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MegaSkills®—for a lifetime of achievement





“We defend our children best when as a community and as a nation we make it possible for all parents to express their love, their interest, and involvement in their children's development and education. That's what Dorothy Rich and MegaSkills are all about, and while millions of parents still need to be reached, this book has given us a head start for thousands of families across the nation.”

—Marian Wright Edelman

President, Children's Defense Fund



“This book translates research about when and how children learn into practical actions that can be used in every home. I know from our own Educational Testing Service Study, ‘The Family: America's Smallest School,’ the critical role that the family and the early years play in every child's education and development. This book shows families how to build children's achievement, and it is keyed to current research.”

—Richard Coley

Director, Policy Information Center Educational Testing Service



“I consider this program one of the most important in the country, if not the whole world.”

—Bettye Caldwell, PhD

Professor Emeritus, University of Arkansas for Medical Sciences



“Rich's volume is a ‘must’ for parents, educators, and those interested in helping children become more caring, confident, lifelong learners.”

—Edward Zigler, PhD

Sterling Professor of Psychology, Emeritus, Yale University



“These MegaSkills, as Dorothy Rich, founder of the Home and School Institute, calls them, are also the foundation of self-respect and the moral, ethical and spiritual codes that guide us through life.”

—Hillary Rodham Clinton



“MegaSkills ought to be on television. Since it's not, read this book.”

—John Merrow

Executive Editor, The Merrow Report



“Parents have responsibilities in the education of their children. The MegaSkills program enables school administrators and families to meet their responsibilities to each other and to their children.”

—Bruce Hunter

Associate Executive Director, American Association of School Administrators





MEGASKILLS®—PRACTICAL, CREATIVE, A LIFESAVER!

“Dorothy Rich continues to do the impossible … This new edition of MegaSkills is outstanding in every way. The advice in this book when put into practice by teachers and parents will have a profound influence on future generations.”

—Phillip Harris

Executive Director, Association for Educational Communications and Technology



“As a researcher, I know the value of this program. There is evidence in educational research that a program like this really works.”

—Herbert J. Walberg

University Scholar, University of Illinois at Chicago



“Dorothy Rich knows what parents want and need, and in this book, she provides it. She puts this knowledge into action by providing programs every parent can use and every child can benefit from. We salute her and MegaSkills.”

—Arnold Fege

Founder/Director, Public Advocacy for Kids



“School principals urge all parents to become partners in their children's education. … MegaSkills provides very doable methods for schools and families to help their children succeed.”

—Samuel G. Sava

Former Executive Director, National Association of Elementary School Principals



“This revised and expanded edition of MegaSkills with its new emphasis on readiness is especially important to the national education goals and to literacy so that children will enter school ready to learn and eager to read.”

—Susan Roman, PhD

Dean, Graduate School of Library and Information Science, Dominican University



“Let's salute MegaSkills. It's bigger and better and more helpful than ever.”

—Marguerite Kelly

Author, The Mother's Almanac Series





MEGASKILLS®—A LIFELINE FOR TODAY'S FAMILY

“Dorothy Rich really gets it. She understands that parents don't need a lot of psychobabble or theory or ‘defensive’ what-to-do-when-you-have-this-problem stuff. We've preached for years that parents need an offense—what to do to reach certain goals with kids. The goals are MegaSkills, and Dorothy Rich gives us the plans.”

—Richard and Linda Eyre

Authors of Teaching Your Children Values and Three Steps to the Strong Family



“MegaSkills offers every child the chance to be educationally advantaged. If our country wants students and citizens who can lead us successfully into the next century, we should all listen to Dorothy Rich.”

—Jane Healy

Author of Endangered Minds



“The role of the grandparent is probably more challenging today than ever before. Dorothy Rich provides a real help in this book. I think every grandparent will welcome MegaSkills.”

—John Rother

Policy and Strategy Director (AARP)



“As a psychiatrist, I am deeply concerned about what is happening to children today. Many parents simply don't know how to relate to their kids. In my view, MegaSkills and the programs of the Home and School Institute are essential elements in helping parents and children grow together, living and learning.”

—Foster Cline, MD

Author of Parenting with Love and Logic



“Our children need thinking skills, they need to know how to solve problems, they need the will and the drive to learn. MegaSkills shows parents how to help their children prepare for life in the twenty-first century.”

—Douglas J. Besharov Resident Scholar, American Enterprise Institute





In School and in Life—
The Best Gift You Can Give Your Child


MegaSkills®


	Confidence: feeling able to do it

	Motivation: wanting to do it

	Effort: being willing to work hard

	Responsibility: doing what's right

	Initiative: moving into action

	Perseverance: completing what you start

	Caring: showing concern for others

	Teamwork: working with others

	Common Sense: using good judgment

	Problem Solving: putting what you know and what you can do into action

	Focus: concentrating with a goal in mind

	Respect: showing good behavior, courtesy, and appreciation



These are MegaSkills—the values, the abilities, the inner engines of learning that determine success in school and beyond. We know they are important. We now know they can be taught and learned, using the activities in this book. MegaSkills is not about getting an A on tomorrow's test. It's about getting an A for life.



Also by Dorothy Rich
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To my parents, who taught me the most important things I know about MegaSkills





To the leaders and parents in the MegaSkills Workshop Program in almost four thousand schools in forty-eight states who taught me how MegaSkills works for them


____________________
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MegaSkills: Information-Age Basics








It's been said that finding information in today's information age can be like trying to take a sip of water from a gushing fire hydrant. Actually, it may be more like trying to get a sip from Niagara Falls.

There is so much information and so many ways to acquire it that it can be easier to get inundated than informed. This means that there are many more ways today to get misinformed and confused.

To be able to drink heartily from the information spigot, our children need support structures. They need buckets and hoses to get real water. MegaSkills are now more important than ever to thrive in our information age.

Our children need not only to be able to drink from the information hydrant but also to be able to judge the information they are getting … to judge whether it's on target or off base. This requires the ability to organize and to make critical judgments. It means that our children need to know how to find what they need to know and how to use multiplying resources.

Think of the MegaSkills this requires: confidence to be able to tackle the situation, motivation to want to keep on going … all the way through to problem solving.

As technology makes information more accessible, our children need to be able to focus, concentrate, assimilate, integrate, and synthesize as never before. These are higher-order thinking skills: they demand MegaSkills.

Machines are nice but they do not replace the brain and habits of mind and heart that make all else possible. Machines wear out and grow obsolete. MegaSkills don't. MegaSkills enable us and our children to move forward to realize the benefits of this golden age of knowledge.


More Than Ever, Our Children Need MegaSkills








It makes no difference whether we use pencils or computers, whether the subject is how to learn to read or how to send a rocket into space—our children need MegaSkills.

I am more convinced of this today than when I first began the programs that set the base for MegaSkills over forty years ago.

We all want the best for our children, and MegaSkills help us teach the values we hold dear.

I feel confident in urging you to read this book because children across the country have been telling me that having their parents involved in MegaSkills learning activities with them at home has made a big difference in their lives.

I originally identified ten MegaSkills (these are superbasics, the inner engines of learning) from school report cards and job performance evaluations: confidence, motivation, effort, responsibility, initiative, perseverance, caring, teamwork, problem solving, and yes, even common sense. MegaSkills are the values, the attitudes, the behaviors, that determine our success in school and on the job. In the third edition I identified a new MegaSkill—Focus: concentrating with a goal in mind. In this edition, I identified the new MegaSkill Respect: showing good behavior, courtesy, and appreciation. These MegaSkills form what I call the Never-Ending Report Card.

WHAT WE'VE LEARNED ABOUT MEGASKILLS

It was clear from the strong reception to the first editions that parents across geographic and socioeconomic lines recognize the importance of MegaSkills in their children's lives and that they want specific, practical activities to help their children learn.

There has been a lot of learning about MegaSkills since the very first edition in 1988. What we have learned specifically is how parents and children use MegaSkills activities at home and what they gain from this program.

Wanting to reach as many parents as possible well beyond the bookstore, I set about designing a series of programs to train MegaSkills workshop leaders to conduct programs for parents on how to teach MegaSkills at home. MegaSkills Programs have had phenomenal growth and are now in almost four thousand schools in forty-eight states. The voices and experiences of these parents, teachers, and children speak to us in this edition. These words from workshop leaders and parents show how ready we are to help one another at a time when help is so greatly needed.

It does take a healthy dose of help and hope to be a good parent today. Disintegrating family life, increasing crime in the community, and low test scores at school give us more than enough to worry about.

Teachers tell us that children aren't paying attention, that they don't seem to be able to buckle down. They say that students have more problems getting organized. And, employers report that new employees don't seem to have what it takes to do well on the job.

IF ONLY WORRY COULD DO THE JOB

If worry alone could solve these problems, I'd say, “Let's worry our heads off.” Instead, we need to take action and we need to know what action to take. Most of us know the basics about parenting (be a good role model, be involved in our child's schooling, and so on), but we long for and need specifics. We used to think these came naturally. Maybe they did, but they don't come naturally anymore.

We seem to have heightened sophistication about parenting and schooling but diminished common sense. I used to think that everyone knew about home learning activities—about teaching math at the grocery store or in the kitchen and teaching reading with napkins, dishes, spoons, and forks. I have learned better now, and I've learned this lesson from parents.

A WORKABLE PARENT PLAN

Forty years ago, as a teacher and a parent, when I began to receive mixed messages about both my roles, I decided I had to find a way to help parents know what they could do and what they should do to help children learn. I analyzed the research studies; I did my own research; I developed parenting and teacher training programs.

