to
deposit in our checking account
today?”

Irresponsible:
Imply that someone should do

something, manipulate.

Examples:
“I'm thirsty.” “The soup s get-
ting cold.” “The checkbook is
overdrawn.”
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Stage 2—Doing

Responsible:
Think and feel for yourself, not
for others

Examples:
“Ilike this. Do you like it?”
“What do you think of this?”
“Lam offended by that.”

Stage 3—Thinking

Responsible:
Be responsible for your own
feclings and responsiv to the
feclings of others.

Examples:
“Iam furious.” “I feel wonder-
ful” “Here is what we are
having for dinner. | hope you
enjoy it.”

Stage 4—Power and Identity

Responsible:
Anstwer yes and no directly and
don't ask “Will you .. unless

you are willing to accept either
Yes o no for an answer.

Examples:
“Will you set the table?” | “No,
not tonight.”

“Have you finished your proj-
ect?” ] “No, it won't be ready
until tomorrow.”

“Do you want me to help you?” /
“Yes, please.”

Irresponsible:
Think and feel for others

Examples:
“You are going to love this.”
“You will not approve of this.”
“Iknow you mean to be kind,
but..."

Irresponsible:
Attempt to make others respon-
sible for your feclings and
ignore or redefine theirs.

Examples:
“You make me so mad!” “You
make me happy.” “I know you
don'tlike the food I cook, but
doeat it just to please me.”

Irresponsible:
Be indirect. Manipulate.

Examples:
“Will you set the table?” |

“I might doit later.”

“Have you finished your
project?” / I didnt know

that you wanted it today.”

“Do you want e to help you?” /
“Oh, you are busy and I'm all
right”
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Developmental Affirmation

STAGE 1

What you need is important to me.

Iove you and I care for you
willingly.

STAGE 2

Flike to watch you initiate and grow
and learn.

You can be interested in everything,

STAGE 3

V'm glad you are starting to think for
yourself.

You can become separate from me
and 1 will continue to love you,

STAGE 4

You can be powerful and ask for help
at the same time,

You can try out different roles and
ways of being powerful.

STAGE 5

Iove you even when we differ; |
love growing with you,

You can Tearn the rules that help you
live with others.

STAGE 6

You can know who you are and
learn and practice skills for
independence.

My love is always with you, I trust
you to ask for my support.

Overindulgent Message

What you need is expensive.
ove you and I care for you too
much.

Hike to watch you stay young and
under my thumb.
You can have everything

I'm glad you are starting to think my
way.

If you become separate from me, |
will lose my identity.

You can be powerless and then I will
help you

You can try out different roles and
ways of being powerless

1ove you when we agree; 1 love
buying for you

You can learn my rules that help you
live with me.

You can know who I am and learn
and practice skills for
dependence.

My love is always with you. I trust
you to ask for more money.
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