I got to the point where I was talking to myself, and I was saying, “Figure out what every family can do. Come up with a system that works and share it. Don't make it too hard or too long. Make it look so simple, so easy, that everyone can do it. Make it practical. Make it enjoyable. Remember, it doesn't take a lot of time to do a lot of good.”

I knew I had to come up with a system that was active yet small enough to handle—a system that got people doing things together, experiencing success together.

I also knew that my system had to remind parents that they didn't need to be perfect to be good, and that went for their children too.

My system had to provide children with alternate routes to success so that what they did at home was different from what they did in school. Home and school are different places. They need to reinforce, not duplicate, one another.

I knew I had to tell parents that there was a new kind of involvement in education today, different from being involved in children's schooling alone, which had usually meant meetings and time spent at the school. That's because fewer and fewer parents, especially employed mothers, could participate that way anymore.

I wanted to tell parents not to feel guilty. What they needed to care about was their involvement in their children's education well beyond the school setting.

I knew I wanted to help parents convey to their children that learning matters, and that they matter. And I had to find ways to help parents and teachers look at what's right instead of what's wrong.

Through all of these years, I have heard the very real concerns of both parents and teachers, while I lived in both worlds. Through it all, I heard my own inner voice, and I determined to share what I had learned with every parent and teacher who would listen. The Institute programs I founded and this book are the result.

The good part of bringing you a program after it's been tested for so many years is that much has been learned along the way. But some readers may say, “Why didn't I do this sooner?” My answer is, “Don't worry about what you did or didn't do before. Start now.”


The Joy of Learning: The Importance of Character

A Message from Dr. Dorothy Rich








When I ask parents about the best education they want for their children, answers from the United States and around the world are very similar. Parents want an education that builds children's capacities for responsibility, curiosity, eagerness to learn, self-discipline, hard work, sensitivity to others, and kindness.

Academic skills are needed, but they are not enough. Studies on needs for the twenty-first century report on the vital importance of the desire to learn, the ability to function creatively, the capacity to concentrate, the motivation to do well, and, above all, the self-discipline to keep learning. These are the attributes our children will need most. These are the true new “basics.” This is what is in this book.

Call me old fashioned, but I miss discussion about school goals that include the words “love of learning.” I miss the expectation that schools will broaden children's experience and will actually work to educate, and not just school, a child. I know the buzz words about schools today. The usual ones are “testing,” “standards,” and “accountability.” Hopefully, they will be useful in helping to educate children. We don't know yet. In any event, we can't forget that they are at best just a means to an end, not the true goal of education itself.

The purpose, the “end” of education and of all schooling, is to develop and sustain a student's love of learning for school and for life, long after school doors close. This is what we want for our children. The heavy emphasis in schools today on reading and math, mandated by officials who may not know enough about education, makes it almost impossible to provide a school curriculum that includes more of what educated children of this century need: critical and imaginative thinking, a sense of history, and an understanding the world and themselves!

Our children, if they are lucky, will grow older than we will. They will need stronger abilities to keep on learning. Their education can never stop. Most children, rich and poor, come into the early school grades with shining faces and enormous curiosity. They love learning. But visit a fifth grade classroom. The contrast is startling. Of course, some of this is adolescence, but it's more than that. These kids have lost their original love of learning. And this can be more dangerous for real education in the long run than low test scores.

A really modern education has got to find ways to co-mingle the current drive for basic skills with the critical need for our students not to outgrow their creativity and their desire to keep on learning. A good education opens doors and raises lots of questions. MegaSkills® enables children to seek answers and to keep questioning and wanting to know and to understand more.

This book is essentially about building our children's love of learning, not in the abstract, but in the specific, the real, the practical. This love of learning is what makes it possible for teachers to teach successfully. It is also what America's future depends on.

This book will help you share with your child the essential values of education, the pleasure of hard work, the delight in accomplishment, and the joy of working together.

How MegaSkills expand our children's potential for learning in an age of technology and change is a consistent theme throughout this edition. Truly, MegaSkills continues to be the best gift we can give to our children.


A Message from Bill Bradley

Former Senator and Author of The New American Story








It's no secret that education is our nation's number-one priority. More than ever we understand that our children need a strong education, not only for today's fast-paced information age but for what we don't know about in the future.

It's also no secret that it's probably never been more difficult to be a parent and a teacher. At every turn something seems to threaten our children and our sense of well-being—drugs, guns, troubled schools, and yes, troubled families.

We have in our nation, however, a special group of Americans who are working to help children even as times have become more difficult. I call these Uncommon Americans—they are changing the lives of America's children.

Dr. Dorothy Rich has focused her work, over three decades, on the educational role of all families. To extend the impact of her book MegaSkills, she created training programs for teaching MegaSkills. She knows that children bring learning potential and abilities from home that help determine success in school and beyond. She has figured out how to help families and teachers build the capabilities of all children to succeed in this rich and rigorous information age.

Today, MegaSkills programs are in almost four thousand schools serving many more thousands of children and parents. This growth provides strong evidence that parents and teachers recognize the program's value and are ready to do what it takes to help children achieve.

In this new edition of her book (I wrote the preface for the original edition in 1988), Dr. Rich has expanded the dimensions of MegaSkills to help children and families learn to manage the new demands of education and character in a technological age saturated with information.

There is no doubt that the great majority of parents are trying to teach children the values of hard work, responsibility, honesty, and yes, all the MegaSkills. This is made doubly difficult when “anti-learning” messages from outside the home and school compete all too successfully with the message of parents and teachers. This is why I believe in the importance of MegaSkills and the work of Dr. Rich and her colleagues. Throughout the nation, they are working to help parents and teachers put across the vital message about the importance of education with practical information on how every child can become a learner for now and for life.


What's New in This Edition








I am very pleased to share with you the twentieth anniversary edition of MegaSkills. You have in this edition the best of all the previous four MegaSkills books plus added important dimensions.

The MegaSkills tradition continues to broaden the curriculum. MegaSkills continues to combine character development with academic achievement—in activities that do not duplicate the school, yet extend and expand children's learning experiences. MegaSkills provide tested “recipes” for learning and life.

Here is an overview of the new features in this edition:


	 A new foreword, The Joy of Learning, explaining how MegaSkills helps to create this joy.

	 What Parents Want to Know and What MegaSkills Answers

	 The newest MegaSkill, Respect. At the request of families and teachers in the United States and abroad, here is a new chapter and activities, especially geared to help families and teachers handle some of life's contemporary parenting challenges.

	 MegaSkills Moments: These are surefire, quick to read, and quick to do activities that follow each MegaSkill chapter. At a time when we all seem to have less time, here are ways to have more MegaSkills Moments.

	 Updated appendixes that include the new MegaSkill, Respect, as well as new books for the Children's Library. You'll also find a brand-new Appendix D that provides specific Internet resources for families. These resources have been reviewed and categorized to provide vital support.



New studies have appeared since the last edition of MegaSkills that support the educational role and responsibilities more than ever. Among them is The Family: America's Smallest School from the Educational Testing Service, which analyzes the family's impact on a child's education. Another study on “helicopter parents” finds that even hovering over students can actually be helpful. MegaSkills is not about hovering. It's into practical action, easy ways to build children's abilities, and enabling children, parents, and teachers to succeed.

What's special about MegaSkills is that parents become involved, with a purpose and with a sense of confidence about the unique contribution they are making to their children's lives. MegaSkills are essential components of a happy and fulfilling life in and out school…and children may not develop them unless the adults in their lives teach them. With this book, everyone can be a MegaSkills adult in children's lives.


Opening New Doors








Education never ends. A good education opens doors and raises lots of questions. MegaSkills enables us to seek answers and to keep us questioning and wanting to know and to understand more.

This book is essentially about building our children's love of learning, not in the abstract, but in the specific, the real, the practical. This love of learning is what makes it possible for teachers to teach successfully. Without exaggeration, it is also what America's future depends on.

This book helps us put across the essential values of education, the pleasure of hard work, the delight in accomplishment, the joy of working together. How these expand our children's potential for learning in our age of technology and change is a consistent theme throughout this new edition. Truly, MegaSkills continues to be the best gift we can give to our children.





Dorothy Rich

Washington, D.C., 2008

SECTION
A





MegaSkills: The Stuff
Achievement Is Made Of





MegaSkills are more than ever “our inner engines of learning.” When everything around us changes or looks as if it's changing, our children need MegaSkills. In the midst of change, MegaSkills grow in power. They are the power that drives our learning for today and tomorrow.


CHAPTER 1



MegaSkills and Our Children



Raising and Educating Children Today

Being a parent has never been easy, but it wasn't always this hard either. No longer can most of us command, “Do this or do that” and expect our kids to just obey, no questions asked.

The twenty-first century is a time for thinking learners, and that's what our children will have to be. While children may not be listening (as we're told they once did) to their elders, they're listening to advertisers, to peers, and to others who may not have their best interests at heart and who may not be offering the best advice. That's why it's especially important for children to have what it takes to build their self-discipline.

At the same time, as parents, we have to put across the sense of standards and limits that children need for stability, for reassurance, and for the real freedom that comes with self-direction. This is no easy assignment, and that's why MegaSkills are so important.

In the midst of the headlines about the Information Age and the Computer Revolution, it can get very confusing to figure out what is really important in our children's education. How we wish we knew all the answers right now.

It's an exciting time and an anxious one. In many ways, we're caught in the middle—we don't know all the answers and we don't even know all the questions.

There's long been a saying that the only two things we can count on are death and taxes. Today I add a third: change. Around us and to us.

Coping with change takes a new and higher level of competence and understanding. We have to deal with the expected and the unexpected. Knowing the level of change we face today, we can only imagine how much more our children will face in the years ahead.

Some experts tell us to get computers and all will be well. I wish I could believe that we can solve our education problems that easily. There's no doubt that computers open up brave new worlds for many students. But they are still machines. While machines can get us to places faster, we still have to know where we are going.

MegaSkills: The Inner Engines of Learning

In school, test scores tell us that students today are scoring about as well as they did in the 1970s. With increased technology demanding more know-how and increased global competition demanding more effort, what was good enough for the seventies just isn't good enough anymore.

In the workplace, employers are alarmed. Today's graduates, they say, are only marginally prepared for job success. The problem is not just literacy. Students have trouble giving their best to their work and in having disciplined work habits.

At home, parents see children struggling to deal with the growing complexity and often overwhelming choices in their daily lives.



In the midst of change and uncertainty, MegaSkills are constants: they do not change. They are our passport to the present and the future. They are our North Stars, the true bridge to the next century and to all that we don't know and need to know.



Younger and younger children face emotional and dangerous problems such as sex, drugs, and AIDS. They are asked to be grown up when they are still children.

It is generally agreed that children need certain basic skills (usually called the three R's) in order to succeed. But for children to keep learning basic skills at school, they need to learn another important set of basics at home.

“MegaSkills” are our children's inner engines of learning. Though reinforced in the classroom, they get their power from the home.

I know it's fashionable to talk about mega-this and mega-that, and because of this, in some ways, I hesitate to use the word “MegaSkills.” But when I think about what it really takes for children to learn and use the skills they learn, when I think about what it takes to resist the temptations of taking drugs or dropping out of school, I think about attitudes and abilities that are bigger than ordinary skills. I think about confidence and motivation, perseverance and problem solving. And the word “MegaSkill” to define these seems appropriate and right. A MegaSkill, like confidence, is a long-lasting, achievement-enhancing skill. It's what makes possible the use of the other skills that we learn. MegaSkills keep children reading long after they learn to decode the alphabet. A MegaSkill is like gas to make the car go.



A MegaSkill is a catalyst. It's like yeast making bread rise. It's like a megaphone—designed to send the voice farther than it can ordinarily reach. That's what Mega-Skills do for the bits and pieces of learning that children acquire in school and out. MegaSkills make it possible for children not only to learn but to use that learning as part and parcel of everyday life.




This book explains how to help children develop these MegaSkills:

Confidence: feeling able to do it

Motivation: wanting to do it

Effort: being willing to work hard

Responsibility: doing what's right

Initiative: moving into action

Perseverance: completing what you start

Caring: showing concern for others

Teamwork: working with others

Common Sense: using good judgment

Problem Solving: putting what you know and what you can do into action

Focus: concentrating with a goal in mind

Respect: showing good behavior, courtesy, and appreciation

These aren't the only MegaSkills, but they play a strong role in determining success in school and beyond. They don't drop from the sky and land on a lucky few. They can be taught at home by parents, even today. They are the values that undergird our work ethic, our national character, and our personal behavior.



Sometimes MegaSkills, like character-and value-building, are considered “soft” stuff when compared to “hard” stuff like scores on multiple-choice tests. Nonsense! This so-called soft stuff is the bone and muscle of learning, the educational structure that carries us all through our lives.



Much as I admire academic prowess, and I do, research has shown that adult productivity and happiness are the results of more than academic competency. The happiest and most successful adults are those who possess MegaSkills qualities and, of course, a sense of humor. I can teach MegaSkills, but as to the sense of humor, now that's really hard!

TOMORROW IS NOT FAR AWAY

We don't know for sure whether our children are learning today what they will need tomorrow, but we do know that children will need the skill and ability to take what they know and put it together in new ways to solve new problems. The academic term for this is “transfer.”

To be useful for the twenty-first century and beyond, education has got to transfer. Little is really known now about what technical skills will be needed. We don't know the specific situations our children will face or even the machines they will use. What we do know is that our children will have to be able to use and adapt what they learn today. They need knowledge-enhancing skills, good any year and any place. They need MegaSkills.

THE IMPORTANCE OF MEGASKILLS TODAY

There is justifiable concern about American education today and about whether our children are learning enough and working hard enough. The remarkable school success of recently arrived immigrant children has prompted questions about what these children have that American youngsters don't have.



What American children must have are abilities that include reading, writing, and math—but that also go beyond them. We know that while it is an essential to be able to read, it is not enough.



The problem is not that our children don't learn how to read. They do. Educational research has indicated that most of our children do learn the basics of reading and math in the early grades. Many children, however, do not keep on reading and wanting to learn more.

There are books on how parents can help children learn to read and perform better on tests. MegaSkills is about how families can help children not only acquire basics but go beyond them and become learners for life. No school is an island. The job of the home is to help students use what they have been taught so that the school is surrounded by a community of learning, enthusiasm, and support.

Every parent and teacher wants children who are smart, motivated, responsible, cooperative, good listeners, and contributors with self-confidence, self-discipline, and good judgment. This is no small order.

Coincidentally, these are the very qualities this nation needs in its citizens now and for the next century—learners who can and who want to keep on learning.

The New Never-Ending Report Card

MegaSkills show up on every school report card and on every job performance evaluation. These are the key sources from which I identified the MegaSkills. We are graded on our MegaSkills all through our lives, and that's why I call this the Never-Ending Report Card.

To illustrate how we are graded on our MegaSkills, the first page of each MegaSkills chapter in Section B illustrates the connection between the in-school and the on-the-job report card. Below are some examples.

What's new about the Never-Ending Report Card is that today it's more never-ending than ever. Chances are, we'll live longer than our parents and our children will live longer than we do. They can expect more frustrations and more opportunities, and they may confront them all at once.

The MegaSkills we help to build within our children must last longer and work under more demanding and unpredictable conditions. MegaSkills, now more than ever, provide the railing to hold on to when the stairway is dark.

LUCK AND EFFORT

When I talk about MegaSkills, especially with young professionals, I am sometimes greeted with disbelief. They ask, “How can you believe in such old-fashioned ideas as effort, initiative, and perseverance when what really matters is luck, being in the right place at the right time, plus the all-important who you know?”

Of course I believe in luck—in the luck of not being hit by a speeding car, of being born basically healthy, of living in a caring home and in going to a good school. I even occasionally knock wood.






	In-School Report Card
	On-the-Job Report Card



	Displays self-confidence.
Is willing to take risks.
	Shows ability and willingness to make decisions.



	Completes work independently. Understands and applies new concepts.
	Demonstrates ability and willingness to solve problems.




	Is responsive. Demonstrates self-control.
	Delegates responsibility or authority as applicable.




	Concentrates on work. Masters new materials and techniques.
	Has integrity. Is results-oriented and employs innovative approaches.




	Values quality of work.
	Has knowledge and technical skills. Completes assignments.



	Shows courtesy and consideration. Maintains a sense of fair play.
	Shows ability to work with people. Maintains positive personal relationships.







Children aren't born with MegaSkills; they learn them. Parents and educators teach MegaSkills, not all at once and not perfectly, but little by little, day by day.



It takes luck, but it takes more. I believe that for most of us to be lucky, we first have to put in the effort, for example, to be in the right place at the right time. In the inimitable words of former baseball great Branch Rickey, the general manager of the Brooklyn Dodgers who brought the first black player, Jackie Robinson, to the major leagues, “Luck is the residue of effort.”

I don't define success as having a lot of money or ready-made good luck. These things aren't bad, but most of us won't have them. What we do have is the capacity to try. I believe that success is in the trying, in our power to deal constructively with the breaks in life, good and bad, and to keep on going. Success is the ability to make some of our own good breaks and not wait for luck to strike. That's what MegaSkills enable us to do.

I CARE ABOUT YOU

Most parents are making all-out, caring efforts with children. Anyone picking up this book is a person who cares. But as busy adults, we can forget how much our children need us.

I've heard the excuses, and there aren't any good ones. “I'm just too busy” and, “My kid doesn't want to do anything with me anyway” are not acceptable, not now when our children need parents as much as they do.



Many children today feel they are not getting the time they need. And it's not because Mother is employed outside the home or because there are more single parents. The cry for time comes both from children of unemployed mothers and from children with two parents in the home.



What does this time together do? It says to a child, “I care about you. I want to spend special time with you. I want to hear what is on your mind and what you are feeling. You are important. You are needed.”

When I talk about parent-child time together, I am not talking about trying to use absolutely every minute in the most productive way possible. We'd feel enormous pressure, and it wouldn't work. Children need time to relax and to think and to be on their own, and so do parents.

I am talking about special moments that adults who care for children can help to create. It doesn't take a lot of time to do a lot of good. Activities in this book usually take ten, fifteen, or twenty minutes. They focus on the critical make-or-break elementary school years. This is the time when lifelong learning patterns are set into place. The goal is to help children become learners over the long haul, for a lifetime, not to focus on the short term.

MegaSkills is for all adults who care for children—parents, aunts, uncles, grandparents, baby sitters, foster parents. Fathers today are playing an increasingly important role in the care and education of their children. This is good for kids, but it's even better for dads. Every activity in this book works as well for fathers as for mothers.

OUR CHILDREN'S WORLD: A SCARY PLACE

The world is an increasingly frightening place, with temptations and pitfalls for children that didn't seem to exist before. There are more reasons for us all to be worried.

When I went to school, no one offered me drugs. AIDS was unheard of. The music I listened to had sweet lyrics and melodies compared to today's torrid words and music. The movies (I went to almost all of them) showed waves crashing against the shore instead of explicit sex scenes. There was violence in films, but it seemed as if we knew what was real and what wasn't. I never thought dropping out was even a choice, and while I was told over and over to be “a good girl,” my family really didn't have to worry about my getting pregnant because I automatically said no. There just wasn't any other answer. There seemed to be a communally shared sense of right and wrong and a greater sense of safety.

As a youngster, I didn't know a lot about adult things. Looking back, I don't think I needed to know everything at once, all so soon.



All this isn't meant to be a song of praise for the good old days, which by no means were all that good. It's to emphasize that children now face new and different pressures for which they need to be prepared.




Children need to be able to believe in themselves and in the people around them. Children need to feel that they matter. That's why these activities, which seem so easy, yet which help children gain a sense of competence and confidence, have results that are surprisingly complex.



Looking around now, it seems that children are being told and shown more than they want or need to know. It's as if anything goes, and it makes growing up harder. Parental guidance is more than suggested. It's essential. Today many children, including those with advantages, are full of stress. Some feel suicidal. I hear many reasons, from the threat of crime to the threat of their parents' divorce to fears about getting bad grades. I can't say with absolute certainty that spending time on MegaSkills activities will keep children in school, off drugs, not pregnant, and free of AIDS. But if we believe—and there is evidence to believe—that a sense of self along with increased academic skills will help keep kids out of trouble, then we must understand that time spent with children developing these is the best possible vaccine that families can use.

HOPE: A VITAL INGREDIENT

There's a well-known story of two children put in a room that contains a big pile of manure. One child looks at the pile and falls into despair. The other starts searching the room, saying, “With all this manure, there must be a pony somewhere.”

The child who hopes for the pony and starts searching for it has a better chance of finding good things all through life.

I believe that in everyday ways we can help children feel more hopeful and optimistic. Children need to be able to expect and to predict. They need a sense of schedule and of routine. That's why activities in this book for family calendars and homework systems are important.

What is in these modest activities that makes them so potent? What it boils down to, I think, is that the experience of doing the activities helps to change parents' ways of seeing themselves as teachers of their children and of seeing their children as learners. They help families work together.

That is the wonder and power of MegaSkills.

OUR GOLDEN AGE FOR LEARNING

I really do believe that this is a remarkable and wonderful time to be a parent. No, I am not crazy, and I am not a Pollyanna. This is a golden age of learning, but families have to know how to take advantage of it.

As an elementary grader, I went to a little library in that small Michigan town where I grew up. Most of the information I got for my reports came from ten-year-old encyclopedias. Today, on television and through computers is a world of information I never knew. If anyone had told me as a kid that I would fly across the country in a few hours or use a word processor or sleep under an electric blanket, I would have had a hard time believing it.

Yet all this is so accepted today that it makes me wonder—hopeful and a little scared—about what we can't envision about tomorrow. All we can count on for sure is that we will have to keep on learning.

EDUCATIONAL CHANGE IN EVERY HOME

Institutional education change, as in the education reform movement, is always long in coming, even when change is wanted as much as it is by parents and teachers today. Experts say school change can take thirty years. That is why we can't wait for changes to happen “out there.” Our children aren't waiting.

What is encouraging beyond measure is that there is so much agreement about the value of teaching MegaSkills. We know their importance without having to be persuaded. We know that our children will need MegaSkills no matter what kinds of machines they will be using by the time they're adults.

Educational change can start in every home today. I know this from experience with thousands of teachers and parents across the country. I don't pretend it's easy. There is so much pressure on families and teachers, so much going on outside the home and outside the classroom. But the education this book talks about is doable by everyone.


CHAPTER 2



First Steps

The MegaSkills Program and How It Works



It happens in every home. Children forget, they demand, they are uncaring, they are irresponsible—you love them and you hate them and you wish they would stop just growing and just grow up.

And as a parent who has just lost your temper for the fifteenth time that day, you say, There has got to be a better way.

That's what I said to myself almost forty years ago. I set to the task of trying to figure out not just what to say but what to do, without hurting my child or myself when for the tenth time that day my darling child said:

“I forgot.”

Or

“I can't find them anywhere.”

Or

“I want to watch more TV.”

Or

“I need some money.”

Every parent has at least a dozen more to fill in.

We all want our children to remember, to be responsible, to be concerned. As a teacher I thought, “If I can figure out how to teach the parts of speech, I ought to be able to come up with some ways to help teach these important basics.”

I think that's when I started the MegaSkills program.

Believe me, it didn't start out with headlines. It started in my kitchen when my older daughter, then five and now forty-eight, said on the phone, calling from school, “I forgot my lunch.” And I screamed back, “Well, you are supposed to remember.”

I am not absolutely sure that was the exact moment of the inception of the program, but it's close, and I said to myself, “You're such a terrific teacher—OK, teach something really hard, like personal responsibility.”

Using what I knew from the classroom, I decided that my method would focus on what is to be taught and then break it into teachable bits—like the directions of a recipe.

That was the beginning of the home learning recipe. It is the heart of the program.

IT STARTS AT HOME

Over this quarter century, I have designed and tested hundreds, actually thousands, of “recipes” to enable parents to help their children learn. The goal then and now is to help parents set the framework for their children's learning, not just for tomorrow's test, but for the whole school year and the next and the next.

Even today the home can do a lot of things the school can't. A parent is with children at times and in places available only at home and in the neighborhood—at breakfast, while watching TV, during a bus ride. These are the moments that prepare children for school, reinforce the school, and extend its impact.



This program uses everyday things, like doing laundry or paying bills, and places, like supermarkets or gas stations, for teaching. It is easy. It is fun. It takes little time. Everyone can do it. It costs no money. The idea is to enable children to apply outside of school what they learn in school. It does not duplicate what children achieve in school, and it builds positive attitudes toward school and learning.



COMMON SENSE IS STILL IN FASHION

The MegaSkills in this book are old-fashioned. They are full of common sense and experience. And they're modern, too, because many parents today have forgotten or never learned what to do at home to pave the way for their children's school success. In recent years, education became the job for the school and usually for the school alone. We now know education has to be a home-school team effort.

Today, in this country, we are thinking and doing more about self-help rather than waiting for big institutions or even government to do the job. We know from nationwide polls that parents are ready to help their children. The signs are good.



There is a coming together of ideas and understandings that were not around before. Today there is research showing that families are important educators of their children, teaching even when they don't know they are teaching. Today more and more teachers realize that to educate children they have to work with parents. Before, teachers told parents, “Hands off, you don't know how to do it.” Today, thanks to this research and to common sense, we know better. No matter how good they are, teachers cannot do the job alone.



This book uses a straightforward formula as the basis for all of the “recipes”: Why Do You Do It? What Do You Need? What Do You Do? and More Ideas. The formula provides a habit-forming, continuing way to think about and use everyday moments for teaching and learning.

Children do not have to sit with paper and pencil quietly at desks in order to learn. For a lot of learning, this can be the wrong way to teach. Children, young ones especially, need physical activity and the opportunity to ask questions, to explore, and to experiment without competitive pressures. That's what these activities provide.

WHAT'S IN A HOME LEARNING RECIPE?

A home learning recipe has to meet certain standards to qualify for the program. I explain these ingredients for two reasons: (1) so that you can see how the “recipes” in this book were prepared, and (2) so that you can create home learning recipes on your own, long after you complete those in this book.

A home learning recipe has to:


	 Tie to Schoolwork but Not Be Schoolwork: Children need ways to succeed at home that are different from school but at the same time help them succeed in school. Parents need ways to help their children learn other than by nagging, “Did you do your homework?”

	 Be Serious and Be Fun at the Same Time: Every “recipe” in this book has a serious academic purpose. Not one says it will teach you how to have fun with your children. You know how to do that. The trick of these “recipes” is that you will be teaching an awesome subject such as responsibility and having fun at the same time.

	 Have a Teachable Focus: When you teach responsibility, for example, you start by teaching one part of it, like “following directions.” And you look for a practical, concrete way to teach it. You don't send a very young child upstairs to “clean a room.” You send a young child to do one thing: to make the bed or to vacuum the rug or to open the shades. It's even helpful to resist sending an older youngster to “clean up that whole mess at once.” Good teaching is a step-by-step operation.

	 Be Easy to Do, Take Little Time, and Cost Little or No Money: Parents can teach and learn with their children joyously, without worry, without hassle. That won't happen with “recipes” that only a martyr parent could or would do.



You won't find activities in this book on how to weave baskets or design chessboards with children. I was never able to rush out for Popsicle sticks or other special arts and crafts items after a day at work. I needed activities that could be done alongside my household routines, using whatever I had at home. Today's busy parents need these easy-to-do “recipes” more than ever.



A good home learning recipe gives everyone a chance to succeed. There is no one right way to do it. A recipe is a road map, not a set of rigid rules. The activity itself is designed to provide a feeling of accomplishment. It gives parents a chance to step back and children a chance to step forward. The idea is to help both parent and child feel good and get to know each other better in the bargain.



Not every parent is a born teacher. I try to provide a “handle” or a strategy for teaching so that you can jump right in with “recipes” that, for example, help children organize their belongings or know what to do when the TV is turned off. I want you to use these ideas to take off on your own, using your and your child's creativity to come up with additional “recipes.”

DIFFERENT “RECIPES” FOR DIFFERENT AGES

It makes sense that what works for preschoolers won't work for fifth graders. Parents have to be ready to change gears as children grow. The “recipes” in each chapter give activities for children of different ages.

You'll notice that the activities aim at increasingly more grown-up interests and understandings.

Around ages four through six, many of the “recipes” have to do with getting ready for school and using primary school subjects like counting, sorting, and early reading at home.

Around ages seven through nine, many of the “recipes” focus on helping children get organized, build study skills, and develop solid work habits.

Around ages ten through twelve, “recipes” work toward helping children understand themselves, their friends, and their family. Activities aim at developing greater self-reliance, building career awareness, and establishing healthy habits and self-esteem that can help prevent destructive habits, such as drug abuse.

These are not hard and fast age and grade distinctions. Many four-year-olds will enjoy a “seven-year-old” activity, and vice versa. Use all and any of the activities that appeal to you and your child. I indicate ages only to provide some guidance for selecting activities. I hope that all of the activities in whole or in part will be useful to everyone.

Providing activities that span the age ranges is a challenge. Some activities for the ages-four-to-six group may call for some reading skills that are more appropriate for six-year-olds than for four-year-olds. For children who do not yet read, I recommend that parents read all directions aloud, that children dictate their ideas for parents to write, and that symbols be used alongside words as needed. In labeling a dresser drawer, draw a sock next to the word “socks.” In marking off danger points at home, use a sign next to the word “danger.” In making lists of what to do in the morning, draw pictures to show tooth brushing and so forth. Don't worry if your children are not reading early, but provide the clues that will gradually ease them into reading.

The “recipes” are designed to be used at any time, summer and vacation days as well as school days. What parents do with children over the summer can make a great deal of difference in their school success.

THE MAKING OF A LEARNER

One “recipe” will not result in overnight, cataclysmically positive change. If it does, I want you to be sure to get in touch with me immediately.

In our school-to-home programs, we use a series of ten “recipes” over a period of ten weeks, one a week. This is designed to get parents and youngsters tuned in to the idea of using “recipes.”

If you ask my advice, I'd suggest reading through this entire book and its collection of “recipes” first, starring or checking the ones that appeal to you. Then ask your child to help you select the ones you both like.

Work out your own schedule—but guard against overkill. Once a week is really fine. You can build a whole year of activities as you go along. Remember that abilities in academics are not so different from abilities in sports. Just as in sports, it takes practice to gain confidence, to acquire motivation, and to achieve.

STAYING WITH THE PROGRAM

Sometimes a book like this will get you and the children going. But it can be tough to keep on going after the novelty and first flush of enthusiasm wear off. Like a good diet, one of the secrets of this program is that it has to become a habit. In a diet you eat good foods most of the time, not just once a month. That's true with these MegaSkill·building activities. Use them on a regular basis. If you've used one part of an activity, go back to it to find the extra idea you haven't tried. Think of ways you can build on what you have done. Improvise, be creative; you can't do anything wrong.



You might ask, “How am I going to know when my kids are learning?”

My answer: You will. You will hear your children say, “Let me try it.” You will almost hear a click that says, “Now I understand.” You will hear, “Let me show you! Let me! Let me!” And you had better get out of the way, and let them.




CHAPTER 3



Knowing What We're Teaching

MegaSkills and Academics



MegaSkills activities are so enjoyable that I am often asked, “What do these have to do with school? These are fun. Are they really connected with academics and with school?”

The answer, which I am always delighted to provide, is yes. All of the MegaSkills activities are school-related. These questions, however, told me that the MegaSkills academic connection needed to be made clearer. So, in this edition, specific academic objectives for each activity are noted next to the activity. They provide a framework that recognizes the importance of these informal activities and what they truly teach.

The MegaSkills activities are designed to support academics. They also meet the needs of children who learn in different ways. There are MegaSkills activities for the interpersonal and intrapersonal learners; the logical/mathematical/ problem-solving learners; the linguistic learners, who use language creatively; the spatial learners, organizing space and manipulating objects; and kinesthetic and musical learners, using movement and body control. The goal is to enable every child to find success through a variety of MegaSkills activities.



“MegaSkills is filled to the brim with hundreds of practical ideas for parents that can help kids become real winners in life. I'm especially struck with how useful it can be in working with children who've experienced learning or behavior problems at home and school. With these sure-fire recipes, these difficult kids can be helped to overcome their limitations and realize their true inner gifts.”

—Thomas Armstrong, PhD,

Author of In Their Own Way and

Awakening Your Child's Natural Genius



Teaching a Lot …

When we teach MegaSkills, we are teaching a lot at once. We are teaching academics. We are teaching the work ethic. We are helping to develop our children's character. And we are doing all this through a variety of enjoyable activities that motivate children to learn. Can all this be done all at once? Evidence from MegaSkills programs around the nation suggests very strongly that it can and that it is.

For example, take the early grades activity, The Importance of Me in Chapter 5, MegaSkill One: Confidence. It calls for children to create a “me” poster, and it may seem like just more cutting and pasting. In reality, this activity develops many abilities, including:


	 building literacy by having to communicate clearly, compare information, think abstractly, and use new vocabulary describing personal interests, abilities, and strengths

	 identifying supporting details and facts, making connections between symbols and words

	 relating physical materials, pictures, and symbols



This activity may look like play. And it may even feel like play, but it is a powerful teaching activity.

Some MegaSkills activities have obvious school connections. For example, Practice Makes Almost Perfect, in Chapter 10,

MegaSkill Six: Perseverance, is designed to help students:


	 develop an awareness of the benefits of learning something new and the relationship between work and learning

	 build a greater awareness of personal responsibility, effort, and good work habits



For older children, see the activity Today in the News from Chapter 21, Transitions: To the Teen Years. This may look like exchanging headlines. Actually, it teaches a lot, including:


	 using persuasive language to express opinions

	 increasing reading comprehension by drawing inferences, developing discussion skills, retelling the story, and identifying settings and main ideas

	 evaluating author's purpose, point of view, and changing perspectives

	 identifying visual media strategies, text, and narrative



Academics in MegaSkills

In identifying an academic objective for each MegaSkill activity, I have used generally accepted report card categories. Primarily these are subject matter areas: Reading, Writing, Mathematics, Social Studies, Science, Communication, and Study Skills. I include Thinking as a category. Even though thinking is still not listed on many report cards, we know now that it can be and should be taught. I have also identified competencies taught by the MegaSkill activity, such as Reading Comprehension, Vocabulary Building, Organization, and Information Building.

Many lists of academic objectives are so detailed that it's possible to get lost in them and forget the subject being taught. For example, in Reading there's traditionally an objective called “identifying blends and digraphs.” The idea behind this probably once seemed very reasonable: the more we break up the big subject, the easier it will be to teach and to learn.

However, it can work the other way and it often does. Long lists of objectives get very discouraging for teachers as well as parents and students. Like Humpty Dumpty, sometimes the itty, bitty pieces break apart and don't get put back together again.

I have tried to be detailed but not overly so. Think of my labeling of the MegaSkills academics as stepping stones rather than set in stone. Use them as clues to the important concepts and skills being taught by the learning “recipes.”

The Language of Academics

The way academic objectives are worded depends on which school district's report card you're looking at. The very same academic areas in one report card can be labeled “communication skills.” In another district, it might be called “language arts” or simply “reading and writing.”

It would be easier if we all spoke the same language. But it really doesn't matter as long as we all reach the same goal—a well-educated student who has had the opportunity to master these skills. However, it can be confusing, particularly these days, when there is a greater focus on goals, on standards, and on identifying and achieving academic objectives.

In our nation, unlike other industrialized countries, there is no national curriculum. In the same district, schools may offer different kinds of instruction in the same grades. This is more than confusing—it is a major concern. Today we live in a smaller world and a highly mobile one. Children who go to school in California may live their adult lives in New York. And they may be competing for jobs with students from other nations across the globe.

While a growing number of school districts work to adhere to high standards for students by providing a solid curriculum, teacher training, and parental involvement, some districts may not be doing so. That's why, whatever schools our children attend, it is increasingly up to all of us, inside and outside the school walls, to ask questions and to try to learn as much as possible about what our children are learning and need to learn.

It's not important that we know all the technical language in order to use the MegaSkills Program. What is important is that we realize how important these easy and enjoyable activities are for children's success. The work of the home in insuring children's success deserves enormous respect. Identifying the academic objectives of these activities is one more way to help build the respect that parents, working with their children in this program, deserve.

MegaSkills are the keys to achieving great education goals. They are the vital habits for learning, regardless of the city or state we live in. While we may not agree on exactly the same language to identify the academic objectives, there is a growing agreement throughout our nation of the importance of education. We must make sure that students, no matter where they go to school, will be ready to pursue advanced education, perform well on jobs, and have the basic abilities to do well now and throughout the twenty-first century with its growing technology, complexity, and change.



FIND MORE ANSWERS IN THIS BOOK


	 For specific teaching tips on introducing the activities to children, see Chapter 29, Inspiration and Perspiration. The section entitled The Art of Teaching provides tested, practical tips.

	 For ideas on expanding the activities for further discussion with children, use the page entitled “Teaching Tips …” at the end of each MegaSkill chapter (Chapters Five through Fifteen).






SECTION
B





Teaching MegaSkills
at Home: What to Do 
and How to Do It





Every child is entitled to know what it takes to succeed. This is virtually a birthright, and yet, many children today do not understand what it takes to achieve—what it means to be responsible and persevering, to use common sense.

We assume they know. We assume that we are all talking the same language. But a growing number of our children are not acquiring these vital basics. The good news is that these basics, these MegaSkills, can be taught!


CHAPTER 4



MegaSkills and the
Technology Connection



MEGASKILLS AND THE
TECHNOLOGY CONNECTION

Machines may get us there faster, but we still have to know where we are going.

There are books and magazines galore to provide advice on what computer to buy and which new Web sites to explore. Their numbers grow daily, and the content changes just as quickly. It's coming at us fast and heavy, and while it's truly exciting and in many ways miraculous, there is a danger in getting lost in it all.

Usually, when people talk or write about the information explosion, the message is very upbeat—it's great, it will change our lives for the better. We're urged to get with the program and not to be old-fashioned.

But wait a minute. Is it all so wonderful? The possibilities for excellence are remarkable, but so is the potential for trash. What about the down side—the misleading and false information, the silly games and time-wasters, the information that isn't really information—just a new way to advertise.

How can we protect ourselves and our children? How can we get the best and not the worst from this new information medium?

I will admit that I know as much about how a computer works as I know about how a car works. I just want it to work. But I am very interested in what the computer can offer. I am open to it, I accept it, and I want to learn. Sometimes, though, I come to my machine and feel overwhelmed even before I start. There is so much to wade through. What new torrents of information will I have to deal with today? If I feel this way, others must also.

In a period of discouragement, as I was ready to turn off the machine, I suddenly sensed that my computer was trying to tell me something. It was as if the computer was tapping me on the shoulder and giving me advice: “Use me well. Be careful. Don't be afraid, but don't be a fool either. When it comes to getting the best out of me, remember your MegaSkills.”

It makes sense that MegaSkills are especially important when we feel overwhelmed by what's going on around us. MegaSkills provide reassurance and strength in a time of change.

Confidence

If a computer could really talk and tell us about MegaSkills, this is what I feel sure it would say: “Remember, I am a machine. I don't run you: you run me. Don't let me intimidate you. Use what you know about me to learn more. Help others know how to use me.”

When you use or buy software for your children, look for the kind that gives kids thoughtful, idea-generating activities, not that one-dimensional click-on “open the door and find the bird” stuff. The software you choose should help your children develop confidence and use the computer on a number of levels.

Motivation

Think of the word “find.” It's right up there on the computer screen and it gives us a big clue to how to use the computer.

Find a goal. Try not to just “surf” aimlessly—it can be a big waster of time. To add direction and motivation to working with the Internet, identify one new area or subject to learn about each day.

Be sure to remind children that ads are still ads, whether they appear on the Internet, on TV, or in magazines. Children need to be just as wary of advertising on the Net as in any other medium.

Responsibility

Take responsibility for the information you are receiving. Think about what to look at, what to ignore, and what to find out more about. Just because information is on the computer doesn't mean it's accurate or even worth knowing.

Encourage children to use other sources. Check computer-provided information against information from newspapers, magazines, and yes, even books from the library. Remind children to use their best critical judgment.

Effort

Kids should go well beyond encyclopedia point-and-click when doing homework and other assignments. Information from the computer is a starting point.

Remind children to connect the computer's information to real-life, everyday experiences. Urge them to leave the keyboard to talk with people about what they learn, about questions they have. This is the real meaning of “interactive.”

Initiative

Watch out for keyboard addiction. That means spending too much time in front of the screen. It's one step above sitting in front of the television—it's passive and it can take up too much “active” time.

You can add initiative by helping children set up a home page. Keep it up-to-date and link it with others. It's the modern version of a family newsletter … the holiday letter that gets sent all year long. Not too many strangers will be interested, but grandparents can be counted on to read it.

Perseverance

Computers are great teachers of perseverance. They offer untold amounts of frustration that we have to bear with and overcome. One wrong move and the computer is down, and we struggle and persevere to bring it back to life. And just waiting to get on the Web or to print a page or two can be a lesson in perseverance by itself.

Give children a chance to experience these frustrations with you. Don't spare them. Let your children give you the support and solace you need as you struggle to get back on-line.

Caring

Take care about what you click on to and whom you are talking to on-line. The computer world is not so different from taking walks in all parts of town. There are safe sections and less safe areas. Just as we warn our children about crime in the streets, we have to warn them (but not totally scare them) about bad stuff on the Net.

Work with children to find the safe Web pages and discussion groups. Many youngsters are having terrific, caring experiences with pen pals their own age in different parts of the world.

Teamwork

Sit with your child in front of the computer just as you are encouraged to sit with your child in front of the television. Find time together for exploring on the Internet. Talk about what you see and share your opinions, observations, and judgments about it.

A computer with its keyboard seems to beckon friends and family to join in.

Common Sense

Too much of a good thing is still too much. Just as you have a TV-watching schedule, set up a computer schedule.

Use an alarm clock or timer, especially for computer use. When more than one child is trying to use the computer, a timer can help reduce tensions. If the computer linked to the Internet uses the family phone line, another source of conflict arises. Use your common sense to figure out a fair amount of computer time for everyone.

Problem Solving

Computers are not problem solvers. They don't replace our brains. But they can provide information to help our own problem-solving process.

Use the discussion groups on the parent education Web sites growing apace on the Internet. Many groups offer the advice of well-known national experts, answering individual questions. We learn how other families deal with problems similar to our own. We reduce our sense of isolation.

Sometimes we can get to thinking that we are the only ones with problems. Through the Web, we talk together and form new ideas. We learn about new opportunities and new ways of solving problems that had seemed unsolvable. It's a new community of neighbors and friends.

Focus

There is so much to be found on the Web; it can seem like a very strange land. When we know what we're looking for, it is a wondrous land. When we don't, we may retreat. There is help. Every day new guides and maps to the Net are appearing in newspapers and magazines. Start a notebook of favorite Web sites: you will create your own map to this new land and you will stay on track, focused and able to meet your goals. (See Appendix D for a list of Internet resources)

Respect

Sometimes computers and the content they present can be over-respected. Many of us come to over-depend on our computers. We check our email and instant messages addictively. Our children log on to interactive social networking sites and have hundreds of “friends” listed on the sites. They often post messages without thinking them through, sometimes resulting in disastrous consequences. The messages are usually gossip and the words can truly hurt.

There is a big difference between enhanced learning—which the computer can provide—and idle waste of time, which deserves little respect. Our children need our help to know the difference.

Virtual Reality is Not Real Reality

Let's not fool ourselves. Reality on the computer is like a copy of a famous piece of art. We're not seeing the real art with our own eyes. It's like seeing a video of the family instead of meeting the family, or looking at pictures of Yosemite or Niagara Falls instead of actually going there. It's better than nothing, but it's still not the real thing.

While we work and wait for the real thing, we can take advantage of virtual reality if we are lucky enough to have a computer and access to the Internet. But, real is better. And that's why MegaSkills activities are so important. Use the pages that follow to experience the real thing … MegaSkills activities are the real thing.


CHAPTER 5



MegaSkill One:
Confidence

Feeling Able to Do It







	THE NEVER - ENDING REPORT CARD


	The Grades We Get in School
	The Grades We Get on the Job




	Gordon enjoys tackling new projects and making new friends.
	Mr. Smith does not shy away from hard jobs.



	He shows disciplined work habits.
	He meets challenges head-on and has excellent interpersonal skills.






We know what we're hearing when children say:

“I just can't do that.”

“The other kids are better than I am.”

“I'm scared.”

“I won't try it.”

We're hearing a child's cry for more confidence. It cuts to the heart. Somehow when our children don't feel confident, it does something to our own confidence as well.

Self-esteem is talked about a lot these days. It is important, but it's a hollow concept until and unless it is based on experience. Self-esteem is not a separate “course”: it's mixed and mushed into daily life, a result of ongoing, achievement-building activity.



“I remember the potholder I made in third grade, made out of loops that were yellow, red, gold, and orange. It was a present I made to give to my mother, and oh, was she proud. And did it make me feel good!”

These are the words of a man in his late fifties. He has a doctorate and many scientific achievements on his resume. But when asked about his sense of confidence, he talks about the potholder.



This chapter involves children in positive experiences right around the home. They don't cost money or take a lot of time. But they increase children's sense of control, build children's courage, build their sense of family, and reduce their fears of the new and unexpected. They work to give children an “I Can Handle That” attitude.

Our goal is to help children develop a sense of self-respect and respect for others, which is the base of real confidence. It's this foundation they add to all through life.

SMALL THINGS MAKE A BIG DIFFERENCE

I still remember the day I carried my chicken home. I carried Rocky, the rooster, in a crate bigger than I was. It was the last day of first grade. All through the spring our class had raised chicks, watching them hatch from eggs until they were almost full-grown.

Then it was time for summer vacation. Who would care for the chickens? Everyone in class wanted them, especially the one named Jewel.

Our teacher, Mrs. Lutz, decided that the only fair way to distribute the chickens was to have a drawing. And the only children who could participate were those who brought notes from home saying that if we won, we would care for the chicken.

Clutching my note (my brother, who was in fifth grade, wrote it, and my mother signed it), I waited throughout the day for the fateful drawing. About fifteen of us lined up to draw slips for four chickens. At last the appointed hour, 3:15, came.

I watched, eagle-eyed, as Mrs. Lutz marked an X and the name of a chicken on four slips and only an X on the other slips.

Then she started down the row of children. At that moment I realized I was standing in the wrong place. Sally and Sara Quick, the blond twins, stood before me in line, and they plucked the slip with Jewel's name on it. It was disappointing. They were so happy. But I knew even then that if I were to get any chicken at all, I had to pull myself together.

I was next. Now usually I close my eyes during crisis moments. But this time, as I have at times since then, I kept my eyes wide open, and I concentrated, and then I picked, sliding my hand carefully along the top of the book until I came to a precious slip of paper.

And lo, there it was: “Rocky.” Oh, I was proud and happy; yes, disappointed that Jewel was not to be mine, but happy that I was a winner nevertheless.

The end of the school day came, and there I was with my chicken crate and a feeling of success. I struggled with that big box over the five blocks to my home. My brother came by a couple of times to try to help me with it, but I refused. This was my chicken, my achievement, and I would bring him home alone.

For the rest of my elementary school years, my brother and I raised Rocky and a group of chicks from the hatchery. We lived in a small town, and no zoning official came by to tell us not to do this.

I have never forgotten Rocky and the day I carried him home alone. It is a memory of struggle and success that gives me confidence and motivation to this very day. When I have to do something hard and when I get scared, I think back to Rocky and that crate, and even though it has nothing to do with the current situation, I breathe deeper and think to myself, “I can do it.”

That's what every child needs … experiences that give the message, “I can do it.” We all need some version of Rocky in our lives.



Confidence ebbs and flows like a river. It does not run at high tide all the time. There are some days when you know you can manage whatever comes, and there are others when getting out of bed can seem a momentous step. So too with children.

On those more difficult days, it's helpful to be able to think back to a time when something good happened and you managed well and overcame some odds. It provides the strength to keep going on days when confidence is running low.

Confidence Practice

Coming up with confidence-building experiences for children can be a challenge. These experiences need to be small enough for children to deal with, large enough to encourage growth, and easy enough for parents to work with.

When children are young, it does not take a momentous act to help them gain confidence. Small actions can have great impact. You can start at home with household objects, such as a telephone or a television.

Telephones and cell phones, found in almost every home, are ideal for giving children what I call confidence practice. Young children can call Grandma or a friend, reaching out socially to get early practice in the art of conversation. Older youngsters use it to keep talking but also to give and get specific information.

Here are three activities, all using the phone, suited for children's needs and abilities at different times in their growing-up years.

Telephone Time [image: image] ages 4–6

	Reading

	Practicing Sequence

	Following Directions


For this early reading activity, you need a telephone, seven small squares of paper, and a crayon or pencil.

Tell or show your child your home telephone number. Say each separate number aloud as you point to it.

On separate pieces of paper, write down each number. Now show your child how to put the pieces in the same order (left to right) as your phone number. Let your child read this telephone number aloud from the assembled pieces of paper. Provide help as needed.

As a game, mix up the pieces of paper and let your child put your telephone number together. At first, let your child match the papers to the number listed on the phone. Then try this without looking at the phone. Now ask your child to write down the phone number, left to right, on a larger piece of paper. You might want to post this for all to see and admire.

When you are both out together, let your child dial home. Do this when someone is at home to give your child the satisfaction of making contact.

Calling for Help [image: image] ages 6–9

	Writing

	Organizing Information


This activity helps your child learn to use the telephone to report emergencies. This is especially important when children are home alone. You need a telephone book, telephone, markers, and paper.

Ask your child to find in the telephone book the numbers for Fire/Rescue and Police, usually listed at the front of the telephone book.

If you don't already have one, make a list of important telephone numbers to call in an emergency, similar to the one that follows. With your child, fill this in and put it near the phone.

Emergency: Dial 911 or 0

Fire ________________________

Police ______________________

Friend or Neighbor ____________

Dad's Work __________________

Mom's Work _________________



From Michigan …

Parents report their own creativity. To help young children remember numbers, they use rhymes. Here's one: “Dial 555-0309. You'll reach Grandma all the time.” You can make up your own phone number rhymes.



Take turns explaining what to say on the phone when you report emergencies. Examples: Someone at home is hurt; you smell smoke or see fire. When you use the phone in this practice, be sure to keep the contact button pushed down.

(See Chapter 14, “Problem Solving,” for a full range of safety activities.)

Information Hunt [image: image] ages 10–12

	Study Skills

	Asking Questions

	Conducting Research


Telephones can give children practice in getting needed information, such as when a movie is going to start or how late the library is open. For this activity you need a telephone, telephone book (or Internet access to look up numbers), and a newspaper.

Let's say your family is ready to make a major purchase, such as a washing machine. Ask your youngster to check at least two newspaper ads and then make a few calls to get additional information from salespeople. Examples: What's the guarantee? When will the washer be delivered? Have your youngsters call at least two stores and compare answers to these questions.

Or perhaps your family is planning an outing: You need directions before you start out. Let children pick a place around town to visit and find out, by calling the bus lines, etc., how to get there, how long it will take, and how much it will cost. Picking up the phone to ask these questions may not be an act of bravery, but it does take a measure of courage, and it helps to build confidence.

We're surrounded by confidence-building “tools.” A bicycle is one example. For younger children, it's a matter of learning how to stay on it without falling off. For older ones, it's a means of transportation to school or to pick up a carton of milk at the grocery store. Beyond that, it could be an entry into a bicycle race.

TACKLING TV

Think about the TV set. First a child learns to turn it on. The next step is to figure out what shows to see. Beyond that comes a test of children's confidence when they turn the set off on their own.

A good idea that comes up in most households is that kids really ought to watch less television. Today's children are viewers supreme, tuned into TV on a daily basis for learning and entertainment.

There is an art to using television well, to helping children get the most from it, without the extremes of youngsters who sit before the set six hours a day and parents who forbid any TV for fear that their children will become addicted.



From Illinois …

“Our kids watch the news on TV before we get home. At dinner, they tell us what's going on. They're now more interested in national events. They no longer see TV just as entertainment.”



“No TV at all” homes are rare, but where they do exist, it's often because deep down the parents cannot trust themselves with a TV set, afraid that once it goes on they won't be able to turn it off. It's unfair both to turn TV loose on children and to deprive them of it altogether.

Cutting down on TV watching is one of the toughest good ideas to translate into action. Here are TV activities that help children show growing confidence—managing and mastering their environment.

Our TV Diet [image: image] ages 4–8

	Reading

	Analyzing Data

	Developing Discussion Skills


This activity gets the whole family involved in making choices about TV watching. You need thinking minds, a television schedule, and a marker.

As a family, decide how many hours you will each watch TV. Read the TV schedule aloud with your children. Ask what programs everyone wants to watch. Share your opinions about the shows you like. Circle the shows you pick. Children need to hear your judgments. This helps them build their own critical viewing skills.

Together, go on a TV diet. If your children are watching four hours a day now, cut back to three hours a day the first week, two hours a day the second week, and so on.

Set young children to thinking about scheduling their own TV-watching time. Every family works out its own plan.

Here's an example of how one family does it. Parents set the maximum daily watching time: one to two hours a day. (Educational specials, which the parents encourage children to watch, may be exempt.) Children choose any shows—equaling that time period—up to eight P.M.

If this diet doesn't work all the way, at least it does part of the job. It raises the awareness of how much time the family is spending in front of the set. Just learning that number, which is usually higher than we think, is enough to change some TV-watching habits.

Taking Charge of TV Watching [image: image] any age

	Writing

	Remembering Details


TV Plan



DateTime Program NameWho Watched?

____________________________________________

____________________________________________

____________________________________________

____________________________________________

This activity actually has youngsters keeping track of the family's TV watching. You'll need a TV set, TV schedule, pencil, paper, and ruler.

Start out by reading the TV schedule together. Pick the programs to watch, alone or together. Then make an easy chart like the one on page 32. Make several copies.

Everyone fills in TV-watching choices, date, and time. Let children who can't yet write dictate their choices.

Post this plan in a special place near the TV set. Nearby, keep a pencil attached to a string. After you watch the show, fill in Who Watched? In this way, keeping track of what is picked and what is watched is easy.

With your child, decide on a reward for keeping to the TV Plan for at least three days. It might be going on a family picnic or attending a baseball game.

Keeping TV Watching Under Control [image: image] any age

	Writing

	Discussing Ideas

	Creating a Plan


This activity helps families continue their efforts to manage TV watching. You need a TV schedule and markers.

Talk about different family members' interests and hobbies: Skating? Stamps? Cooking? At the beginning of the week, check the TV schedule for any programs that might be related to these. Together, circle the programs the family decides to watch. Children circle their programs with one color marker. Adults circle programs with another color.



From Florida …

“These activities gave me the confidence to turn off the TV and to know there were other activities I could do with my kids.”



If someone becomes interested in a new subject after watching a television program, try to find more information on that topic. Example: If the program is about computers, check newspapers or magazines for articles on computers.

Television need not be an ogre to be afraid of or to avoid. Activities like these use TV as the resource it really is. (Some of the activities in Chapter 21 address TV violence and how to help children deal with it.)

FROM THINGS TO PEOPLE

In the journey of growing up, children must learn to manage objects and work with people. Confidence comes from both. In the activities that follow, children find out more about their families and themselves, and they get a chance to learn to like each other more.

You'd never guess it from Norman Rockwell paintings of families gathered around holiday tables, but many children pass through a period in their lives when they are somehow ashamed of their family. Some don't get over it. Much of this embarrassment about family may be a normal growing-up rite of passage, when Mother doesn't dress right or Dad never says the right thing. When children want to be just like everyone else, their parents may be different, with “funny accents” or very little money. This “shame” causes a lot of pain for both parents and children. There may be no way to overcome it completely, but I believe that if children knew more about their parents, especially about their early lives, it would help.



From Pennsylvania …

“These activities helped me understand how important my life, thoughts, and opinions reflect on my child's life, thoughts, opinions. It changed the kind of messages I send my child.”



My parents have been dead for almost fifty years. They look out at me from pictures on my wall, but I do not know very much about their lives before I came of age. They came from Europe to make a new life in a new land. I remember a few words of their language, but I know nothing of their early lives.

I regret that we did not talk about their past. I didn't realize how important it was to talk together about this, and neither did they. With my own children, I'm trying not to make the same mistake.

I'M OK, AND SO IS MY FAMILY

Children love knowing more about themselves. Parents like this activity because it not only helps children think seriously about themselves but provides lots of laughs, too. It helps families remember the funny times that sometimes seem funny only in retrospect—the time the big fish got away, along with the fishing rod, or the time friends were invited for a birthday party on the wrong day.

The Importance of Me [image: image] ages 4–9

	Reading

	Matching Words and Pictures

	Using Picture Clues


This activity helps children build pride in themselves and their interests. The task is to make a “me” poster. You need markers, poster cardboard or large paper, scissors, paste, old magazines for pictures, and snapshots, if possible.

Together, look through magazines. Find pictures of what your child likes—pets, foods, clothes. Cut them out and, with paste, arrange them on a large sheet of paper. Magazine pictures are fine. If you have extra snapshots, use them.

And be sure to put some words on the poster. Kids might write: “Look at me at four years old!” “See the picture of my brother!” Adults might add: “This is a pretty dress.” “Look at the fish we caught.”

You might want to take turns and make poster life stories of other family members. Draw pictures of other members of the family and display these about the house.

Hang the poster in a special place for all to see and enjoy. An activity like this one says to your child, “You are special, and your family knows it.”

Family Mobile [image: image] ages 4–9

	Reading

	Using Visual Clues for Building

	Understanding of Relationships


This gives children a greater sense of the family along with pleasure in creating an art object for the home. You need a clothes hanger, some snapshots or drawings of the family members, construction paper, paste, scissors, and some yarn.

Mount the pictures of the family on separate pieces of construction paper. Cut a small hole in the top of each paper and thread a piece of yarn through the hole. Tie these to the hanger in different places.

Lo and behold, you have a family scene that you can enjoy and talk about.

Now and Then [image: image] ages 10–12

	Writing

	Listening and Speaking

	Organizing Information


This activity helps to get generations talking together, especially about those early years. Everyone was a child once. Here's a way to share some of those memories.

In this activity, the child and a parent or grandparent make a Time Line. It's a way to recapture memories of people at certain times in their lives.

You need a roll of shelf paper or large brown wrapping paper, pencils and crayons, and a ruler.

Decide together with your child when to begin the Time Line. This may be at birth or when school started or some other special time. Decide how much space will be allowed for each year. One inch per year or one foot per year? Draw a line for each one of you.

Now try to remember. What was special about age five? Was that the year you began kindergarten? What about your parents? Was there a kindergarten where they grew up? Did you each have a pet? What kind? Fill in the years as each of you has experienced them. If you don't remember everything, fill in what you can.

Example: Below is a very simple version, but it gives you an idea of what a Time Line can look like.

Talk about the memories. Compare similar experiences. Talk about differences. For example, at no time in my life have I experienced such a momentous decision as my parents did when they decided to immigrate to a new, unknown country.



	Child
	5 years
	6 years
	7 years
	8 years



	
	I began kindergarten.
	I got my dog.
	I went to the circus.
	I joined the Scouts.


	


	Parent
	5 years
	6 years
	7 years
	8 years



	
	?
	I started school.
	?
	I got my rabbit.




Another way to harvest memories without using a Time Line is to have children interview grandparents and relatives who lived through different periods of American history: the Roaring Twenties, the Great Depression, World War II, or the peace demonstrations during the Vietnam War. Youngsters can record these interviews with a tape recorder if one is available.

These activities provide a framework for beginning conversations. What unfolds are the feelings and the special ties that bind us together.

Young people may want to start their own family archives by putting all these family memories in a book to share with their own children.

What Do I Do Right? [image: image] ages 10–12

	Writing

	Collecting and Using Information


Many of us spend a lot of time telling each other what we do wrong. Here's an activity to help us focus on what we're doing right. You need paper and pencil.



From Texas …

“Instead of my saying ‘You should have tried harder,’ I try to think of encouraging words because sometimes my kids try, and try hard, and it still doesn't come out right. They need to know they should keep on going, even when it's hard, even when they lose. That's the only way you can win.”



Together think of and write down at least two things you like about yourselves. Example: “I have a good sense of humor. I like to share with others.”

Talk about what others say they like about you.

Figure out together jobs and activities at home that both you and your child will feel proud of accomplishing. Examples: Fixing something around the house, cooking a special dish for the family, teaching the family a new game.

Above all, find some listening time in your daily routine. Even a car ride to the grocery store can be a good time for a chat. Try to set a time every day, if only for a few minutes, to talk about the events of the day.

There are times when children need to share a secret or to ask a question that is bothering them. If you're available to listen to your children when they are young, chances are they'll continue to communicate with you as they grow older.

IT TAKES COURAGE

Just as we say the old adage “It takes money to make money,” we can also say, “It takes courage to make courage.” It can take a parent's courage, or at least the control of fear, to show a child how to be courageous.

We want children to be careful but not fearful. How do we work toward this special “recipe”? How do we help children be careful but not fearful?








	TEACHING TIPS: CONFIDENCE





	Sharing Our Experiences
with Our Children

There is not a living, breathing person who is confident all the time. And yet our children can get the idea that everyone else is more confident than they are and that everyone else, even and especially a parent, has never been scared or felt the pangs of loss of confidence.

That's why it is important to share your experiences, to come clean, to tell your child about a time in your own childhood when you felt confident, really able to do something like jump off the high diving board or ace the math test … and also about the time when you felt not so confident, when you had trouble standing up in front of the class to give a speech or when you realized you were short on cash at the checkout counter and you had to put some items back.

So tell them. Share as many memories as you can remember.

Sparking the Conversation:
The Shy Kids

Focus on a specific problem. For example, when I first went to school, I had trouble speaking up in class. I felt shy. I guess I was worried that I wouldn't have the right answer.

So I didn't raise my hand and I was the quiet little girl in the corner. It wasn't until the teacher called on me and made me talk that I opened my mouth in class.

	When I told my own children about this, they were surprised (I talk so much now) and they were very sympathetic.

They started talking about their own experiences with confidence—when they have it and when they don't. I learned that my older daughter, age nine, a whiz in her classes, was having trouble making friends at school. And my younger daughter, age six, was spending so much time with friends that she was finding too little time for her work. It gave us all a chance to give each other a pep talk.

Moving to the Bigger Questions

From these specifics, it's easier to move to some of the bigger questions in conversations with your children:

	What makes people scared?

	Does what we say to each other make a difference in our self-confidence?

	What kind of praise do we like to receive?

	How can we help each other feel more confident?


There is no end to questions like these. Follow this road to get the conversation going. Start with your own experiences and encourage children to share theirs when they're ready. Then move to some of these bigger questions that continue throughout our lives.





You teach this on the street as you're waiting for the light to change, on the beach when you're dodging the big waves, beside the basketball court when you yell to your child to go for a big shot.

Little by little you show, you teach, you let children test themselves—first by letting them ride a bike to the corner, then around the block, then to the store, and then on a trip out of town. You work toward a gradual building of the abilities it takes to be courageous and careful at the same time.

I have a problem with heights. When my young children went to the top of the big slide in the playground, my immediate reaction was to shout, “Stop! Come down! You'll hurt yourself!” They were perfectly happy up there high in the sky. I was the one who was petrified. It took some time for me to pull my own courage together, to let them be courageous and free from the seeds of my fear. They needed to be brave, even if I couldn't be.

Take the case of Peter. A high school junior in his first year as a driver, Peter asked his father if he could borrow the car to take two friends for a day at the beach, three hours away on country roads he had not driven before. His dad was worried. Actually he was scared, but he knew that his son was responsible and that he had shown he was a good driver. The father agreed but laid down certain instructions about when to be back home and what to do in an emergency. Dad was reluctant, somewhat fearful, but knew he had to let go. (Peter made the trip safely, not without a few calls home to ask to stay overnight now that he was “at the beach.” This request was denied. The boys arrived home late but very pleased. Dad was pleased with himself as well.)



From California …

“I think these activities have helped me, in a way, more than my child: I am developing more patience and am having to share with someone who really wants to learn. It's helped me realize that I am, indeed, not too old to learn.”



CONFIDENCE AND EXPECTATIONS

In California a few years ago, a study showed that “ordinary” students could exceed themselves when expectations for them were high.

Researchers went into a school and tested the students for academic potential. They did not tell these scores to the teachers. Then, ignoring the scores, they randomly divided the students into two groups. They told teachers that one group was made up of “late bloomers” whose academic “promise” would be realized that year.

At the end of the year the “promise” was realized. This group was comparable with their classmates as far as could be established, but their teachers had expected them to succeed, and they had. These children got a confidence-building message.

As adults, we know what makes us feel confident. It's when we see ourselves doing things, accomplishing, taking action, and having some things turn out right. Not everything is going to work. But we know that nothing works if we don't try.

That's how children learn—by trying. When they try, they build confidence. It's good to tell kids they're wonderful, but it's not enough. When children, and adults, too, see themselves as doers, they develop the ability to do more.

MEGASKILLS® MOMENTS:
CONFIDENCE

	Some children never feel that anything they've done is good enough.
Is there a tendency in your home to feel that nothing is quite good enough? This is self-defeating. Check to see how your family feels about its successes.
Try, with your children, to set up situations in which they recognize their achievements. Are they able to take pride in their successes?
Success ought to feel good. Guard against these common put-downs: “Oh, you can do that better,” or “What, not finished yet?” Children and adults too, need a continuing “I can do it” attitude.
It's important for parents to tell their children that they are capable. Yet, to feel truly confident, children need opportunities to experience their own successes.
These experiences need to be small enough for children to handle and large enough to really give the message “I can do it!”
For example, ask your child to help you cook. Give your child “real jobs” to do—cracking eggs, stirring a sauce. Ask your child's opinion about how to make the meal special. The key is to involve children early.

	Parents have feelings too. Your children need to know that you—an adult—have needs. You have need for praise, for encouragement, for love. Let children know that it hurts you, just as it hurts them, when you get criticized and put down.
Get yourself and your children in the habit of saying comments such as “Nice going!” “That's the way!” “Great.” Parents have a right to feel good, too.

	Encourage children to put themselves in other people's shoes. What would they do in certain situations if they were teachers? Or fathers? Or mothers? Exchanging roles gives children an idea of others' points of view.
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